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Preface 

Explanation of the school self-study process used to accomplish the parameters of the self-

study, i.e., any modifications from the model self-study process. 

Our WASC self-study process brought teachers, staff, parents, and students together in an in-

depth inquiry into students’ success at Walnutwood High School. We assessed what our students 

know and are able to do. After identifying successes and challenges, we developed an action plan 

for the next five years. There is much to celebrate at WHS, yet more work needs to be done in 

order to ensure academic success for each student. The WASC process gave us the chance to 

reenergize our staff and create a focused plan of action.  

 

Jessica Cisneros-Elliott, MA Ed., was given a release period to serve as our WASC Coordinator 

for the second semester of the 2011-2012 school year and the first semester of the 2012-2013 

school year. Along with WASC Coordinators Principal Charlie Linebarger and Administrative 

Assistant Jean Orbanosky, Jessica coordinated the process for our WASC Self-Study and the 

process of writing the report and Action Plan. 

 

The entire staff participated as members of interdisciplinary Focus Groups in regular meetings 

over the fourteen months. Students, parents, and the Site Council contributed to the self-study by 

participating in Focus Groups. 

 

Jessica Cisneros-Elliot did the primary drafting of the focus group report. Charlie Linebarger 

assumed primary responsibility for guiding us through the development of the WASC 2013 

Action Plan. All chapters of the report were revised multiple times based upon input from 

stakeholders.  

  

The Leadership Team was confirmed to be composed of the Coordinators. The WASC 

committee, composed of the principal, seven certificated staff members, and one classified staff 

member played the primary supervisory and decision-making role as the process unfolded. The 

entire staff voted to ratify the report on March 8, 2013. 

 

A Brief Description of our Process: 

 

Fall 2011 

The principal, a teacher, and the administrative assistant collaborated as WASC Coordinators. 

They attended the first WASC training. At subsequent Leadership Team and staff meetings, they 

introduced WASC to the staff and explained the process and timeline. The Leadership Team 

(LT) discussed the demographics as well as strengths and challenges at WHS and students’ 

potential critical academic needs. 

 

January 2012 

In January, it was discussed at a staff meeting that all certificated staff would sign up for the 

various Focus Groups in some capacity since there are only seven members of the Walnutwood 

Independent Study Program. The Leadership Team (LT) and the staff made the decision to add 

time to the monthly staff meetings in order to provide more time for focus groups to engage in 

the self-study process. ESLRs from the previous WASC were passed out, so each staff member 
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could begin working on clarifying ESLRs in terms of specific measurable goals, examining 

representative student work samples, and identifying which state standards students meet through 

various assignments or activities.  

 

February 2012 

Co-Coordinator Jessica Cisneros-Elliott signed up to participate in a WASC Visitation of another 

independent study school in order to get a full picture of the WASC process. She attended the 

training seminar to be a Visiting Committee member. Staff continued their work, clarifying 

ESLRs and assessing the alignment between content standards and student products. At a staff 

meeting, stakeholders reviewed the 2007 WASC action plan, discussing the changes 

implemented during the past five years, and the impact on student achievement. 

 

March 2012 

After completing WASC Visitation, co-coordinator debriefed with staff on areas that needed to 

be addressed for our own self-study report. The WASC Co-Coordinators (the principal and a 

teacher) attended a second WASC training on March 23. Staff continued preparing for Focus 

Group meetings, discussing the curriculum, instruction, and assessment approaches commonly 

used in each course as well as issues related to the vision/purpose/organization and school 

culture/student support that were of concern to department members. 

 

April 2012 

The LT began developing the parent and student surveys. Teachers and support staff were 

surveyed, results were tabulated, and comments were typed, analyzed, and summarized. A 

monthly timeline was created a distributed to staff to ensure meeting times and deadlines were 

met. 

 

May 2012 

Staff was given a copy of our current ESLRs and Mission Statement for validation. Working as a 

team, we edited our ESLRs and Mission to better fit WHS for 2012. A final draft was sent to 

staff for approval. ESLRs and Mission approved at our staff meeting. The LT developed the 

parent and student surveys and received feedback on proposed survey drafts. The staff approved 

the student and parent surveys, and they were distributed to staff to give to students. 

 

August 2012 

Student surveys were evaluated, tabulated, and analyzed. Staff continued to work on answering 

each area of the five criteria during our Focus Group meetings. 

 

September 2012 

The WASC Coordinators (the principal and a teacher) attended the final WASC training on 

September 20. Parents were invited via email and letter to participate in Focus Groups. Student 

and parent surveys were conducted, results tabulated, and comments typed, analyzed, and 

summarized. 

 

October 2012 
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Two separate WASC focus groups meetings were held to discuss and brainstorm for chapter 4 

criteria B and C. The WASC Co-Coordinators (the principal and a teacher) met with both the 

parent and student focus groups on October 30
th

 to present the draft of our WASC Self-Study and 

went over our areas of critical need and accompanying action plan. Notes were taken on 

opinions, thoughts, and suggestions. These notes were used to further edit our Self-Study. 

 

Winter 2012 

Staff completed focus group meetings on the five criteria. WASC Coordinator continued to draft 

Self-Study based on staff meetings and worksheets. Final draft of chapters 1- 4 were complete 

and submitted to the staff for review and to finalize the action plan. 
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Chapter I:  Student/Community Profile and Supporting Data and Findings 
 

DEMOGRAPHIC DATA 
 

Community 

Walnutwood High School (WHS) is part of the Folsom Cordova Unified School District 

(FCUSD) and serves the communities of Rancho Cordova and Folsom. Ranch Cordova formed 

as a city in 2003, with a population of 64,776 in 2010. Though primarily a bedroom community 

serving the greater Sacramento area Rancho Cordova is becoming a business center. Following 

the closure of Mather Air Force Base, the county successfully redeveloped it into a major airport 

for cargo aircraft and as a source of area employment. Many new businesses are locating in 

Rancho Cordova and several new housing subdivisions have been completed.  

 

The city of Folsom has been one of the fastest growing communities in the state, primarily the 

result of new businesses, including Intel Corporation, locating in Folsom. The housing growth 

has been primarily upscale which tends to attract permanent residents. By contrast, Rancho 

Cordova has many apartment complexes and concomitantly a high level of transience. 

 

WHS serves families from throughout the district with approximately 34% of our students 

residing in Folsom, 54% in Rancho Cordova, and 12% of our students are on inter-district 

transfers. Though adjacent, the two communities are distinct as the following socio-economic 

indicators, from the American Community Survey 2008-2010 estimates, point out. 

 

Comparison of statistics for Rancho Cordova, Folsom and the state of California 

 Rancho 

Cordova 

Folsom California 

Median Household Income $53,899 $91,669 $60,016 

Mean Household Income $64,794 $106,607 $82,230 

Percentage of families with children under 18 years 

old whose income is below poverty level 

21.7% 4.7% 16.1% 

Families with female householder, no husband 

present, with children under 18 years old, below 

poverty level 

38.3% 19.7% 33.8% 

Children under 18 living below poverty level 25.7% 4.9% 23.5% 

Grandparents living with own grandchildren and 

responsible for them 

28.6% N 28.7% 

Female grandparents responsible for grandchildren 66.9% N 61.2% 

Female householder, no husband present, with 

children under 18 years 

8.7% 5.0% 6.8% 

Educational Attainment (2006-2008) 

Less than high school diploma 

High school graduate (includes GED) 

Some college, no degree 

AA degree 

 

15.9% 

23.2% 

27.8% 

27.8% 

 

10.1% 

18.4% 

22.2% 

8.3% 

 

19.4% 

20.7% 

22.2% 

7.6% 
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Bachelor’s 

Graduate or professional degree 

16.3% 

6.5% 

25.4% 

15.5% 

19.2% 

10.9% 

Foreign Born 

     Foreign born, entered 2000 or later 

     Foreign born, entered before 2000 

27% 

37.1% 

62.9% 

14% 

31.2% 

68.8% 

27% 

25.7% 

74.3% 

Foreign born, entered 2000 or later 37.1% 31.2% 25.7% 

Foreign born, entered before 2000 62.9% 68.8% 74.3% 

Language spoken at home 

     English only 

     Language other than English 

 

62.7% 

37.3% 

 

79.1% 

20.9% 

 

56.6% 

43.4% 

Other Indo-European language,  

     speak English less than “very well” 

     Spanish, speak English less than “very well” 

 

7.1% 

7.8% 

 

1.1% 

1.7% 

 

1.4% 

13.5% 

Females 15 years and over, divorced 13.6% 13% 11.1% 

Hispanic or Latino 19.7% 11.2% 37.6% 

Black or African American 10.1% 5.7% 6.2% 

Asian 12.5% 12.5% 13% 

N = data for this geographic area cannot be displayed because the number of sample cases is too small. 

 

Families made up 66% of the households in Rancho Cordova, including married-couple families 

(42%) and other families (24%). In Folsom, 72% of the households are families, including 59% 

married-couple families and 13% other families. Families make up 68% of the population of 

California, with married couples making up 50% of that population. 

 

Twenty-seven percent (27%) of the people living in Rancho Cordova in 2008-2010 were foreign 

born. 73% were native born, and among these, 52% were born in California. In Folsom, 14% 

were foreign born, with 86% native born, and 60% who were born in California. 

In Rancho Cordova, among people at least five years old, (2008-2010), 37% spoke a language 

other than English at home. Of those speaking a language other than English at home, 36% spoke 

Spanish and 64% spoke some other language; 20% reported that they did not speak English “very 

well.” Among Californians in general, 43% spoke another language at home, and 67% spoke 

Spanish, while 33% spoke some other language; 20% reported that they did not speak English 

“very well.” Among residents of Folsom, 21% spoke a language other than English at home. Of 

these, 40% spoke Spanish, and 60% spoke some other language, with 5% reporting that they did 

not speak English “very well.” 

 

In 2008-2010, 13% of people in Rancho Cordova were in poverty, compared with 3% for Folsom 

and 11% of the population in California. In RC, 21.7% of related children under 18 were below 

the poverty rate, compared to 4.7% for Folsom and 16.1% for California. Thirteen percent (13%) 

of all families in RC, and 38% of families with a female householder, no husband present, and 

related children under 18 years, had incomes below poverty level. In Folsom, 3.1% of all families 

had incomes below poverty level. Among families with female householders, no husband 

present, and related children under 18 years, 19.7% had incomes below poverty level. In 

California, 10.8% of all families, and 33.8% of families with a female householder and no 

husband present had incomes below poverty.  
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In 2008-2010, 76.4% of people in Rancho Cordova were owners with a mortgage, compared with 

87.3% for Folsom and 75.6% of the population in California. Owners without mortgage were 

tallied at 12.7% in Folsom, 23.6% in RC, and 24.4% of people in California. Forty-four (44%) of 

renters in RC spent more that 35% or more of household income on housing compared to 33% in 

Folsom, and 46% in California.  

 

Median monthly housing costs for mortgaged owners in RC was $1,898, non-mortgaged owners 

$411, and renters $953. For Californians, median monthly housing costs for mortgaged owners 

was $2,333, non-mortgaged owners, $449, and renters, $1,163. Median monthly housing costs 

for mortgaged owners in Folsom was $2,573, non-mortgaged owners was $528, and renters was 

$1,271.  

 

The socio-economic make up of Rancho Cordova and Folsom provide our school with students 

and families with unique strengths and challenges. 

 

WHS has a positive working relationship with the business community. Our students are 

encouraged to pursue work experience or ROP while attending WHS, which gives them the 

opportunity to learn job skills while earning credits toward graduation. Independent study allows 

students to work during the day, which they could not do in a traditional school program. Each 

teacher monitors student progress, and should any infractions occur, work permits are suspended 

until the student meets academic standards.  

 

WASC Accreditation History 

Since our last 6-year accredited WASC in 2007, we have completed a multi-year roll out of 

online learning through Apex Learning. The school now has a new computer lab and classrooms 

wired to accommodate high-tech instruction, and to provide access to on-line technology. A 

dedicated, skilled staff is committed to providing the best educational experience possible for all 

Walnutwood High School students. 

 

School Profile/Purpose 

The FCUSD serves approximately 19,500 students in the cities of Folsom and Rancho Cordova. 

In addition to Walnutwood High School (WHS), there are nineteen elementary schools, four 

middle schools, three traditional high schools, one charter school, one community day school and 

two continuation high schools. WHS, with a four year average enrollment of 176 students, serves 

students in traditional Independent Study for grades 7-12, as well as in three district programs 

including Adolescent Parent Program (APP), Medical independent Study (MIS), and Independent 

Living Skills for 18-22 year old students (which moved to FLHS in the fall of 2012). WHS is an 

open entry-open exit school. 

 

The FCUSD began to develop an independent study program with one teacher during the 1983-

84 school year. It met the needs of an increasing number of students and became a separate high 

school with its own CDS number for the 1990-91 school year.  

 

Walnutwood’s schoolwide goals for our students, validated and affirmed by our 2007 WASC 
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process, are anchored by our vision statement and Expected Student Learning Results (ESLRs).  

 

Our vision: The Vision of Walnutwood High School is to provide each student an individualized 

opportunity, with parent and teacher support, to earn a high school diploma, acquire values, skills 

and knowledge necessary to promote lifelong learning, enhance self-esteem and become 

productive, responsible citizens.  

 

Our ESLRs are: Self-directed Learners, Effective Communicators, Quality Producers/Performers 

and Responsible Citizens. 

 

Independent study students typically meet with their teacher once each week for forty-five 

minutes. During that time teachers verify student homework, administer tests, give instruction, 

and provide new assignments. Students are primarily responsible for organizing their learning 

activities during the week; however, the teacher is available via e-mail or telephone to assist or 

advise students who are in need of help with their studies. Open access tutorials, staffed by a 

WHS instructor, are available for students desiring additional academic support. Computers and 

supplemental computer programs plus internet access are available. 

 

WHS welcomes and encourages parent involvement in their student’s education. All students, 

with at least one parent, participate in a registration as part of the enrollment process where they 

are introduced to our school and independent study’s unique processes and procedures. In 

addition, students and parents are encouraged to participate in our School Site Council. 

 

Enrollment 

For many of our students, WHS is their school of choice where they attend, thrive and make 

progress towards graduation. For others, WHS may not be their best option, but for a variety of 

reasons, it is their only option. Thus we have a wide array of students from college bound, self-

motivated, and goal oriented, to others who have not been successful anywhere else in their 

school career. We welcome them all and do our best to develop an individual education plan that 

best meets their needs. 

 

Some of our students participate in Medical Independent Study which is a newer program 

designed to address the needs of students who, for medical reasons, are unable to attend class at 

their home school. The District’s Health Services validate the medical need and, in conjunction 

with the doctor’s office, determine if the student is best served at home or at WHS. Though the 

numbers vary, we currently have 17 students, from preK -22 years old, participating in MIS. 

Our Adolescent Parent Program serves students who are pregnant or parenting. The school has an 

on site Child Development Center to care for infants and toddlers while their parents are in class. 

Students in APP attend classes four hours each day where they not only work on graduation 

requirements, but also learn essential parenting skills.  

 

Our APP students are predominately female and range in age from 13-19 years old. The program 

has a five year average enrollment of approximately 28.8 students. This year we’ve experienced a 

decrease in student enrollment of about 20% of that average. 
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Our Independent Living Skills program served students 18-22 years old who have a current 

Individual Education Plan indicating this as the educational option that would best meet their 

needs. The program serves approximately 6-12 students annually. However, at the end of the 

2011-2012 school year, they were relocated to Folsom Lake High School. 

 

Enrollment by Grade Level 

Data listed show the number of students in each grade level, as reported by the California Basic 

Education Data System in October of every year and Ed-Data. 

0

10

20

30

40

50

60

70

80

90

2007-08 2008-09 2009-10 2010-11 2011-12

Enrollment by Grade Level

 pre-K-6 7 8 9 10 11 12

 
Grade Level Enrollment 

2007-08 
Enrollment 

2008-09 
Enrollment 

2009-10 
Enrollment 

2010-11 
Enrollment 

2011-12 

Grade pre-K-6 0 0 2 6 5 

Grade 7 2 1 4 6 2 

Grade 8 3 6 11 8 9 

Grade 9 16 5 13 15 12 

Grade 10 27 29 17 25 32 

Grade11 38 35 42 44 40 

Grade 12 67 61 82 67 67 

Total 153 137 171 171 167 
Source: http://data1.cde.ca.gov,  

http://data1.cde.ca.gov/
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Enrollment – Monthly Student Count  

 09-10 10-11 11-12 
 APP MIS WW TOTL. APP MIS WW TOTL. APP MIS WW TOTL. 

AUGUST 28 6 116 150 19 4 102 125 18 9 118 145 

SEPTEMBER 31 11 124 166 25 16 125 166 22 11 133 166 

OCTOBER 37 13 132 182 28 21 135 184 24 11 143 178 

NOVEMBER 37 16 139 192 28 25 137 190 27 13 161 201 

DECEMBER 39 15 132 186 29 26 139 194 24 13 155 192 

JANUARY 37 15 135 187 31 27 133 191 24 15 172 211 

FEBRUARY 32 16 138 186 30 28 141 199 23 17 178 218 

MARCH 28 19 145 192 31 22 157 210 25 21 178 224 

APRIL 23 22 153 198 30 24 160 214 25 23 179 227 

MAY 22 25 142 189 26 24 154 204 23 24 169 216 

             

AVERAGE 31.4 15.8 135.6 182.8 27.7 21.7 138.3 187.7 23.5 15.7 158.6 197.8 

 

The above data reflects the transient nature of students at WHS. From month to month our 

enrollment numbers can reflect as much as a 33% difference. This level of transience impedes 

our data from telling the whole story of WHS since many students who begin the year with us, 

may return to their traditional high school and not be in our testing group and vice-versa. 

Students who enroll well into second semester are in our testing group, but may have only been 

here for a short period of time. 

 

Enrollment by Gender 2011-2012 

 
 

Student Diversity 2011-2012 

Our students reflect the diversity of our community with our percentage of enrollment as follows: 

  

White (not Hispanic) 65.3% 

Hispanic or Latino 19.8% 

African American 7.2% 

Asian  4.2% 

American Indian/Alaska Native 1.8% 

Filipino 0.6% 

Pacific Islanders 0.6% 
Source: http://data1.cde.ca.gov,  

 

White (not 

Hispanic) 65.30%

Hispanic or Latino 

19.80%

African American 

7.20%

Asian  4.20%

American 

Indian/Alaska 

Native 1.80%

Filipino 0.60%

Pacific Islanders 

0.60%

http://data1.cde.ca.gov/
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English Learners (EL) 

   2007-08 2008-09 2009-10 2010-11 2011-12 

Spanish 7 4 11 6 3 

Armenian 3 1  0 4 7 

Russian 11 5 7 4 9 

Arabic  0  0 0 1 1 

Serbo-Croatian 1 1 1 0 0 

Ukrainian 1 3 1 0 0 

Cantonese 0 0 0 0 1 

Farsi 0 1 0 0 0 

Other EL  1  0  0 4 4 

Total 24 15 20 19 25 
Source: http://data1.cde.ca.gov  

 

Language Proficiency Numbers 

 07/08 08/09 09/10 10/11 11/12 

School Enrollment 153 137 171 171 167 

English Learner (EL) 24 16% 15 11% 20 12% 19 11% 25 15% 

Fluent-English Proficient (FEP) 26 17% 17 12% 23 14% 31 18% 32 19% 

Redesignated FEP (R-FEP) 0 0% 2 8% 0 0% 1 5% 0 0% 
Source: http://data1.cde.ca.gov 

 

Students enrolled in Special Education 

At the time of our last full Self-Study, we did not have a Special Education population in the IS 

program. The numbers of students on an active IEP have been growing since they began 

enrolling six years ago. 

 2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 

Totals 15 12 35 31 40 34 

 

Student Attendance-Yearly Average 

2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 

86.9% 88.1% 89.1% 87.9% 85.5% 88.0% 

 

Since we became an ASAM school in the 2007-2008 school year, we evaluate our annual student 

attendance based on the ASAM designations. Even though ASAM lost its funding, we still use 

several of its definitions to help set parameters for our alternative model in order to keep our data 

consistent. Our six year average of 87.6% falls in the ASAM designation “Sufficient” which 

ranges from 84% to 94%. This average is impacted by some of the unique populations we serve 

including the Adolescent Parent Program (APP) and Medical Independent Study (MIS). 

 

Suspension and Expulsion: 6-Year Trends 

 07/08 08/09 09/10 10/11 11/12 

Suspensions 6 6 2 2 1 

Expulsions 0 0 0 0 0 

% total population 4% 4% 2% 1% 1% 

http://data1.cde.ca.gov/
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Students meet with their teachers once a week. As a result, it is highly unlikely that a student 

would engage in behaviors or activities that that would warrant suspension or expulsion. When a 

student is at school meeting with their teacher, the entire time is occupied with checking the 

previous week’s assignments, taking tests, and looking over the next week’s assigned work. As a 

result, the educational environment is conductive to learning, and WHS has enjoyed a very low 

suspension rate. 

 

Socioeconomic Status 

The main conclusion that can be drawn by the demographic data is that the two communities we 

serve are on different ends of the economic spectrum. Folsom is 52% above the above the 

median household income, and Rancho Cordova is 10% below it.  

 

Percentage of Students Receiving Free Or Reduced Lunch  

2008-2009 2009-2010 2010-2011 2011-2012 

27 33 43 26 

 

School Facilities 

Walnutwood High was originally constructed as an elementary school and modified for an 

independent study high school. A modernization project was completed in the summer of 2004. 

Classrooms and other facilities were converted to meet the unique needs of an independent study 

program. Modernization included providing more teacher student learning stations and installing 

new heating and air conditioning. The principal works with the custodians to ensure that the 

school is maintained to provide for a clean and safe school environment. A facilities directional 

sign was added to the school in the fall of 2005 and, with the passage of "Measure N," improved 

landscaping, lighting and nighttime security was added. The district governing board has adopted 

cleaning standards for all schools in the district. A summary of these standards is available at the 

district office for review.  

Maintenance and Repair: District maintenance staff ensures that work orders and other necessary 

repairs are completed in a timely manner. A work order process is used to ensure efficient service 

and highest priority is given to emergency repairs.  

Deferred Maintenance Budget: The district participates in the State School Deferred Maintenance 

Program, which provides matching funds on a dollar–for–dollar basis, to assist school districts 

with expenditures for major repair or replacement of existing school building components. 

Typically this includes roofing, plumbing, heating, electrical systems, interior or exterior 

painting, and floor systems.  

Date of last inspection: 11/15/2011 Overall rating: Exemplary 

Additionally, the district has provided and is in the process of equipping a new science lab that 

will allow us to offer quality “wet labs.” The former Independent Living Skills classroom (which 

includes a full kitchen) has been converted into an instructional environment for us to pilot a 

Foods and Nutrition class and to house our current Introduction to Art lab. 
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Staff 

In July of 2007 WHS had a teacher take a voluntary .5 FTE reduction in her teaching assignment. 

In July 2008 we lost our .5 FTE teacher who was our primary ESL instructor. The .5 FTE 

voluntary reduction was not filled and then the remaining .5 FTE retired in 2010. In August 

2011, our principal was able to have a .6 FTE reinstated, and then another .4 FTE as of March 

2012. This brought WHS staffing back to its 2007 staffing numbers, but more students each year 

need independent study, so non-contracted, hourly teachers must take on more students as 

needed. The lack of full-time contracted staff hurts the school when it comes to the non-student-

contact aspect of running a school. Teachers can be hired on an hourly basis to teach students that 

exceed our staffing capacity and, although our part-time staff is exceptional, they work under a 

burden of having to be familiar with the nuances involved in the 72 semester courses. Being able 

to hire another full-time, contracted, credentialed teacher would allow us to add another type of 

credential (namely mathematics) to our faculty. This would then allow us to develop, analyze, 

and refine curriculum in another area with added expertise. 

In addition to teaching staff, we lost a .4 FTE from counseling in 2008-09. This loss was 

especially hard on the students and staff in the Adolescent Parent Program (APP), as the 

counselor spent much of her time supporting these students and their families. Since this need 

was strong, APP funds were used about to buy back .2 FTE for counseling needs. 

In 2008, we reallocated portions of our FTEs to increase Special Education by .4 FTE, which 

allows us to better serve our students with special needs though the allocation was never 

backfilled. In addition to the student’s assigned appointment time, our Special Education 

instructor is available for additional one-on-one or small group support.  

In July of 2007, WHS received a new principal for whom the primary focus of responsibility was 

WHS. Though the staff and students welcomed the change and appreciated the attention and 

focus a dedicated principal provides, in July 2009 that principal was given the additional 

responsibility of the Folsom Cordova Adult School. This dual principalship, which was 

addressed during our last WASC review, is possible with the inclusion of Adult Education in 

Tier III of categorical flexibility.  

In addition, at the end of the 2011-2012 school year, the District decided to relocate the 

Independent Living Skills class to a site in Folsom. In the fall of 2012, they moved to their new 

home base at Folsom Lake High School. Also, at the start of the 2012-2013 school year, one of 

our long term teachers moved back to his home state, as a result, we hired a new teacher in late-

August 2012 with a start date in late-September 2012. 

Credentialed Staff Data 

Number of Teachers 11 

Principal 1 

Counselor 1 

NCLB Compliant 91% 

Master’s Degree 70% 

Clear Credential 100% 

Emergency Permit 0% 

CLAD/BCLAD Certification 91% 
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Years of Educational Experience within District and Totals  

 

 

 

 

 

 

 

 

 

 

 

Credentialed Staff Ethnicity 

 Number Percent 

White, not Hispanic 9 69% 

Hispanic/Latino 1 8% 

Multiple/No Response 3 23% 

    

 

Credentialed Staff Gender 

 Number Percent 

Female 10 77% 

Male 3 23% 

 

2011-2012 Support Staff Data 

Classified Staff Custodial Instructional Assistants 

2 1 7 

 

 

Professional Development 

Over the past six years, professional development funds have greatly decreased due to budgetary 

cuts. While some professional development is offered through the district, much of it does not 

align with our role in independent study. Nevertheless, staff is encouraged to get as much 

professional development as possible from what is offered (e.g., Common Core workshops). 

Some staffers even elect to get professional development on their own (e.g., VPSS, Classrooms 

that Inspire).  

 

As a staff, we do engage in the following professional development: 

Clear Credential Teaching In District 

Angelopoulos 10 7 

Burns 24 22 

Cisneros-Elliott 10 2 

Cordova 10 10 

Franscioni 38 24 

Harmon 19 13 

Miller 19 12 

Oliynyk 7 10 

Schicke 25 14 

Ynclan 27 27 

Total 189 141 

Average 18.9 14.1 
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 At the beginning of the school year, staff meets to discuss issues in the curriculum from 

the previous year to use as a springboard to update material. In the 2011-2012 school 

year, the emphasis was placed on revising our Orientation class.  

 In the fall of 2011, teachers attended a workshop to learn to implement APEX Online 

Learning. 

 Staff development includes teachers sharing curriculum and instructional best practices 

with the faculty as a whole 

 Staff meets on designated Thursdays to collaborate on curriculum and instruction. 

 

 

Student Participation in Co-Curricular and Extra-Curricular Activities 

Students at WHS are provided several opportunities to participate in co-curricular and extra-

curricular activities. Our most popular co-curricular activity is concurrent enrollment with one of 

our traditional high schools. Students may attend any traditional high school, including the other 

alternative schools FLHS and KHS, and take a semester or year long course in addition to their 

curriculum at WHS. Students can also concurrently enroll with local community colleges in up to 

two Advanced Education courses each semester, tuition free. 

 

WHS’s Adolescent Parent Program (APP) also offers student many co-curricular activities. They 

participate in Day of the Dead, fall pumpkin patch with a visit from Farmer Jerry, pumpkin pie 

baking contest, visit with Santa, Christmas food baskets from the Rotary Club, celebrating Dr. 

Seuss's birthday, decorating Easter eggs with a visit from the Easter Bunny, field trips to the 

Folsom Zoo, visits from the Sacramento Zoo Mobile, WIC and First 5, guest speakers (from 

WEAVE, Planned Parenthood, DHHS/Child Support, and Los Rios Community College 

District), and weekly yoga. Many of these activities are geared toward holidays in an effort to 

help adolescent parents know how to celebrate holidays with their families and to strengthen 

families by establishing or restoring family traditions. Other WHS students are regularly invited 

to participate in these activities.  

 

Since WHS does not offer athletics, students are encouraged to participate in extra-curricular 

activities with their traditional high school. As long as students are in good standing at WHS, 

students can play sports, participate in band or choir, and even audition for a school musical.  
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STUDENT PERFORMANCE DATA 
As part of our WASC self-study process, we first analyzed our students’ achievement in terms of 

state and federal accountability systems. Second, we looked at our students’ performance in 

relation to state standards, CAHSEE, and high school graduation requirements. 

 

Student Achievement Data: State & Federal Accountability Systems 
 

Academic Performance Index (API) 

Our 2011 score of 676 indicates a 37 point increase from the previous year, it also represents a 77 

point, or 11.2%, increase over the past six years.  
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Academic Performance Index (API) Growth Target and Overall Ranking 

 2007 2008 2009 2010 2011 2012 

Score 633 681 675 641 676 676 

Met Target Yes Yes No No Yes Yes 
Source: http://data1.cde.ca.gov 

 

California schools are assigned an Academic Performance Index (API) based on results from 

annual STAR (Standardized Testing and Reporting) testing. The State Board of Education set the 

statewide API target at 800 out of a possible 1000. The Public Schools Accountability Act calls 

for schools to improve their performance each year by 5% of the difference between their API 

and the statewide target of 800. When the growth API is calculated, a school gets more credit for 

improvements at the bottom of the performance range than the top, creating an incentive for 

schools to focus on their lowest performing students. A school's base API score plus its growth 

target becomes that school's goal for its next growth API. The process repeats each year. 

Walnutwood High School met its API growth targets four times during the past 6 years, which is 

encouraging for our school since our population is in a constant state of flux. 

 

Adequate Yearly Progress (AYP) 

Since our last WASC review, WHS has met two of the AYP criteria: Academic Performance 

Index and Graduation Rate. WHS is not, nor has it been, in program improvement. 
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Student Achievement Data: CST, CAHSEE, Graduation 
 

California Standards Tests (CST) 

Since all students take a grade level English Language Arts (ELA) test, it affords us the best data 

to examine. The most striking trend that emerges is the percent of students scoring basic or 

below and the fact that the percentages increase by grade level. Of our 9
th

 grade students, on 

average over the past three years (2010-2012), 50% have a score of basic or below. This 

percentage has improved since our Midterm WASC by 16%. Our 10
th

 grade students have a 3-

year average of 64% at basic or below, a decrease from the last 3-year average of 69%. Our 11
th

 

graders recent average of scoring basic or below is 68%, which is the same as our last 3-year 

average. The bad news is the number of students scoring basic or below; the good news is it is 

getting better for our 9
th

, 10
th

, and 11
th

 graders. There has been an average of a 7 point decrease 

of students scoring basic or below. 

 

Another grade level test that we look at is US History where we have a 3-year average of 76% of 

our students scoring basic or below, a 5 point decrease from the prior 3-year average of 81%.  

 

Given our school’s demographics and the small number of students tested, there were no 

significant subgroups. 

CST English-Language Arts 2012 

Result Type 7 8 9 10 11 

    Students Tested 4 14 26 41 50 

  %  of Enrollment 57.1 93.3 89.7 91.1 79.4 

 Students with Scores 4 14 26 41 50 

  Mean Scale Score * 355.5 357.3 327.7 315.3 

    %  Advanced * 21% 19% 15% 6% 

    %  Proficient * 36% 50% 17% 20% 

    %  Basic * 29% 23% 39% 36% 

    %  Below Basic * 0% 0% 15% 24% 

   %  Far Below Basic * 14% 8% 15% 14% 

CST English-Language Arts 2011 

Result Type 7 8 9 10 11 

    Students Tested 7 11 27 28 34 

  %  of Enrollment 85.7 84.6 90.0 77.8 72.3 

 Students with Scores 7 11 27 28 34 

  Mean Scale Score * 344.3 341.4 333.3 332.0 

    %  Advanced * 18% 19% 14% 21% 

    %  Proficient * 27% 19% 18% 15% 

    %  Basic * 27% 44% 39% 38% 

    %  Below Basic * 27% 11% 21% 18% 

   %  Far Below Basic * 0% 7% 7% 9% 
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CST English-Language Arts 2010 

Result Type 7 8 9 10 11 

    Students Tested 6 9 28 30 44 

  %  of Enrollment 100  90.  84.8  100.0  89.8  

 Students with Scores 6 9 27 30 44 

  Mean Scale Score  *  * 332.8 335.7 329.8 

    %  Advanced  *  * 15 %  23 %  5 %  

    %  Proficient  *  * 30 %  20 %  30 %  

    %  Basic  *  * 26 %  27 %  36 %  

    %  Below Basic  *  * 19 %  10 %  25 %  

   %  Far Below Basic  *  * 11 %  20 %  5 %  

 

 

 
 

 



WASC/CDE Self-Study Report 

California High School Exit Exam (CAHSEE) 

Walnutwood High School offers the CAHSEE as prescribed by the state on the established 

timeline and sequence. Interventions are built into the school year.  

 

 

CAHSEE Results for Mathematics and English Language Arts (ELA) 

Combined 2012 for All Grades 
 

 
 

CAHSEE Results for Mathematics and English Language Arts (ELA) 

Combined 2011 for All Grades 
 

 
 

CAHSEE Results for Mathematics and English Language Arts (ELA) 

Combined 2010 for All Grades 
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CAHSEE Results for Mathematics and English Language Arts (ELA) 

Combined 2012 for Grade 10 

 

 
 

CAHSEE Results for Mathematics and English Language Arts (ELA) 

Combined 2011 for Grade 10 

 

 
 

CAHSEE Results for Mathematics and English Language Arts (ELA) 

Combined 2010 for Grade 10 

 

 
 

 

While reviewing the data, several positive results were noted. The first is the overall increase in 

passing the CAHSEE by students of all grades. During our Midterm Review, the pass rate for 

Math increased from the 2007-2009 average of 48% to 57%, an increase of 9%. Over the last 

three years, we have increased again from 61% to 69%. Another 8% increase. That is a 17% 

increase over the last six years. We are happy to see a similar increase for English-Language 

Arts. From 52% in 2010 to 65% in 2012, a 13% increase. 

 

Another outstanding result is among 10
th

 graders whose 3-year average pass rate is 76% for 

Math, which is up 13% from our Midterm Review of 63%. Over the past three years, our ELA 
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scores have also been on the rise: 57% to 67% to 83%.  

 

The scores for the 10
th

 graders and for all grades show a greater pass rate for ELA than Math with 

Math scores  steadily on the rise. It is noted that 10
th

 graders taking the test for the first time 

usually outperform students repeating the test or taking it for the first time in a later grade.  

 

Consistent with the community profile data, many of our students taking the CAHSEE are 

classified as socio-economically disadvantaged, and this has an impact on outcomes. 

 

Graduation Rate 

This is an area where we feel that the data does not tell the whole story. With the transience of 

our student population, it is difficult to know what our true graduation rate is. The data we have 

been able to collect reflects that for the last six years we have met our graduation rate target 

which is a minimum of 90%. This seems low, but we have more success than it indicates. For 

instance, some students come just for the fall semester to catch up on credits and return to the 

traditional high school to continue and ultimately to graduate. Some students complete 200 WHS 

credits and then transfer to Adult Ed to graduate. We see both of these scenarios as positives for 

WHS since we served our mission to get them back on track; however, we do not get the 

graduation “credit.” So, we began collecting internal data to track our dropout recovery, or “save 

rate.”  This data will be presented in the next section. 

 

In addition, students who come in for less than 30 days and then transfer back out are counted as 

a negative in our graduation rate. This is why we define long-term students as having attended for 

90 days or more (ASAM definition). 

 

Another way our graduation data has been negatively impacted is through the Independent Living 

Skills program population. ILS serves students age 18 –21 who continue to be eligible to receive 

a free, appropriate public education. These students are registered as seniors, but do not graduate 

from the program, since the program goal is to teach skills for living independently. These 

students are repeatedly counted as non-graduating seniors. We have eliminated these student 

numbers in this category to try to better reflect our graduation rate. Beyond the 2011-2012 school 

year, the Independent Living Skills program numbers will be no longer be reflected at WHS. 

 

Save Rate  
The tables below reflect internal data collected as students checked out of WHS. This data gives 

an indication of numbers of students who remain in school or graduate elsewhere after their 

tenure at WHS. These numbers reflect both program and individual student success. The 2011-

2012 school year reflects that we had a “save rate” of 91%. So far this year, we have a 98.6% 

“save rate.”  
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Fall 2012 

Month Moved 

Out of 

District 

Other 

FCUSD 

School 

Adult 

Ed 

Graduated Other 

Local 

School 

Never 

Showed 

Drop 

Out 

08/2012 1 2      

09/2012  2   2    

10/2012 4 3 1 2  1 1 

11/2012 1   1 1 1  

12/2012 2 11 3 7 1   

Totals 8 18 4 8 4 2 1 

Percent 18% 40% 9% 18% 9% 4% 2% 

 

Month Moved 

Out of 

District 

Other 

FCUSD 

School 

Adult Ed/ 

Graduated 

Graduated Other 

Local 

School 

Involuntary 

Transfer 

Drop 

Out 

08/2011 1 1 1     

09/2011 2 6    1  

10/2011 3 2 2 1  1 3 

11/2011 2       

12/2011  1 1 1  1  

01/2012 12 11 5 5 2  5 

02/2012 1 5   1  1 

03/2012 2 3 2 4  1 2 

04/2012   2 3   1 

05/2012 2 1 7 26    

Totals 25 30 20 40 3 4 12 

 19% 22% 15% 30%  2% 3% 9% 
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Perception Data: Parent and Student Survey 
Executive Summary 

 Overall nearly all students and parents were satisfied with Walnutwood High School 

(WHS), although the students were significantly more likely than their parents to strongly 

agree that they are satisfied with their educational experience at their school. 

o Among students, the most important aspects in terms of overall satisfaction were 

feeling that: 

 WHS prepares me for life after high school, 

 There is at least one adult on campus that I can count on for support, and 

 The office staff cares about students as individuals. 

o Among parents, the most important aspects in terms of overall satisfaction were 

that: 

 Teachers use a variety of strategies to guide studies, 

 WHS prepares students for life after high school, and 

 Teachers give personal encouragement to and seem to care about their 

students. 

 In terms of the quality of Walnutwood’s instructional program, among students and parents 

alike, the highest ratings were given for the fairness and consistency of grading and the 

evaluation of work.  Conversely, the lowest ratings among both groups were associated 

with the relationship between what students are studying and everyday life and feeling 

prepared to deal with issues and problems in the future. 

o Students were significantly more satisfied than parents with WHS’s grading. 

Students were also more likely to have stronger opinions that Walnutwood High 

School provides educational programs that are appropriate for their learning needs.   

 All aspects of support were rated positively by at least 95% of parents and 92% of 

students surveyed. Among both groups, the highest ratings were given for teachers both 

in terms of giving personal encouragement, including caring for the students, as well as 

for holding high expectations for student learning.  On the other hand, significantly fewer 

held similarly strong opinions about the counselor’s support both in terms of guidance in 

course planning and in solving personal problems and the office staff’s level of caring 

about them as individuals among both groups.  

o When the opinions of both groups were compared, ratings for support from 

teachers and the counselor were the same.  However, students were significantly 

more likely than their parents to believe that the office staff cares about them as 

individuals. 

 Students and parents alike held positive opinions of the various aspects of Walnutwood’s 

learning environment discussed.  Overall sexual harassment and racial discrimination are 

not seen as problems at WHS.  The general opinion is that the school provides a safe 

learning environment with no significant substance abuse problems, where the rules and 

regulations are enforced fairly and consistently and the students have at least one adult 

they can count on. However, significantly fewer students and parents alike were 
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confidently aware of the Expected Schoolwide Learning Results (ESLRs) and how the 

school assignments relate to them than of the other aspects of the school’s environment. 

o Students were significantly more likely than parents (by over 20 percentage 

points) to strongly agree that racial discrimination and sexual harassment are not 

problems they encounter at Walnutwood High School. 

 While parents and students agree that WHS’s orientation is helpful, and the school should 

continue offering enrichment seminars and CASHEE prep classes, the two groups differ 

significantly when it comes to their opinions of the student preparation for life after high 

school.  The majority of students surveyed strongly agreed that they have a good idea of 

what they will do after they graduate and feel prepared post-high school life.  These 

results contrasted significantly with the one third of parents surveyed who felt the same 

way. 

 Suggestions for improvement included having more variety of classes, more activities, 

and more school resources.  There were also ideas for enhancing the instructional 

program and the teacher/student relationship. 

These conclusions are based on a paper and pencil survey conducted in the spring and fall 

semesters of 2012 among Walnutwood students (85 completed surveys) and their parents 

(70 completed surveys). 
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Project Design  

RESEARCH OBJECTIVES 

In the spring and fall semesters of the 2012, Walnutwood High School (WHS), an alternative 

high school in the Folsom Cordova Unified School District, conducted a paper and pencil survey 

of its students and their parents in order to assess satisfaction with its programs and services. The 

specific objectives included the assessment of:
 
 

 The quality of the instructional program;   

 The support for student learning;  

 The school climate or environment for learning; and 

 Walnutwood High School’s planning for the future. 

RESEARCH METHODOLOGY 
The following table summarizes the methodology and sample specifications. 

Design Issue Specification 

Methodology Paper and pencil survey 

Population Walnutwood High School students and their parents 

Sample size 85 completed student surveys 

70 completed parent surveys 

Sampling error  +/- 4.9% (95% confidence level) 

Length of interview 52 questions 

Field dates Spring and Fall Semesters of 2012 

METHODS OF ANALYSIS 
Responses were analyzed using univariate, bivariate, and multivariate statistical techniques.  All rating 
questions were asked using a four point scale:  strongly disagree, disagree, agree, and strongly agree.  
Frequency counts and percentages were calculated for all variables.  Unless otherwise noted, frequency 
percentages reported in this document represent adjusted frequencies, meaning that percentages have 
been adjusted to account for missing values (refusal to answer questions by qualified respondents).  
Differences among groups of respondents were determined through chi-square analyses and tests of 
proportion.  Those differences that were found to be statistically significant are discussed throughout the 
report in the section called Group Differences. (For these analyses, the “strongly agree responses were 
compared with the combined grouping of agree, disagree, and strongly disagree responses.)  Where 
appropriate, multiple regression analysis was used to determine key factors contributing to satisfaction.  

CAVEAT 
The sole purpose of this report is to provide a collection, categorization, and summarization of survey 
data.  Aurora Research Group intends neither to endorse nor to criticize Walnutwood High School (WHS), 
Folsom Cordova Unified School District, its school board, policies, services, or staff.  WHS shall be solely 
responsible for any modifications, revisions, or further disclosure/distribution of this report 
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Overall Satisfaction 

Students 

 Overall students were satisfied with Walnutwood High School (WHS), with eight in 

ten (70%) strongly agreeing that they are satisfied with their educational experience 

at the school. 

Respondents were asked their level of agreement with the following statement: 

 “Overall, I am satisfied with my educational experience at Walnutwood High 

School.” 

Results, as shown in the following chart, indicate that nearly all (99%) agreed with the 

statement, and the vast majority (79%) strongly agreed.  Only one percent of students 

(one person) disagreed (and no respondents strongly disagreed). 

Student: Overall, I am satisfied with 
my educational experience at WHS.

Strongly agree
79%

Agree
20%

Disagree
1%

Strongly 
disagree

0%
99% agree

 

 Additional analyses indicated that the most important aspects among students in terms 

of overall satisfaction with Walnutwood High School focused on feeling that: 

- WHS prepares me for life after high school. 

- There is at least one adult on campus that I can count on for support. 

- The office staff cares about students as individuals. 

Any improvements in these should be reflected in improved overall satisfaction ratings 

among students.  

In order to gain insight in to what are the most important aspects to students, we can 

statistically analyze them by ranking them in terms of how they relate to overall 

satisfaction with WHS.  In this instance, a series of multiple regression analyses were run. 
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 Results indicated that those students1 who were more satisfied with Walnutwood High 

School overall were also more likely to agree that they are being prepared for life after 

high school, that there’s at least one adult on campus that can be counted on for support, 

and that the office staff cares about students as individuals.  Similarly, those less satisfied 

overall with WHS were more likely to rate these aspects negatively. In other words, the 

results of these further analyses indicate that any improvements to these areas should also 

result in increases in terms of overall satisfaction with WHS among students. 

Parents 

 All parents surveyed (100%) were pleased with Walnutwood High School, with two 

thirds (63%) strongly agreeing and the remaining third (37%) agreeing that they 

are satisfied with their student’s educational experience at the school. 

Among the parents surveyed, everyone indicated that they agreed (37%) or strongly 

agreed that they are satisfied with the educational experience that their student is 

receiving at WHS.  No one disagreed with this statement.  Results are shown in the next 

graph. 

Parent: Overall, I am satisfied with my 
student’s educational experience at WHS.

Strongly agree
63%

Agree
37%

Disagree
0%

Strongly 
disagree

0%
100% agree

 

 Additional analyses indicated that the most important aspects among parents in terms 

of overall satisfaction with Walnutwood High School were that: 

- Teachers use a variety of strategies to guide studies. 

- WHS prepares students for life after high school. 

- Teachers give personal encouragement to and seem to care about their students. 

Any improvements in these should be reflected in improved overall satisfaction ratings 

among parents.  

In order to gain insight in to what are the most important aspects to parents, we conducted 

                                                 

1  This statistical analysis requires responses to every aspect and necessarily excludes from the analysis any respondents who did not 

answer a question.  Results are therefore is based on only a subset of the population interviewed. 
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the same type of regression analyses as we did with the student results.   Results indicated 

that those parents2 who were more satisfied with WHS overall were also more likely to 

agree that teachers use a variety of strategies to guide student studies, Walnutwood HS is 

preparing their students for life after they graduate, and teachers give personal 

encouragement to and care about their students.3  Similarly, those less satisfied overall with 

Walnutwood High School were more likely to rate these aspects negatively. In other words, 

the results of these further analyses indicate that any improvements to these areas should 

also result in increases in terms of overall satisfaction with WHS among students. 

Group Differences 

Students v. Parents 

 Overall, students were significantly more likely than their parents to strongly agree 

that they are satisfied with the educational experience provided at Walnutwood 

High School. 

Additional analyses were conducted to compare the positive results of overall satisfaction 

between the parents and the students surveyed.  Since there was such high satisfaction 

among both groups of respondents, the analysis focused simply on the “top box” results, 

in other words, those who strongly agreed with the satisfaction statement.  As shown in 

the next graph, significantly more students strongly agreed than parents, 79% vs. 63%, 

respectively.   

Agreement:  Overall Satisfaction

63%

37%

79%

20%

0%

25%

50%

75%

100%

Strongly agree Agree

Parent Student

Statistically significant difference  

                                                 

2  This statistical analysis requires responses to every aspect and necessarily excludes from the analysis any respondents who did not 

answer a question.  Results are therefore is based on only a subset of the population interviewed. 
3  The same questionnaire was used for the student and parent surveys and the agreement questions are worded in the first person 

from the perspective of the student. In our analyses, we have made the assumption that the parents opinions are for that of their 
student. 
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Current Program 

Overall satisfaction was independent of respondent type and current program. In other 

words, students were just as likely as parents to give high ratings for their overall 

satisfaction with the WHS educational experience. Similarly, those in one program were 

just as likely as those in another program to strongly agree. 
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Quality of the Instructional Program 

Students 

 Among the WHS students surveyed, the highest ratings for the instructional program 

were given for the fairness and consistency of grading and evaluation and the 

appropriateness of the educational programs for student learning needs.  The lowest 

ratings were associated with the relationship between what students are studying and 

everyday life and feeling prepared to deal with issues and problems in the future. 

Respondents were asked about six aspects of the quality of the instructional program 

offered at WHS.  Results are shown in the next chart.  Overall, at least 84% agreed with 

each aspect mentioned.  Focusing simply on the strongly agree ratings, seven in ten 

students concurred that the grading and evaluation of work was fair and consistent (70%) 

and that WHS provides students with educational programs that are appropriate for their 

learning needs (68%).  Conversely, the lowest ratings were given for the relationship 

between what the student is studying and everyday life (18% strongly agreed) followed by 

feeling prepared to deal with issues and problems of the future (32%). 

Student: Quality of Instructional Program

18%

32%

54%

57%

68%

70%

68%

58%

41%

43%

31%

30%

14%

10%

5%

1%

0% 25% 50% 75% 100%

Relationship between studies and 
everyday life

Prepared to deal with issues in future

Variety of strategies used in studies

Appropriate amount of homework

Educational programs appropriate for 
learning needs

Consistent and fair grading

Strongly agree Agree Negative

 

Parents 

 Parents gave top ratings for WHS’s instructional program in terms of grading and 

evaluation with almost half strongly agreeing (48%) with its fairness and 

consistency.  Significantly lower “top box” ratings were associated with the 

relationship between what students are studying (23%) and everyday life as well as 
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with the belief that the school is preparing  students to deal with issues and 

problems in the future (26%). 

Parents were asked about the same six aspects of the quality of the instructional program 

offered at WHS.  Results are shown in the next chart.  While nine in ten respondents agreed 

with each aspect mentioned, fewer than half strongly agreed with any one aspect.  Parents 

were most satisfied with the fairness and consistency of the grading and evaluation of work 

(48% strongly agreed).  However, only one in four strongly agreed that there is a 

relationship between what the student is studying and everyday life (23%) and felt the 

school is preparing their students to deal with issues and problems they will face in the 

future (26%).   

Parent: Quality of Instructional Program

23%

26%

36%

38%

44%

48%

70%

67%

63%

52%

51%

48%

7%

7%

1%

10%

5%

3%

0% 25% 50% 75% 100%

Relationship between studies and 
everyday life

Prepared to deal with issues in future

Educational programs appropriate for 
learning needs

Variety of strategies used in studies

Appropriate amount of homework

Consistent and fair grading

Strongly agree Agree Strongly + Disagree

 

Group Differences 

Students v. Parents 

 Students were significantly more satisfied than parents with the consistency and 

fairness of grading and the evaluation of work. They were also more likely to 

strongly agree that Walnutwood High School provides educational programs that 

are appropriate for their learning needs. 

Additional analyses were conducted to compare the strongly agree ratings for each of the 

aspects of the quality of WHS’s instructional program discussed in the survey.  Among 

the six analyses conducted, only two emerged as significant. Students were significantly 

more likely than parents to strongly agree with the consistency of grading and the 

evaluation of work.  Similarly, students were significantly more likely than parent to 

strongly agree that Walnutwood provides educational programs that are appropriate for 
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student learning needs. 

Strongly Agree: Quality of Instructional Program

23%

26%

36%

38%

44%

48%

18%

32%

68%

54%

57%

70%

0% 25% 50% 75%

Relationship between studies and everyday 
life

Prepared to deal with issues in future

Educational programs appropriate for 
learning needs

Variety of strategies used in studies

Appropriate amount of homework

Consistent and fair grading

Student Parent

Statistically significant difference  
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 Parents with students at WHS/Folsom were more likely than those of other WHS 

programs highly rate the teachers in terms of using multiple strategies of teaching.   

APP students were more likely than other students to feel WHS prepares them to 

deal with problems and provide programs that fit their learning needs. 

Chi-square analyses were run to compare the results of the instructional program 

evaluations among parents and students by the current WHS program. Parents with 

students at WHS/Folsom (64%) were significantly more likely than parents of 

WHS/Rancho Cordova students (21%) and those of APP students (25%) to strongly agree 

that WHS teachers use a variety of strategies to guide the student in studies. 

Among students, those enrolled in the Adolescent Parent Program were more likely than 

those in either of the two traditional schools to feel strongly that WHS: 

- prepares them to deal with issues and problems that could be faced in the future 

(APP, 62% vs. WHS/Folsom, 35%; WHS/Rancho Cordova, 23%), and 

- provides students with educational programs that are appropriate to their learning 

needs (APP, 93% vs. WHS/Folsom, 50%; WHS/Rancho Cordova, 64%). 
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Support for Student Learning 

Students 

 Almost seven in ten students (68%) strongly agreed that teachers give personal 

encouragement and seem to care about them.  However, significantly fewer held 

similarly strong opinions about the counselor’s support both in terms of guidance in 

course planning (43%) and in solving personal problems (49%) and the office staff’s 

level of caring about them as individuals. 

Student respondents were asked about five support features for learning. As shown in the 

next graph, nine in ten respondents had positive opinions (strongly agree plus agree) for 

each one.  Further analyses focused just on the strongly agree ratings as represented by 

the blue bars in the following graph. The top aspect of support dealt with the personal 

encouragement from and caring given by the teachers with 68% of students surveyed 

strongly agreeing with the statement.  Slightly fewer (62%) gave high ratings for the level 

of expectations that teachers hold for them.  Half of the students surveyed strongly feel 

that the office staff cares about them as individuals (49%) and that the counselor is 

available for guidance when needed to solve personal problems.   

The aspect rated lowest, although only 8% gave negative ratings, was for the counselor’s 

guidance in terms of program planning or course selection; only 43% strongly agreed 

with this statement.  This could be due to the design of the program. The counselor 

creates a semester-long academic plan, and the day to day course selection is relegated to 

teachers. However, the counselor consults with all teachers on course planning as 

necessary. 

Student: Support for Student Learning

43%

49%

49%

61%

68%

49%

46%

46%

34%

32%

8%

5%

5%

5%

0% 25% 50% 75% 100%

Counselor offers guidance & program 
planning

Counselor available to solve personal 
problems

Office staff  cares

Teachers hold high expectations

Teachers encourage and care

Strongly agree Agree Strongly + Disagree

 



WASC/CDE Self-Study Report 

Parents 

 All aspects of support were rated positively by at least 95% of parents surveyed. 

The highest ratings were given for teachers both in terms of giving personal 

encouragement, including caring for the students, as well as for holding high 

expectations for student learning.  Significantly lower “top box” ratings were given 

for counselor guidance in terms of selecting courses and solving personal problems.  

Lower ratings were also given to the office staff for caring about students as 

individuals.  

Parent respondents were also asked about the five support features for learning at WHS. 

As shown in the next graph, nearly all (95%) gave each aspect a positive rating.  Focusing 

simply on those who strongly agreed with each statement, nearly two thirds (63%) of the 

parents surveyed strongly agreed that WHS’s teachers give their students personal 

encouragement and seem to care about them.  About half (52%) held similar opinions of 

the high expectations the teachers hold for their students.  One in three gave the top box 

ratings for the counselor in terms of her availability to help solve personal problems 

(36%) and her guidance in program planning (33%).  Twenty-eight percent of parents 

surveyed strongly agreed that the office staff cares about their students as individuals. 
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Group Differences 

Students v. Parents 

 In terms of the support for student learning provided at WHS, opinions of teachers 

and the counselor were very similar among both groups.  Students, however, were 
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significantly more likely than their parents to believe that the office staff cares about 

them as individuals. 

When the strongly agree opinions of student respondents were compared with those of 

parent respondents, only one statistically significant difference emerged:  Students were 

more likely than parents to believe that the office staff cares about students as individuals. 

 In other words, their feelings about the support received from teachers and the counselor 

is the same. Results are shown in the following graph. 
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Current Program 

 Parents of WHS/Rancho Cordova students were more likely than those of 

WHS/Folsom students to strongly agree that the counselor offers the necessary 

guidance for program planning. 

Parents with students in the WHS in Rancho Cordova were more likely than those with 

students at WHS/Folsom to feel the counselor offers the guidance students need in 

program planning (56% vs. 14%).   This could be due to proximity since the counselor is 

based at the main Rancho Cordova site. However, the counselor travels to the Folsom site 

when needed. 

There were no significant differences by student program for the evaluations of support 

for student learning. 
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School Climate/Environment for Learning 

Students 

 Sexual harassment and racial discrimination are not a problem at Walnutwood 

High School, according to eight in ten students who strongly agreed with the 

statement.  Additionally, over half felt that WHS provides a safe learning 

environment with no significant substance abuse problems, where the rules and 

regulations are enforced fairly and consistently and they have at least one adult they 

can count on.  Awareness and understanding of the ESLRs were found to be 

significantly lower. 

Students were asked about eight characteristics of WHS’s climate or environment ranging 

from rules and regulations and substance abuse to racial discrimination and sexual 

harassment.   Results are shown in the next chart.  Focusing on those who strongly agreed 

with each statement about WHS’s learning environment, it can be seen that eight in ten 

students believe that neither sexual harassment (81%) nor racial discrimination (80%) is a 

problem at Walnutwood.  Sixty-five percent feel that there is at least one adult on campus 

with whom they can count on for support.  More than half of the students surveyed held 

similarly high opinions of its safety (63%), rule and regulation enforcement (57%), and 

the lack of substance abuse problems among their peers (52%).   Thirty-two percent of 

students surveyed strongly agreed that they are aware of the Expected Schoolwide 

Learning Results or ESLRs and about the same percentage said they understood how their 

school assignments correspond to the ESLRs (29%).   
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Parents 

 Over half of the parents surveyed strongly agree that Walnutwood High School 

provides students and teachers with a safe and orderly environment for learning, 

free of sexual harassment and racial discrimination, and that there is at least one 

adult that their students can count on for support.  However, significantly fewer 

were confidently aware of the Expected Schoolwide Learning Results (ESLRs) and 

how their student’s school assignments related to them. 

Parents were posed the same questions about eight aspects of Walnutwood’s climate or 

environment and the results are shown in the next graph.  First of all, the vast majority 

held positive opinions of each aspect discussed in the survey.  At least half of the parents 

strongly agreed that racial discrimination (57%) and sexual discrimination (54%)are not 

problems at Walnutwood, a safe and orderly environment for learning (56%) where their 

student have at least one adult that they can count on (56%).  Slightly fewer feel there is 

not a significant substance abuse problem among the students (47% strongly agreed) at 

Walnutwood, where the rules and regulations are enforced fairly and consistently (45%).  

Comparatively speaking, significantly fewer were aware of the ESLRs (23%) and 

understand how their student’s studies correspond to them (19%).  
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Group Differences 

Students v. Parents 

 Overall, students and parents alike held positive opinions of the various aspects of 

WHS’s learning environment discussed. However, students were significantly more 
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likely than parents (by over 20 percentage points) to strongly agree that racial 

discrimination and sexual harassment are not problems they encounter at WHS. 

Additional chi-square analyses were run for each of the eight aspects of Walnutwood’s 

learning environment in order to identify any statistically significant differences by 

respondent type.  Only two differences emerged.  Students were significantly more likely 

than their parents to strongly agree that sexual harassment is not an issue at their school, 

81% vs. 54% respectively.  Similarly, students were more likely than their parents to 

strongly agree that racial discrimination was not a problem at Walnutwood, 80% vs. 57% 

respectively.  The other differences shown in the in the next chart by respondent type 

were not found to be statistically significant. 
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Current Program 

 Substance abuse was perceived to be less of a problem among students in the 

WHS/Rancho Cordova and APP programs than among those in the WHS/Folsom 

program. 

Additional analyses indicated that students in the traditional WHS in Rancho Cordova 

(59%) and the APP program (67%) were significantly more likely to strongly agree that 

substance abuse was not a significant problem at school than those in the WHS/Folsom 

program (23%). 

There were no statistically significant differences found among parents by current 

program in terms of the school climate or environment. 
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Walnutwood High School Planning 

Students 

 The majority of WHS students surveyed strongly agreed that they had a good idea 

of what they will do after high school and felt prepared for post-high school life.  

They also considered the WHS orientation to be helpful and believe that the school 

should continue with its enrichment seminars and its CAHSEE prep classes. 

The final section of the satisfaction survey dealt with five aspects of planning, including 

orientation, a prep class for the California High School Exit Exam (CAHSEE), 

enrichment seminars, and the next steps after high school.  Once again at least 90% of the 

students surveyed had positive opinions of each aspect, combining the strongly agree and 

agree results.  The next graph illustrates the results for this section of questions. Two 

thirds of students felt they have a good idea of what they are going to do (65% strongly 

agreed) and feel prepared for life (64%) after high school.  About half felt strongly that 

the orientation was helpful (51%) and that Walnutwood should continue to offer 

enrichment seminars and the CAHSEE prep class (48% and 47% strongly agreed, 

respectively). 
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Parents 

 While the vast majority of parents held positive opinions about the five aspects of 

planning, the highest ratings were given for the helpfulness of orientation and the 

lowest ratings were attributed to their student’s preparedness for life after 
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Walnutwood, both in term of having a good idea what they will do and being 

prepared for post-high school life.  

The final section of the satisfaction survey dealt with five aspects of planning, including 

orientation, a prep class for the California High School Exit Exam (CAHSEE), 

enrichment seminars, and the next steps after high school.  Once again at least 90% of the 

students surveyed had positive opinions of each aspect, combining the strongly agree and 

agree results.  The next graph illustrates the results for this section of questions. Two 

thirds of students felt they have a good idea of what they are going to do (65% strongly 

agreed) and feel prepared for life (64%) after high school.  About half felt strongly that 

the orientation was helpful (51%) and that WHS should continue to offer enrichment 

seminars and the CAHSEE prep class (48% and 47% strongly agreed, respectively). 
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Group Differences 

Students v. Parents 

 While parents and students agreed that Walnutwood’s orientation was helpful, and 

the school should continue offering enrichment seminars and CASHEE prep classes, 

the two groups differed significantly when it came to their opinions regarding 

student preparation for life after graduation.  The majority of students surveyed 

strongly agreed that they had a good idea of what they will do after high school and 
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felt Walnutwood has prepared them for post-high school life.  This contrasts 

significantly with the one third of parents surveyed who held the same opinions. 

Additional analysis were conducted to determine whether or not the opinions of WHS 

planning varied by respondent type. Results, as shown in the next chart, indicate that 

parents and students agree that the orientation is helpful and that the school should 

continue to offer its enrichment seminars and CAHSEE prep classes. However, opinions 

vary greatly when it comes to assessing the student’s preparation for post-high school life. 

 Nearly twice as many students as parents strongly believe that they have a good idea of 

what they are going to do after high school and that Walnutwood has prepared them for 

life after they graduate. 
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There were no statistically significant differences by current program among parents or 

students with regards to WHS planning. 
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Suggestions for Improvement 

 Ideas for improvement included having more variety of classes, more activities, and 

more school resources.  There were also comments about how to enhance the 

instructional program and the teacher/student relationship 

Finally, respondents were asked to identify one or two things that would make WHS a 

better school. About half (44% of students and 58% of parents) offered a suggestion. The 

remainder could not think of anything or felt it was doing just fine as it was.  Comments 

from parents and students were combined, and, where possible, loosely categorized. 

Some respondents want to have more variety of classes: 
 “I would try to make it more like a regular high school and provide more electives and sports, if 

possible. That would help students be more active and more involved in school activities.                   

                                              

 Choir and cooking classes.                                                                                                                  

                                                                                                               

 More electives, like photography, because my daughter really enjoys it.                                           

                                                                                                                                         

 Offer foreign language                                                                                                                        

                                                                                                             

 Offer science lab courses (chemistry).  

 Attending classes with more students and more creative projects.                                                     

                                                                                                                                      

 I would add more classes. 

 Grammar workshops would be helpful.                                                                                               

                                                                                                                                      

 Art class at the Folsom site.                                                                                                                

                                                                                                              

 Art seminar should be held at Folsom site too.                                                                                   

                                                                                                                          

 More electives.                                                                                                                                    

                                                                                                        

 More CAHSEE classes and more electives.”                                                                                      

                                                                                                                              

 

There were several requests for more activities: 
 “I think it would be fun to have a dance or prom. More classes.                                                        

                                                                                                                                     

 Need more group activities. Get together. He is missing out on interacting with people.                  

                                                                                                                                                  

 Make more trips to places.                                                                                                                  

                                                                                                               

 Make a football team.                                                                                                                          

                                                                                                            

 I would have baby graduations.                                                                                                          

                                                                                                                   

 Social clubs. Food.”                                                                                                                            
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Suggestions for changes to the instructional program included: 
 “I would like to see a better outline of what the school offers at the orientation. I feel like that staff 

knows the program and assumes the parents do too. I would like better reading choices offered for 

English. More uplifting reading.     
          

 Review course for each student if they plan to go to college to make sure they are completing A-G 

requirements.         
                                                            

 To improve on service so kids can complete their quizzes and tests through online.                          
                                                                              

 Make a better schedule to allow students to come more than once a week for faster learning and 

getting work done faster.                                                                                                                         
          

 Get more instruction online.”                                                                                                              
                                                                                                            

Some ideas focused on the teacher/student relationship and included: 
 “Have teacher call in to check up on the students and their work.                                                     

                                                                                                                                      

 Help the students more and in a way that makes a student/teacher bond. If the students don't 

understand what they're doing, please keep them in track and briefly teach them.                                
                                               

 Let students sit on their own. Teachers sometimes don't let students sit away from them. They tell 

them to sit right next to them; it makes the students feel uncomfortable and unable to concentrate. I 

feel there is no trust.                           

 To make sure students finish the classes they want.                                                                            
                                                                                                                            

 To explain each lesson better.                                                                                                             
                                                                                                                

 Try to give students an uplift or encouragement to do work.”                                                            

                                                                                                                                    

Some suggestions dealt with more school resources such as facilities and staffing: 
 Have it in more areas.                                                                                                                         

                                                                                                            

 Make the rooms further from the council.                                                                                           
                                                                                                                        

 More people like my teacher.                                                                                                              
                                                                                                                 

 More rooms. More teachers.                                                                                                               
                                                                                                                  

 More students and more teachers.                                                                                                       
                                                                                                                    

 Nicer facilities. No homework.                                                                                                            
                                                                                                                 

 Longer class times.                                                                                                                              
                                                                                                          

 Consider a way for students to have extended tutor time or multiple times per week.  

A few comments could not be categorized and included: 
 “More communication point between parents and teachers to intersect issue areas earlier with 

students.                                                                                                                                                  
    

 Hire a new bus driver! [The bus driver] is not fit to drive kids and babies.                                       
                                                                                                                                                    

 Have drug and alcohol tests given before being allowed into WHS to decide whether students 

should go to WHS, Mather, Kinney, etc.”                                                                                               
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Respondent Demographics 

The following charts highlight the demographic characteristics of the students and parents 

who responded to the 2012-13 Satisfaction Survey. 

Length of Time Attended WHS 

Description % of Students % of Parents 

Less than 6 months 31% 34% 

6 months to 1 year 38% 15% 

1 – 2 years 22% 24% 

2 – 3 years 8% 13% 

Over 3 years 1% 10% 

Refused 0% 3% 

 

WHS Program Student Currently Attends 

Description % of Students % of Parents 

Middle School 1% 1% 

WHS Traditional High School in 

Rancho Cordova 
56% 41% 

WHS Traditional High School in 

Folsom 
20% 31% 

Adolescent Parent Program 

(APP) 
19% 13% 

ILS 0% 1% 

Medical Independent Study 

(MIS) 
1% 4% 

Refused 2% 7% 
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Source of Awareness of WHS 

Description % of Students % of Parents 

Our Counselor 24% 34% 

Friend 40% 30% 

WHS website 5% 3% 

Family member, relative 14% 9% 

Other 15% 17% 

Refused 2% 7% 

   

Student Grade Level 

Description % of Students % of Parents 

8th 1% 1% 

9th 12% 13% 

10th 14% 11% 

11th 26% 27% 

12th 37% 23% 

Refused 10% 24% 
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Chapter II:  Student/Community Profile — Overall Summary from 

Analysis of Profile Data  
 

Walnutwood High School serves a challenging student population. The two communities it 

serves have dramatically different socioeconomic profiles. In Rancho Cordova the average 

household income falls at least 10% below the state average; in Folsom, the average household 

income is above the state average by about 53%. A majority of students in Rancho Cordova are 

eligible for free and reduced lunch, while many Folsom students are not. Additionally, many 

WHS students are highly transient as seen in our monthly student count. Despite these 

challenges, students at WHS continue to make strides on standardized testing increasing 

proficiency a few percent each year; and even though the school’s API scores seem to fluctuate, 

our 2012 score of 676 indicates a 37 point increase from the previous year, it also represents a 77 

point, or 11.2%, increase over the past six years. Looking at these long-term trends instead of 

yearly trends is a better indicator of improvement. 

 

The overwhelming majority of students and parents feel that Walnutwood High School is a safe 

and inviting environment that encourages academic success.  

 

Despite the challenges staff and students face at Walnutwood High School, the campus 

community remains committed to the school’s mission— to provide each student an 

individualized opportunity, with parent and teacher support, to earn a high school diploma, 

acquire values, skills, and knowledge necessary to promote lifelong learning, enhance self-

esteem, and become productive, responsible citizens.  

 

Implications of the data with respect to student performance:  

 Due to the transient nature of our student body, the data does not always tell the whole 

story. 

 Walnutwood High School continues to increase student performance on standardized 

tests.  

 10
th

 Grade students continue to perform better each year on the California High School 

Exit exam; in 2012, 86 % of students passed the Math section and 83% passed the ELA 

section in their 10
th

 grade year.  

 Students in grades 11 and 12 need continued support in order to increase the CAHSEE 

passage rate. 

 Data indicates a significant number of students need more support in areas related to 

literacy. 

 With targets rising each year, the challenge of meeting AYP goals is increasing—even 

though students have been improving, it may not be at a sufficient rate to meet AYP 

goals.  

 

 

Critical Areas of Academic Need Identified:  

 

1. INCREASE CAHSEE PASSAGE RATE 
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Rationale: Although the number of students passing the CAHSEE exam is increasing, 

the staff understands that a student’s ability to graduate hinges on the passing of this one 

exam, and we want to continue to increase the passage rate. 

 

Correlating ESLR:  

 Self-Directed Learners 

o Identify and solve problems and make decisions to accomplish intended 

results 

o Set and reach personal, academic, and career goals 

 Effective Communicators 

o Express ideas clearly using verbal, written, artistic, and technological 

forms of communication 

o Convey messages, ideas, thoughts, feelings, and opinions to others 

 Quality Producers/Performers 

o Exhibit self-discipline and time management skills 

o Think critically by: locating, organizing, summarizing, interpreting, 

applying, and using information 

 

2. INCREASE STUDENT ACADEMIC SUCCESS THROUGH SUPPORT PROGRAMS 

 

Rationale:  Our high transient rate coupled with our increased Special Education 

population reflects a need for more academic support, so all students can access the 

rigorous standards-based curriculum.  

 

Correlating ESLR:  

 Self-Directed Learners 

o Accept responsibility for their own learning 

o Identify and solve problems and make decisions to accomplish intended 

results 

o Set and reach personal, academic, and career goals 

 Effective Communicators 

o Express ideas clearly using verbal, written, artistic, and technological 

forms of communication 

o Convey messages, ideas, thoughts, feelings, and opinions to others 

o Organize, analyze, and assess information to research a topic of interest 

 Quality Producers/Performers 

o Exhibit self-discipline and time management skills 

o Think critically by: locating, organizing, summarizing, interpreting, 

applying, and using information 

 

3. ALIGN CURRICULAR OFFERINGS WITH DISTRICT/COMMON CORE STANDARDS 

 

Rationale: With new curricular standards being piloted in the fall, staff recognizes the 

need to realign and redesign current courses to offer our students a firm path to success.  
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Correlating ESLR:  

 Self- Directed Learners 

o Identify and solve problems and make decisions to accomplish intended 

results 

o Set and reach personal, academic, and career goals 

 Effective Communicators 

o Express ideas clearly using verbal, written, artistic, and technological 

forms of communication 

o Convey messages, ideas, thoughts, feelings, and opinions to others 

 Quality Producers/Performers 

o Think critically by: locating, organizing, summarizing, interpreting, 

applying, and using information 

 

Questions Raised by the Performance, Demographic, and Perception Data 

1. How do we as a staff find time to develop curriculum? 

2. How can we better inform and involve parents, the school community, and the 

community at large? 

3. What further interventions can we employ to increase overall academic success as well as 

success on the CAHSEE? 

4. How can we improve data collection to better inform our practices? 
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Chapter III:  Progress Report 
 

Walnutwood High School last conducted a full self-study in 2006-07. The follow-up visit 

occurred three years later in the spring of 2010. 

 

Significant Changes that Have Impacted the School since the Last WASC Visit:  
 

Since our last full visit, the student population distribution has changed from a 70% of our 

students coming from Rancho Cordova and 30% from Folsom to 60% from Rancho Cordova and 

40% from Folsom. Six years ago we had no Special Education students in the independent study 

program and now we are seeing steady increase from year to year. We have also introduced 

online learning which has brought in a cohort of students who are seeking acceleration. We have 

also experienced staff turnover that has allowed us to hire teachers with expertise in the core 

curricular areas. 

 

Procedures for Implementing and Monitoring the Action Plan 

The Walnutwood School staff has been in charge of implementing the 2007 WASC Action Plan 

(see the next section). All members of the WHS staff meet one day prior to the start of each 

school year to evaluate data and formulate ideas for the upcoming school year. Areas of focus 

typically include current academic issues, curriculum that needs to be updated, and specific 

challenges that need to be addressed. We have been guided in decision making on school 

programs, site policy decisions, resource allocation, and staff development by longitudinal data 

and the prior year’s areas of concern. 

The WHS staff monitors student achievement as does our School Site Council, which reviews, 

revises, and adopts the annual Action Plan. The plan is then reviewed and approved by the 

Folsom Cordova Unified School District School Board. 

The WHS principal and WASC co-chair for 2010-2011 drafted the 3-year Midterm WASC 

Report. The draft was reviewed by the Leadership Team, the staff, the district administration, and 

the Site Council. Each group suggested revisions that were incorporated into a draft submitted 

again to the Leadership Team. A final revision of that draft was submitted to the WASC visiting 

team.  

 

The Accomplishment of Each Section of the School-wide Action Plan 
Walnutwood High School last conducted a full self-study in 2006-07. The follow-up visit 

occurred three years later in the spring of 2010. In the 2007 self-study, the visiting committee 

validated the school’s four identified areas of critical academic need: 

 

1. Establish a benchmark diagnostic process that will establish a baseline academic skillset, 

provide ongoing benchmark assessments, and include an exit diagnostic test to show 

academic growth 

2. Continue to develop and advertise college/career pathways 

3. Increase focus on security infrastructure to decrease vandalism, increase safety after 

hours, and increase positive community presence 
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4. Increase curricular alignment with state and district standards 

 
1. Establish a benchmark diagnostic process that will establish a baseline academic skill set, 

provide ongoing benchmark assessments and include an exit diagnostic test to show 

academic growth. 

The staff researched a number of diagnostic tools including Renaissance Learning STAR 

Assessments. Renaissance Learning conducted an on-site demonstration of their testing program. 

Our efforts to obtain a diagnostic and possible prescriptive test for all our students ended when 

funds to purchase such a program were no longer available. Thus, we continue with a paper and 

pencil local reading assessment (LRA). 

We currently use a paper/pencil reading assessment as part of our registration process and utilize 

publisher provided pre-tests for Algebra Readiness and Algebra to determine student placement. 

As a staff we have agreed that the key benchmark for our school will be passing CAHSEE and 

graduation. Success in these two areas will be the focus of our school wide interventions and 

support. Multiple individualized assessments will continue to be utilized for each student and 

each subject with modifications and remediation provided as needed. 

 

2. Continue to develop and advertise college/career pathways. 

 

Over the last six years Walnutwood High School has worked to form a stronger relationship with 

Folsom Lake College (FLC) and the Los Rios Community College District. Students in Rancho 

Cordova can access admissions counselors, financial aid counselors, placement testing, and some 

college courses at the Rancho Cordova Center of Folsom Lake College. Students from Folsom 

can access these same services on the Folsom Lake College Campus. Our school counselor meets 

with ISP students and connects them directly with an outreach specialist at either location. This 

person can then give one-on-one guidance to students seeking admission to FLC. We also work 

with the local One Stop Career Center to provide high school transition information for our 

students including job search skills and resources, resume writing, and an introduction to 

resources available at the One Stop. 

 

Students in the Adolescent Parent Program have timely classroom visits twice a school year from 

FLC outreach specialists who give a general presentation to students in 9 – 12
th

 grade to begin to 

acquaint them with the college admission process, college options, and the financial aid process 

including new information on the Dream Act. These specialists then meet directly with 

graduating seniors and walk them through the admissions, financial aid, testing, and registration 

processes one-on-one. The students benefit from this direct assistance, as well as from a having a 

contact who knows them by name. Our contact, Sarah Aldea, has been working with WHS for 

the last five years and knows how to reach our students. The independent study portion of WHS 

has taken note of this positive interaction with Ms. Aldea and has started providing an evening 

college information night and three matriculation meetings that assist our students through the 

admission process. 

 

Along with the admissions outreach specialists, APP students have had presentations each 

semester from representatives of EOPS (Extended Opportunity Programs and Services). 
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Programs like these are designed to help students who are receiving cash aid, or who come from 

families where they are the first to attend college, among other criteria. The students from APP 

all qualify for support from EOPS because they are teen parents. Again these students benefit 

from having a direct contact whom they have already met before going to the offices to complete 

the applications. 

 

Special Education students, who are participating in the Workablilty I program funded by the 

California Department of Education, are taken on field trips to local colleges to encourage their 

transition to post high school education. 

 

Students at Walnutwood also have access to Advanced Education admissions at the Los Rios 

Community College District. This provides an opportunity for high school students to 

simultaneously earn college and high school credits free of charge. This opportunity is presented 

to students and parents during registration to Walnutwood, and is reinforced in the Walnutwood 

Student Handbook. 

 

Ever widening arrays of scholarships (both school based and outside organization based) are 

available to students at Walnutwood High School. ISP students are directed to these 

opportunities by the school counselor as well as by their individual teachers. APP seniors visit 

scholarship sites and select and fill out applications for a variety of scholarships as a part of an 

ongoing college and career curriculum.  

 

In the last six years, students at Walnutwood benefited from a partnership between the Folsom 

Cordova Community Partnership and SETA (Sacramento Employment and Training Agency). 

These organizations received Stimulus/Recovery Act funding to hire young people for summer 

jobs. Representatives from SETA and the Community Partnership met with students in the 

classroom and helped them to fill out applications, provided support and transportation, and 

referrals to interviews. Although the funding for this program is not available this year, we intend 

to continue watching its funding ability in the future. 

 

Graduating seniors from WHS ISP and APP have over the last 3 years also successfully 

participated in Soil Born Farm’s Green Corps Job Program, “which aims to connect Sacramento 

youth facing diverse barriers to employment with hands-on training and work experiences that 

will lead them to higher education or employment in a Green Career pathway.” 

(http://www.soilborn.org) The program includes work readiness, community service and service 

learning, and paid work experience.  

 

3. Increase focus on security infrastructure to decrease vandalism, increase safety after 

hours, and increase positive community presence. 

 

WHS began hosting regular neighborhood meetings with the goal of closer cooperation and 

increased neighborhood security. These monthly meetings have evolved into the creation of a 

Walnutwood Neighborhood Watch. As part of the community effort, the principal continues to 

meet with Walnutwood Neighborhood Watch. 
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After much community input, we have completed a two year process to close two access points 

at the rear of our campus. This closure reduces/eliminates foot traffic on campus from people 

who have no school related business, which makes the campus more secure during the school 

day. On weekends and evenings, much to the delight of our neighbors, the closure reduces the 

attractiveness of the area for illegal activities, e.g. loitering, drugs and graffiti.  

 

To communicate with our parents and community, we utilize Connect Ed, a program that will 

call designated homes with a recorded message. In addition, we refer folks to our District’s 

award winning web page.  

 

Four years ago the district installed two surveillance cameras to serve as a deterrent to illegal 

activities such as vandalism. The bad news is that last year one of the cameras was stolen. 

However, this is the only major theft on campus in the last three years. 

 

Approximately seven years ago, gates were installed in the front of campus. When locked, these 

gates keep all vehicle traffic off the main campus. Coupled with the gates, secure parking has 

been provided for district vehicles stored on campus. Since the installation of the gates and 

secure parking, cars are no longer being abandoned. 

 

As a deterrent to vandalism and theft, metal cages have been installed around the HVAC units on 

all relocatable classrooms throughout the district. 

 

The District provides security patrols for Rancho schools at times of high incidents, e.g. the start 

of the school year. 

 

New energy efficient, long lasting exterior light fixtures have been installed in overhangs of 

buildings A, B and C. Staff who work late have commented how much they appreciate the 

lighting from a safety and security perspective. Neighbors have told the principal that the new 

lighting makes it easier for them to keep an eye on the campus and see if anything suspicious is 

going on. 

 

4. Increase curricular alignment with state and district standards. 

 

Since our last WASC review, WHS has applied for and received UC “a-g” approval of our core 

English, Algebra I, Geometry, and Government courses. In partnership with Apex Learning, we 

have had other core and elective courses “a-g” approved.  We are continuing to apply for 

approval for additional courses, including science courses with a wet lab component that we are 

implementing this year. 

 

WHS has continued to comply with the Williams Act and is using FCUSD Board approved texts. 

In order to continue to serve our diverse student population (ELL and below grade level reading), 

we have also obtained supplemental materials as a component of our Response to Instruction 

strategies. This is primarily composed of adapted reading material to help with comprehension of 

course content.  
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To facilitate alignment with current district curriculum and state standards, WHS has 

representation on the Districts’ Secondary Curriculum Advisory Committee. We also participate 

in the district’s new textbook adoption process, most recently for Algebra and Algebra 

Readiness. 

 

To increase our elective options for students we created a new ten credit course, Ecology, which 

was reviewed and approved by the district Curriculum Advisory Committee. Additionally, we 

have continued to adapt district elective courses to our independent study model so as to support 

student progress and achievement. Examples may be found with the new texts and materials for 

Math Reasoning, Foods and Nutrition, Interior Design, Introduction to Art, Geography, Child 

Development, Short Stories, Life Management, and Computer Applications. Over the last three 

years, we have received Donor’s Choose grants annually and a state VAPA grant to purchase 

materials to support standards based art curriculum.   

 

Walnutwood has also taken the lead in exploring the use of online learning approaches for the 

District. Our principal was tasked by the superintendent to investigate the various vendors and 

issues involving online learning throughout the district. We are currently utilizing APEX 

Learning system for our independent study students as well as for use by long term Medical 

Independent Study (MIS) students.  

 

WHS teachers strive to provide support for all our students who are struggling with the rigors of 

independent study, or who may just need explanation, direction, or feedback on a particular 

assignment. Out of this desire to meet our students’ needs we established and continue to refine 

our tutorial program. 

 

In the 2006-2009 school years, we implemented a mandatory tutorial program for specific 

students. Students were required to fulfill ninety minutes to two hours a week of tutorial time.   

 

Student participation in the tutorial program was open to all and was mandatory for students if: 

 They were credit deficient. 

 They had been classified as a habitual truant student within the past two academic years. 

 They scored “Below Basic” on the California STAR test or scored more than two grade 

levels below their current grade level on a school administered assessment test.  

 

At the end of the school year the staff decided not to continue with the mandatory tutorial as we 

were spending a disproportionate amount of our time policing student attendance. The senior 

project tutoring was also discontinued, as the project is no longer a district graduation 

requirement. 

 

Starting in 2009-2010, we decided to implement tutoring in the area of math. The math tutorial is 

offered for 45 minutes on Thursdays. In 2011-2012, we began offering CAHSEE prep classes for 

both math and ELA. This year we have available Holt on-line video tutoring in Algebra and 

Algebra Readiness, and PowerPoint support for World Cultures and US History. Students are 

able to access the website from school or home. Homework support from the textbook publishers 

is also offered on-line for language arts and social studies.  
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Another way for students to improve their academic skills and improve their performance on 

standardized testing is to participate in WHS summer school. WHS summer school was first 

introduced in 2007 as an additional opportunity for our students to recover credits.  
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Chapter IV:  Self-Study Findings 
 

Category A:  Organization: Vision and Purpose, Governance, 

Leadership and Staff, and Resources  
 

A1.   Organization Criterion 

To what extent a) does the school have a clearly stated vision or purpose based on its student needs, 

current educational research and the belief that all students can achieve high levels and b) is the 

school's purpose supported by the governing board and the central administration and further 

defined by expected schoolwide learning results and the academic standards? 

 

Vision – ESLRs – Profile 

Indicator:  The school has established a clear, coherent vision (purpose) of what students should 

know and perform; it is based upon high quality standards and is congruent with research, practices, 

the student/community profile data, and a belief that all students can learn. 

Prompt:  Comment on pertinent student/community profile data that has impacted the development 

of the vision and the expected schoolwide learning results. 

 

Findings Supporting Evidence 

The students at Walnutwood High School receive a rich and 

challenging, standards-based academic program that is aligned 

with the California State Standards and the FCUSD standards. 

The WHS vision and mission statement were revised, 

updated, and clarified with our diverse student population in 

mind. When reviewing the mission statement, vision 

statement, and ESLRs, the staff took into account that the 

ESLRs need to be understood by all students and reflect what 

a student can reasonably accomplish. It was concluded that the 

ESLRs needed to be clarified and not sound repetitive. We 

continue to take into account our students’ diverse needs when 

making decisions about student-centered programs. 

There have been several key areas of our student and 

community profile that have impacted the development of our 

vision and ESLRs. The most pertinent data was from our 

student and parent surveys that reflected the need for our 

alternative setting. Both groups surveyed reported the 

community need for a true alternative to the traditional 

environment. This guided the restructuring of the “Self-

Directed Learner” section of our ESLRs and the emphasis of 

individual needs in our vision.  

Our ESLRs and vision also had to be edited with our ever 

changing population in mind. At the time of our last WASC, 

WHS only served Special Education students through our 

 

 

California State Standards 

FCUSD Standards 

 

Focus Group Agenda, Approved 

ESLR/Vision Revisions 

 

 

 

 

 

 

 

 

Profile Data 

 

Parent/Student Surveys 

Graduation Rate 

 

 

 

 

 

Registration Packet Assessment 
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Adolescent Parent Program (APP), but now approximately 

11% of our independent study population has an active IEP. 

Additionally, six years ago, we had no Medical Independent 

Study program. Now, we have a .6 FTE primary MIS teacher, 

in addition to our other staff members who serve between 24-

43 MIS students annually. 

 

CAHSEE Passage Rate, 

CAHSEE Prep Class 

Enrollment Stats 

 

 

Development/Refinement of Vision/ESLRs 

Indicator:  The processes to ensure involvement of representatives from the entire school 

community in the development/refinement of the vision and expected schoolwide learning results are 

effective. 

Prompt:  Examine the effectiveness of the processes to ensure involvement of representatives from 

the entire school community in the development/refinement of the vision and expected schoolwide 

learning results. 

 

Findings Supporting Evidence 

The primary goal of our Mission Statement, School 

Vision/Philosophy, and our ESLRs is to maximize learning 

for every student and to assist all students in moving towards 

graduation and post graduation goals.  

Our entire staff was included in the process of rewriting the 

Vision/Philosophy, Mission Statement, and ESLRs. A final 

version was then presented to the school Site Council 

Committee that is made up of school representatives, parents, 

and students. The new version was adopted. Additionally, we 

posted our Mid-Term review on our new website and solicited 

comments from the community through the website and a 

letter sent to each family. Even though we encouraged parent 

participation through survey, email, website, letter, and 

personal phone calls, we had less parent participation than 

hoped. Parent involvement at WHS is an area of improvement 

for us.  

The new ESLRs were introduced to all students through a 

hands-on assignment in their registration packets. 

 

Mission, ESLRs 

 

 

 

 

Focus Group Meeting Agenda, 

Notes 

Site Council Meeting, Agenda,  

Minutes 

Parent/Student Survey 

 

 

Parent Communication  

 

 

Registration Packet 
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Understanding of Vision and ESLRs 

Indicator:  Students, parents, and other members of the school community demonstrate 

understanding of and commitment to the vision and the expected schoolwide learning results. 

Prompt:  Examine the effectiveness of the processes to ensure involvement of representatives from 

the entire school community in the development/refinement of the purpose and expected schoolwide 

learning results. 

 

Findings Supporting Evidence 

The staff at WHS is working toward melding our School Site 

Plan, Single Plan for Student Achievement, and WASC 

Action Plan to directly align with one another and our 

district’s Board Goals. Teachers, students, and parents had an 

opportunity to participate in the shaping and editing of these 

plans through the School Site Council and WASC Focus 

Group. This is the first year we have begun working with the 

Single Plan for Student Achievement document. 

Students and parents demonstrate understanding of and 

commitment to the vision and the ESLRs through our 

registration process. During their initial registration meeting, 

our counselor explicitly discusses with each family the 

expectations for a WHS student that include personal 

responsibility, academic commitment, and open and direct 

communication. That is then followed up in our registration 

packet with our WASC and ESLR assignment. 

Students and parents also demonstrate the understanding of 

the vision and the ESLRs through our surveys. 73% of 

students and 84% of parents reported that they were aware of 

our schoolwide ESLRs. 74% of students and 79% of parents 

reported that they understand how school assignments 

correspond to ESLRs. In APP, when students complete a 

course, they have their names added to the ESLR Quality 

Producer board. 

 

Action Plans  

 

 

Site Council Meeting Agenda, 

Minutes 

 

 

 

Registration Meeting 

 

 

Registration Packets 

ESLRs Discussion at First 

Appointment 

 

 

Parent and Student Survey 

Results 

Graduation Rate 

CAHSEE Passage Rate 

 

Wall Display 
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Regular Review and Revision 

Indicator:  The school is implementing an effective process for regular review/revision of the school 

purpose and the expected schoolwide learning results based on student needs, global, national and 

local needs, and community conditions. 

Prompt:  Examine the effectiveness of the process for regular review/revision of the school purpose 

and the expected schoolwide learning results based on student needs, global, national and local 

needs, and community conditions.  

 

Findings Supporting Evidence 

District-wide recognition of changing student needs led to 

review and revision of class offerings to meet the new 

graduation requirements. All core courses at WHS follow 

district course outlines and district requirements. By doing 

this, we enable students to achieve academic levels that will 

prepare them to attend college or vocational training post high 

school. This year WHS stakeholders participated in revisions 

of the ESLRs with renewed emphasis on individual 

responsibility and rigor that reflects the new district 

graduation requirements and post-high school challenges. 

ESLRs were more closely aligned with California State 

Academic Standards recognizing that all students can succeed 

when supported by best practice instructional strategies. The 

ESLRs have been reviewed by all members in our Site 

Council that is comprised of students, parents, teachers, and 

administration. 

ESLRs are reviewed annually due to the constant population 

shift, new National Common Core Standard implementation, 

and online learning requirements. When we first knew that 

online learning would be coming to WHS, we reviewed 

delivery options and sought a virtual school model that would 

best integrate the new program. 

 

 

 

School Board Policy, District 

Graduation Requirements 

 

 

 

Staff Focus Group, Site Council 

Meetings 

 

 

California State Academic 

Standards 

 

 

 

 

Profile Data 

Common Core Standards 

Apex Learning Health and PE 

Requirements 

CAHSEE Passage Rate 

Virtual School Model Outline 

 

 

A1. Organization:  Additional Findings 

Prompt:  From examining additional relevant evidence, what has been learned regarding the extent 

to which this criterion is being addressed? 

 

Findings Supporting Evidence 

FCUSD and WHS support instructional quality in numerous 

approaches, which is outlined in our district goals and 

performance measures. The district has identified five goals 

District Goals and Performance 

Measures 

Action Plans, SPSA  
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for student achievement and success. Walnutwood High 

School goals and Action Plans have been aligned with district 

goals and Single Plan for Student Achievement (SPSA).   

WHS will focus on students’ reading and writing levels, 

CAHSEE passage rates, and credit completion data to deliver 

programs that will support student learning and improve 

graduation rates. 

 

 

California Consortium for 

Independent Study 

CAHSEE Data, Local Reading 

Assessment Data 

Common Core Standards 

Training 
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A2.   Governance Criterion 

To what extent does the governing board a) have policies and bylaws that are aligned with the 

school's purpose and support the achievement of the expected schoolwide learning results and 

academic standards based on data-driven instructional decisions for the school; b) delegate 

implementation of these policies to the professional staff; and c) regularly monitor results and 

approve the single schoolwide action plan and its relationship to the Local Educational Association 

(LEA) plan? 

  

Governing Board 

Indicator:  There is clarity of the policies and procedures regarding the selection, composition and 

specific duties of the governing board, including the frequency and regularity of board meetings. 

Prompt:  Comment on the clarity of the policies and procedures regarding the selection, 

composition and specific duties of the governing board, including the frequency and regularity of 

board meetings. 

 

Findings Supporting Evidence 

Mission Statement: “providing excellence in educational 

programs that carry high expectations for each student’s 

achievement and success.”  

Each year the district focuses on specific goals to explore, 

develop, and/or implement in order to meet the challenges of a 

changing world and community. For the 2012-13 school year, 

the Board has five goals to guide our district’s ongoing 

student achievement:  

1. Student Achievement and Success 

2. Healthy, Safe, and Innovative Learning Environment 

3. Fiscal Stability and School Facilities to Support 

Student Learning 

4. Effective Communications and Community 

Involvement 

5. High Standards of Professional Development and 

Performance for Staff  

 

The Folsom Cordova Unified School District is governed by 

an elected five-member Board of Trustees. The governing 

board also includes one student representative. 

The board is elected to provide leadership and oversight of the 

district regarding things such as budget, curriculum offerings, 

graduation requirements, and collective bargaining 

agreements. The district regularly reviews board policies 

dealing with all aspects of school governance, including 

 

Board Mission Statement 

 

 

FCUSD 2012-2013 

Board Goals 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Governing Board Members 
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specific policies for independent study. 

All board agendas are posted prior to the meetings, and the 

board meetings are open to any member of the community 

who wishes to attend and address the school board. Also, 

meetings minutes are posted on the school/district website.  

The school board has access to the WHS Single Plan for 

Student Achievement (SPSA). This includes school profile, 

student support programs, school budgets, and any allotted 

funds. 

The School Site Council consists of the principal, two parents, 

one student, two teachers, and one classified employee. The 

Site Council reviews yearly data in order to make suggestions 

on revisions to our goals as stated in the Single School Plan 

for Student Achievement. It evaluates program funds, makes 

decisions about how to allocate funds, and aligns school and 

WASC goals. The site council members were also included in 

the WASC process. 

The Superintendent and Assistant Superintendents create 

agendas for the monthly administrative meetings held with all 

administrators. The purpose of these meetings is to 

communicate national, state, and local issues related to 

education. Administrators receive monthly leadership 

trainings.  

Secondary Curriculum Advisory Committee meets monthly to 

discuss course outlines and book adoptions. This committee is 

made up of representatives from each high school.  

 

Board Meeting Agendas, Board 

Minutes, Board Policies,  

Archived Board Documents 

District Digest, FCUSD 

Website, FCEA Website, FCEA 

Facebook Group 

 

Single Plan  Student 

Achievement (SPSA) 

 

School Site Council  

Agenda and Minute 

 

 

 

 

 

 

Leadership Meetings Agenda 

Principals Meeting Agendas and 

Minutes 

Administrative Seminar Series  

 

 

 

CAC Minutes and Monthly 

Agendas 

District Course Outlines 

 

Relationship of Governance to Vision and ESLRs 

Indicator:  The governing board’s policies are directly connected to the school’s vision and purpose 

and expected schoolwide learning results. 

Prompt:  Evaluate the adequacy of the policies to support the school’s vision, mission, and expected 

schoolwide learning results through its programs and operations. 

 

Findings Supporting Evidence 

The FCUSD Board of Trustees approves each school’s 

Mission Statement, Expected Schoolwide Learning Results, 

and Single Plan for Student Achievement. While the school 

board serves as the governing body, the board is dedicated to 

collaborative decision making processes shared by district and 

site stakeholders. The evaluation and monitoring procedures 

carried out by the governing board, include review of student 

performance, overall school operations, goals of site 

 

 

School Board Duties 

School Board Policies (Online) 

School Board Minutes 

 

 

 



WASC/CDE Self-Study Report 

administrator, and the fiscal health of the school, are set by are 

set by board policy and implemented at Walnutwood High 

School.  Dr. Janie DeArcos, Assistant Superintendent-

Secondary Instruction, monitors and shares test results, and 

other pertinent data with each school site, including each 

site’s School Accountability Report Card (SARC).   

We have some challenges implementing some board policies, 

e.g new graduation requirements for science, VAPA, foreign 

language and CTE, due to staff and resource limitations.  

 

 

Principals’ Meetings, Agendas, 

Minutes 

 

 

 

 

Staff Focus Group Notes 

Graduation Requirements 

 

Understanding Role of Governing Board 

Indicator:  The school community understands the governing board’s role, including how parents 

can participate in the school’s governance. 

Prompt:  To what degree does the school community understand the governing board’s role, 

including how parents can participate in the school’s governance? 

 

Findings Supporting Evidence 

All board agendas are posted monthly prior to the board 

meetings and are open to any member of the community who 

wishes to attend and address the school board.   

Meetings minutes are posted on the FCUSD website 

Board Meeting Agendas, Board 

Minutes, Board Policies,  

Archived Board Documents 

District Digest, FCUSD 

Website, FCEA Website, FCEA 

Facebook Group 

 

 

Governing Board’s Involvement in Review/Refinement 

Indicator:  The governing board is involved in the regular review and refinement of the school’s 

vision and purpose and expected schoolwide learning results. 

Prompt:  How is the governing board involved in the regular review and refinement of the school’s 

vision and purpose and expected schoolwide learning results? 

 

Findings Supporting Evidence 

The FCUSD Board of Trustees approves each school’s Vision 

and Mission Statement, Expected Schoolwide Learning 

Results, and Single Plan for Student Achievement.  While the 

school board does review and approve our vision and ESLRs, 

the refinement is left to our school site.  

WHS Vision and Mission 

Statement 

ESLRs 
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Professional Staff and Governing Board 

Indicator:  There is clear understanding about the relationship between the governing board and the 

responsibilities of the professional staff. 

Prompt:  To what degree is there clear understanding about the relationship between the governing 

board and the responsibilities of the professional staff? 

 

Findings Supporting Evidence 

The administration works with the employee associations and 

the district office to ensure contractual agreements are met 

and honored on the school site. If a WHS employee feels the 

need to seek further action, a formal complaint process may be 

initiated via the respective union according to the contract. 

The school follows the district polices to ensure that formal 

complaints are resolved.  

District policy and procedures are communicated to site staff 

through several methods. District Superintendent Debbie 

Bettencourt publishes a blog on the FCUSD website. Stephen 

Nichols, the district’s Public Information Officer, publishes a 

weekly electronic newsletter called District Digest. This 

newsletter is sent to all district personnel. This newsletter 

updates personnel on any state legislation, board policy, or 

other current district issues.  

 

 

FCEA Contracts  

CSEA Contracts  

 

 

 

 

 

Superintendents’ Blog 

 

District Digest  

 

 

 

 

Board’s Evaluation/Monitoring Procedures 

Indicator:  There is clarity of the evaluation and monitoring procedures carried out by the governing 

board, including review of student performance, overall school operations, and fiscal health of the 

school. 

Prompt:  Comment on the clarity of the evaluation and monitoring procedures carried out by the 

governing board, including review of student performance, overall school operations, and fiscal 

health of the school. 

 

Findings Supporting Evidence 

While the school board serves as the governing body, the 

board is dedicated to collaborative decision making processes 

shared by district and site stakeholders. The evaluation and 

monitoring procedures carried out by the governing board 

include review of student performance, overall school 

operations, goals of site administrator, the fiscal health of the 

school, and are set by board policy and implemented at 

Walnutwood. Dr. Janie DeArcos, Assistant Superintendent-

Secondary Instruction, monitors, evaluates, and shares test 

results, and other pertinent data with each school site, 

including each site’s School Accountability Report Card. 

 

 

 

 

 

 

Principal’s Goals 

 

 

 

SARC 
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Rhonda Crawford, Chief Financial Officer, provides the board 

regular and timely updates in regards to the fiscal health of our 

school. 

 

Complaint and Conflict Resolution Procedures 

Indicator:  The established governing board/school’s complaint and conflict resolution procedures 

as they apply to the school’s shareholders are effective. 

Prompt:  Examine and comment on the established governing board/school’s complaint and conflict 

resolution procedures as they apply to your school’s shareholders. 

 

Findings Supporting Evidence 

The administration works with the employee associations and 

the district office to ensure contractual agreements are met 

and honored on the school site. If a WHS employee feels the 

need to seek further action, a formal complaint process may be 

used with the district union representatives and items set forth 

in staff FCEA and CSEA contracts. The school follows the 

district polices to ensure that formal complaints are resolved. 

Parents and students are also able to use the Uniform 

Complaint/Williams Settlement procedures to file any formal 

complaint. These are posted in classrooms and available in 

multiple languages. This information is provided on our 

district website. Parent rights and responsibilities are on our 

school website and reviewed in the student/guardian 

registration meetings.  
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A3.   Leadership and Staff Criterion 

To what extent based on student achievement data, does the school leadership and staff make 

decisions and initiate activities that focus on all students achieving the expected schoolwide learning 

results and academic standards? 

To what extent does the school leadership and staff annually monitor and refine the single 

schoolwide action plan based on analysis of data to ensure alignment with student needs? 

  

Broad-Based and Collaborative 

Indicator:  The school’s planning process is broad-based, collaborative and has commitment of the 

shareholders, including the staff, students, and parents. 

Prompt:  Document that the school planning process is broad-based, collaborative and has 

commitment of the shareholders, including the staff, students, and parents. 

 

Findings Supporting Evidence 

Walnutwood High School’s planning process is broad-based, 

collaborative and has commitment of the shareholders. At 

WHS, the leadership team consists of the entire staff. With a 

small staff it is imperative to work together collaboratively. 

These past three semesters the staff has met twice a month or 

more to discuss WASC and participate in staff and curriculum 

meetings.  

During curriculum meetings, the staff discussed plans for 

supporting students reading below grade level or with 

mathematical deficiencies, progress reports/report cards, 

implementing the new anti-bullying curriculum, credit 

recovery strategies, new graduation requirements, textbook 

adoption, Common Core implementation, hands-on electives, 

and science labs. From these collaborative meetings, WHS 

has begun to offer more enriching courses. In the spring of 

2013, we will see our hands-on programs for Foods and 

Nutrition and Biology in addition to our Introduction to Art 

and CAHSEE courses that began in 2011-2012. Additionally, 

teachers have begun breaking down the new textbooks and 

online learning tools to fit our format and piloting various 

classes before schoolwide implementation begins. 

WHS has reached out to students and parents to include them 

in our planning process. We began by sending out a survey in 

spring 2012 and finished collecting them in fall 2012 to 

ensure maximum participation. We utilized the data from the 

two surveys to see how our current programs and soft skills 

were seen from the parent and student perspectives, as well as 

to compile data to direct our future programs. 

Additional parent participation was solicited for our Site 
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Council and WASC Focus Group, and several parents showed 

interest in participating; however, only two were in 

attendance. We believe this is due to our high transient rate 

and the fact that parents attend registration/orientation where 

programs are explained, questions are answered, and concerns 

are addressed. Nevertheless, our fall Site Council/Focus 

Group meeting produced excellent feedback to guide 

programming this year.  

The district solicited input via an email survey in regards to 

graduation requirements. WHS staff participated and 

explained these proposed changes to graduation requirements 

would be problematic due to our unusual school structure. The 

outcome of the survey went in favor of the greater good. 

Meeting 

 

 

 

Observation 

 

 

 

 

Email 

 

 

School Plan Correlated to Student Learning 

Indicator:  The school’s Single Plan for Student Achievement and analysis of student achievement 

of the critical academic needs, expected schoolwide learning results, and academic standards. 

Prompt:  What evidence supports that there is a correlation between the Single Plan for Student 

Achievement and analysis of student achievement of the critical academic needs, expected 

schoolwide learning results, and academic standards? 

 

Findings Supporting Evidence 

The staff at WHS has had the unique opportunity to be 

developing our Single Plan for Student Achievement (SPSA) 

in conjunction with our WASC Self-Study. We are working 

diligently to develop our SPSA to correlate to our WASC 

Schoolwide Action Plan even though this is our first year 

working with the SPSA document. 

The current action plans that are being revised to meet SPSA 

directly correlate to student learning. Students’ records are 

evaluated by counselor to assist with correct placement in 

courses and with teacher selection. This evaluation strives to 

identify each student’s needs and establishes the courses that 

each student should be taking. Teachers adjust and refine the 

plan for each individual student based on counselor evaluation 

and the results of all formal testing, the local reading 

assessment, the algebra placement test, and the registration 

packet. This analysis of individual student data records not 

only helps us place/monitor students, but also in planning to 

meet students’ areas of critical academic need. It has helped us 

create tutorials, CAHSEE prep courses, and UC approved 

courses. 

 

Single Plan for Student 

Achievement 

 

 

 

 

Personal Academic Plan 

Cumulative Folder, Previous 

Grades 

Local Reading/Mathematics 

Assessments 

CAHSEE Results, CELDT 

CST Scores 

 

 

Enrichment Opportunity 

Handout 



WASC/CDE Self-Study Report 

 

Correlation between All Resources, ESLRs and Plan 

Indicator:  There is correlation between allocation of time/fiscal/personnel/material resources, 

expected schoolwide learning results, and the improvement schoolwide action plan. 

Prompt:  What evidence supports the correlation between allocation of time/fiscal/personnel/ 

material resources, expected schoolwide learning results, and the improvement schoolwide action 

plan? 

 

Findings Supporting Evidence 

The correlation between the allocation of time, ESLRs, and 

the action plan is moderate due to lack of time to develop 

curriculum, the necessity of more time for IEPs, and the 

scheduling of enrichment opportunities. Our student-friendly, 

flexible environment does not always allow for the three full-

time independent study teachers to develop curriculum. 

The allocation of fiscal resources, the ESLRs, and the action 

plan do not have a positive correlation due to the fiscal crisis 

that has plagued California for the past few years. Even 

though Rancho Cordova passed a bond measure for 

technological resources, WHS saw minimal gains. Without a 

budget for post-high school transition, we are still finding 

some community organizations that work with our students 

like One Stop Career Center, Soil Born Farms, and the 

Folsom Lake Community College outreach specialist though 

we know we still need more community partnerships. 

The most positive correlation has been between the allocation 

of personnel, the ESLRs, and the action plan. As staffing 

positions open, we are actively seeking to hire teachers with 

core credentials that can facilitate tutorials, small group 

instruction, or “a-g” approved labs. Over the past six years, we 

have brought on a multi-lingual teacher, medical independent 

study teacher, and secondary core credentialed teachers to 

meet student needs. The personnel allocations have allowed us 

to meet the goals set forth in our mid-term review’s action 

plan like creating a CAHSEE prep class and improving our 

registration process, graduation rates, and post-high school 

transition.  

The correlation between the allocation of material resources, 

the ESLRs, and the action plan exists, but is not completely 

positive. The district mandates the completion of health and 

PE for all WHS students through our online learning provider, 

Apex Learning, but then the technological resources to 

implement the courses effectively are not in place. For 
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example, we have a mini-lab of five computers for the IS 

population that need constant maintenance, so many times the 

computers are not updated enough to support online learning. 

We are hoping that the January 2013 migration to the 

Windows operating platform will eliminate some of these 

issues.  

 

ETIS Work Orders 
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A4.   Leadership and Staff Criterion 

To what extent does a qualified staff facilitate achievement of the academic standards and the 

expected schoolwide learning results through a system of preparation, induction, and ongoing 

professional development? 

  

Employment Policies/Practices 

Indicator:  The school has clear employment policies/practices related to qualification requirements 

of staff. 

Prompt:  Evaluate the clarity of the employment policies/ practices related to qualification/statutory 

requirements of staff. 

 

Findings Supporting Evidence 

FCUSD has clear employment policies and practices related to 

qualifications of staff. The FCUSD Human Resource 

Department defines the hiring practices for credentialed 

teachers and classified staff, and WHS adheres to those 

definitions, policies, and practices. All contracted teachers are 

No Child Left Behind compliant or have met the requirements 

for subject matter competency through the HOUSSE process. 

All contracted employees are CLAD certified.  

Federal, State, and District 

Guidelines 

 

Certifications  

Staff Meeting Agendas  

CLAD 

FCEA Contract 

 

Qualifications of Staff 

Indicator:  The school has procedures to ensure that staff members are qualified based on staff 

background, training and preparation. 

Prompt:  Evaluate the procedures to ensure that staff are qualified based on staff background, 

training and preparation. 

 

Findings Supporting Evidence 

Through the district defined hiring process, the district only 

forwards us the files of applicants that are highly qualified and 

meet our criteria. 

To further ensure staff qualifications, WHS teachers are 

observed and evaluated by administration twice a year for the 

first two years of employment. After two years, evaluations 

take place every other year. At the beginning of each year, a 

goal-setting meeting takes place between the administrator 

and the teacher prior to observation/evaluation. During the 

pre-conference meeting, best teaching strategies and practices 

are discussed. These practices include the following California 

Teaching Standards:   

 Standard One: Engages and Supports All Students in 

Learning 

District Hiring Guidelines 

 

 

 

 

Teacher Evaluation Process 

 

 

 

 

 

 

 

California Teaching Standards 

 

 



WASC/CDE Self-Study Report 

 Standard Two: Creates and Maintains a Suitable 

Learning Environment for Student Learning  

 Standard Three: Understands and Organizes Subject 

Matter for Student Learning 

 Standard Four: Plans Instruction and Designs Learning 

Experiences for All Students 

 Standard Five: Assesses Student Learning 

 Standard Six: Develops as a Professional Educator 

As changes occur, staff update their qualifications. For 

example, when CLAD became mandatory, many teachers 

earned the required certification. Also, we attend any 

necessary training the district provides to best meet the 

changes in education. 

 

 

 

 

 

 

 

 

 

 

 

 

CLAD Certifications 

Apex Learning Training 

SMART Board Training 

 

Maximum Use of Staff Expertise 

Indicator:  The process to assign staff members in order to maximize the use of their expertise in 

accomplishing quality student learning is effective. 

Prompt:  How effective is the process to assign staff members in order to maximize the use of their 

expertise in accomplishing quality student learning? 

 

Findings Supporting Evidence 

One of Walnutwood’s greatest strengths is optimizing teacher 

expertise and teaching style. Each teacher has a unique skill 

set, and the administrative staff knows how to place students 

to optimize teacher instruction and student learning. Matching 

teachers with students based on personality and learning style 

increases the probability of student success. The one-on-one 

environment allows careful adjustments and accommodations 

(RTI) to meet student needs. 

With a limited number of teachers, the staff must share in the 

responsibility to provide instructional opportunities that are 

student driven. For example, the English teacher teaches the 

ELA CAHSEE prep course; the science teacher holds labs and 

a science tutorial; the Special Education teacher facilitates a 

schoolwide tutorial for students who would benefit from her 

unique skill set.  
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Defining and Understanding Practices/Relationships 

Indicator:  The school has clear administrator and faculty written policies, charts, and handbooks 

that define responsibilities, operational practices, decision-making processes, and relationships of 

leadership and staff. 

Prompt:  Evaluate the administrator and faculty written policies, charts, and handbooks that define 

responsibilities, operational practices, decision-making processes, and relationships of leadership 

and staff. Determine the clarity and understanding of these by administration and faculty. 

 

Findings Supporting Evidence 

At the beginning of each new school year, teachers are 

provided with updates on school and district policies during 

the first scheduled staff meeting including:  

 Safety plan 

 Child Abuse procedures and reporting laws 

 Staff extensions and email addresses 

 Hour Zero emergency response 

 Employee Annual training: Non-Discrimination 

policies, BP Tobacco Free Schools, Harassment of 

Students or other employees, Sexual Harassment, and 

Uniform and Complaint procedures. 

WHS has an administrator, policies, and general operations 

manual that teachers can access through our shared I-drive and 

sample student folders. However, due to the rigors of the 

teaching assignment, all teachers serve as mentors to one 

another and collaboratively train each other in our areas of 

expertise. For example, if any student or a teacher is 

struggling with a technological problem, he or she is directed 

to Mrs. Elliott for assistance. Our small staff has created a 

unique professional learning community based on constant 

and open communication where everyone contributes in 

decision-making and problem-solving. When needed, an 

FCEA representative on-site for consultation, FCEA binder 

on-site & website for reference to contract, questions about 

benefits, policy & procedure for grievances etc. 
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Internal Communication and Planning 

Indicator:  The school has effective existing structures for internal communication, planning, and 

resolving differences. 

Prompt:  How effective are the existing structures for internal communication, planning, and 

resolving differences? 

 

Findings Supporting Evidence 

Walnutwood High School has effective structures for internal 

communication, planning, and resolving differences. Since the 

layout of our school is structured like an office environment, it 

makes internal communication easy. We have access to email, 

instant messenger, and one-on-one open communication 

between staff members. Even though the staff has instant 

access to one another to get support, they feel that there is not 

enough time to sit down at length to create and update the 

constantly changing curriculum, and that we should explore 

having a common planning time during the school day. 

The principal’s open door policy allows any staff member 

with an issue or concerns to address and resolve them quickly. 

At times, we utilize small groups that involve the counselor to 

tackle issues. During staff meetings, new ideas and 

information are introduced, discussed, and implemented. 

Meeting norms are reviewed at the beginning of each new 

year. Norms are established to help keep staff on topic in a 

respectful and professional manner. The entire staff is 

encouraged to suggest discussion topics for the staff meetings.  

 

 

 

Novell Messenger and Email 

Observation 

 

 

 

 

 

 

 

 

Staff Meetings, Agendas, and 

Minutes 

 

 

 

Emails 

 

 

Staff Actions/Accountability to Support Learning 

Indicator:  The school evaluates the effectiveness of the processes and procedures for involving staff 

in shared responsibility, actions, and accountability to support student learning. This includes an 

evaluation of the kinds of collegial strategies used to implement innovations and encourage 

improvement, such as shadowing, coaching, observation, mentors, group presentations. 

Prompt:  How effective are the processes and procedures for involving staff in shared responsibility, 

actions, and accountability to support student learning? Include comments on the kinds of collegial 

strategies used to implement innovations and encourage improvement, such as shadowing, coaching, 

observation, mentors, group presentations? 

 

Findings Supporting Evidence 

Walnutwood High School has effective structures in place to 

involve staff in the shared responsibility to support student 

learning. When a new staff member is hired, they are given at 

least a half day of direct coaching from an experienced IS 

teacher. Then they are also given at least an hour each day 

 

 

WHS Hiring Practice 
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over one or two weeks to shadow several teachers in order to 

help orient new teachers to independent study. All staff 

members encourage one another to observe instructional 

practices. 

Staff members also utilize peer mentoring based on expertise. 

For example, Mrs. Elliott is our ongoing peer coach for Apex 

Learning online; Mrs. Schicke, Special Education teacher, 

consults on accommodations for all students; Mrs. Ynclan, 21 

year independent study veteran, is our peer coach on general 

IS practices. We also bring back a long time IS teacher, Mrs. 

Barthel, to work with teachers on reviewing student folders at 

the end of the semester.  

To meet the needs of students, the staff engages in adding and 

dropping programs as necessary. Two years ago, we 

recognized the need for a better orientation process. The staff 

created a five week seminar designed to help students succeed 

in the independent study environment. However, this program 

was not successful since many students found it difficult to 

come to WHS an additional day. Making programs like these 

mandatory does not work. We continue to provide new 

programs as we identify needs and modify or drop them based 

on effectiveness. 

Teacher Schedules 

 

Observation 

 

 

 

Teacher Consultations 
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Evaluation of Existing Processes 

Indicator:  The school leadership regularly reviews the existing processes to determine the degree to 

which actions of the leadership and staff focus on successful student learning. 

Prompt:  To what extent does the school leadership regularly review the existing processes to 

determine the degree to which actions of the leadership and staff focus on successful student 

learning? 

 

Findings Supporting Evidence 

Since many students at WHS do not fit traditional academic 

norms well, the counselor goes through individual student 

cumulative folders, testing scores, and transcripts to determine 

a successful program for each student. She then continually 

collaborates with teachers to help students reach academic 

goals. Informal conferences about individual students happen 

all the time when teachers talk with colleagues or the 

counselor to find better ways to reach students. 

Overall formal student data is reviewed annually and helps 

focus the staff on the needs of students as individuals since 

that is how we see them day-to-day. 
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A5.   Leadership and Staff Criterion 

To what extent are leadership and staff involved in ongoing research or data-based correlated 

professional development that focuses on identified student learning needs? 

  

Support of Professional Development 

Indicator:  The school effectively supports professional development with time, personnel, material, 

and fiscal resources to facilitate all students achieving the academic standards and the expected 

schoolwide learning results. 

Prompt:  How effective is the support of professional development with time, personnel, material, 

and fiscal resources to facilitate all students achieving the academic standards and the expected 

schoolwide learning results? 

 

Findings Supporting Evidence 

Even with the overarching fiscal crisis that has plagued 

California schools these past few years, the school tries to 

support professional development with time, personnel, 

material, and fiscal resources. When able, teachers are given a 

substitute to attend common core workshops or have weekend 

workshops funded. Funding cuts make it difficult to obtain all 

of the materials necessary to implement all district required 

courses. Staff sees the benefit of “on the clock” time to update 

curriculum. 

The principal also tries to bring in district curriculum coaches 

and community partners to support our professional 

development needs.  

 

 

 

 

AESOP Reports, Conference 

POs 

 

Staff Meetings 

 

 

Curriculum Meeting Agendas 

 

Supervision and Evaluation 

Indicator:  The school implements effective supervision and evaluation procedures in order to 

promote professional growth of staff. 

Prompt:  How effective are the school’s supervision and evaluation procedures in order to promote 

professional growth of staff? 

 

Findings Supporting Evidence 

District sponsored staff training is available throughout the 

year through Go Sign Me Up.   

The principal asks for staff input for the planning of our staff 

development days and curriculum meetings. He also 

encourages us to participate in Common Core workshops, 

webinars, and other free professional growth opportunities. 

All contracted staff are supervised and evaluated as per 

district, state, and contract requirements.  

District Training Registration 

System 
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Measurable Effect of Professional Development 

Indicator:  There are effective operating processes that determine the measurable effect of 

professional development on student performance. 

Prompt:  Comment on the processes and their effectiveness in determining the measurable effect of 

professional development on student performance. 

 

Findings Supporting Evidence 

The most effective process that measures the effect of 

professional development on student performance is in the 

student work folders. Here we can measure how much a 

student gains via test scores and other summative measures 

after a teacher has engaged in professional development. For 

example, after attending a Making Math Meaningful 

workshop designed to teach math through area modeling, 

decomposition, partial sums, etc., a teacher can use multiple 

strategies to help students reach the academic standards. Staff 

share and implement any professional development 

information that benefits students. Curriculum improvements 

are delineated to the staff and then widely implemented.  

The new SPSA will provide ongoing data that will show our 

effectiveness, or lack thereof, in improving student 

performance.  
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A6.  Resources Criterion 

To what extent are the human, material, physical, and financial resources sufficient and utilized 

effectively and appropriately in accordance with the legal intent of the program(s) to support 

students in accomplishing the academic standards and the expected schoolwide learning results? 

  

Allocation Decisions 

Indicator:  There is a relationship between the decisions about resource allocations, the school’s 

vision and purpose and student achievement of the expected schoolwide learning results and the 

academic standards. The school leadership and staff are involved in the resource allocation decisions. 

Prompt:  Evaluate the relationship between the decisions about resource allocations, the school’s 

vision and purpose and student achievement of the expected schoolwide learning results and the 

academic standards. Additionally, comment on the extent to which leadership and staff are involved 

in the resource allocation decisions. 

 

Findings Supporting Evidence 

Our site budget supports curriculum needs and office supplies. 

The Site Council budget is currently frozen, but APP is still 

funded. Purchase orders are signed by the principal who 

confirms that expenses match the school’s goals. FCUSD 

provides textbooks for all students according to the Williams 

Act.  

Supplemental curriculum items are requested by staff during 

curriculum meetings. Once connections with goals, 

curriculum, and ESLRs are established, the items are 

purchased. Additional “start up” resources were made 

available for our newly established enrichment classes and 

labs. The staff collaboratively decides on financial resource 

allocations.  

Staff is included on decisions on how to implement mandated 

district requirements. 

Site Council Meetings 

 

School Site Budget 
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Purchase Orders 

 

 

 

 

Staff Meetings, Agendas, 

Minutes 

 

Practices 

Indicator:  There are processes operating in relationship to district practices for developing an 

annual budget, conducting an annual audit, and at all times conducting quality business and 

accounting practices, including protections against mishandling of institutional funds. (Note: Some 

of this may be more district-based than school-based.) 

Prompt:  Evaluate the school’s processes in relationship to district practices for developing an 

annual budget, conducting an annual audit, and at all times conducting quality business and 

accounting practices, including protections against mishandling of institutional funds. (Note: Some 

of this may be more district-based than school-based.) 

 

Findings Supporting Evidence 

The development of a school site budget is a critical Developing an Annual Budget 
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component of the district's overall budget process. An 

individual school’s budget for staffing and instructional 

materials is based on formula allocations using 

projected enrollment, class size averages, contractual 

obligations, square footage, number of classrooms, and 

programmatic requirements. 

The district's budget is reviewed and approved by the Board of 

Education in June of each year. School site adjustments are 

made in December once actual enrollments are known. 

The district is required to have an annual audit by 

an independent audit firm to ensure the district's budget and 

financial practices are in good order. The spring audit occurs 

each year after P-2 ADA is submitted to CDE, and involves 

site visits as well as a review of district documents and 

procedures The final audit occurs at the end of each fiscal 

year, which runs from July 1 to June 30. The year-end audit 

includes a review of all financial documents for the fiscal 

year, review of the district's financial policies and procedures, 

interviews with the CTO, CFO, and Superintendent, and 

reporting requirements related to GASB 34 and 45 The 

Governing Board receives the audit report and any findings in 

January of each year. 

The Fiscal Services Department is responsible for keeping the 

books and accounts in proper order in accordance with 

established California School Accounting practices and in 

compliance with state and federal regulations Staff is trained 

to assist district staff in business and accounting areas and 

continually strives to provide a high quality of service in order 

to support the goal of maintaining an optimum learning 

environment.  

Outlined by CFO Ronda 

Crawford 
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Facilities 

Indicator:  The school’s facilities are adequate to meet the school’s vision and purpose and are safe, 

functional, and well maintained. 

Prompt:  Determine if the facilities are adequate to meet the school’s vision and purpose and are 

safe, functional, and well-maintained. 

 

Findings Supporting Evidence 

The district put in multiple protocols to ensure schools are 

safe, functional, and well-maintained. Yearly facility 

inspections during the month of October are turned over to the 

maintenance department. Conditions of school facilities are 

also included in the SARC report. Monthly safety drills are 

 

Facilities Inspection Report 

SARC  

Work Orders 
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scheduled, and work orders are placed as needs arise 

throughout the school.    

The district and the Rancho Cordova Police Department have 

partnered to provide two School Resource Officers (SROs) to 

Rancho schools. They are available to us as needed and 

respond promptly when called. Due to recent events in the 

nation, the district is reviewing facilities and policies for all 

school sites.  

 

 

 

 

School Resource Officers 

 

Instructional Materials and Equipment 

Indicator:  The procedures for acquiring and maintaining adequate instructional materials and 

equipment, such as textbooks, other printed materials, audio-visual, support technology, 

manipulatives, and laboratory materials are effective. 

Prompt:  Evaluate the effectiveness of the procedures for acquiring and maintaining adequate 

instructional materials and equipment, such as textbooks, other printed materials, audio-visual, 

support technology, manipulatives, and laboratory materials. 

 

Findings Supporting Evidence 

Each year the district allocates money to WHS to provide all 

students the chance to successfully achieve their goals of 

graduating from high school. These resources include Special 

Education, school programs, instructional materials, and 

technological equipment. Our site budget supports curriculum 

needs and office supplies.   

Purchase orders are signed off by the principal who confirms 

the expenses match the school’s goals. Categorical funds are 

allocated through the district office.   

The Williams Act states that all students are provided with the 

necessary materials needed to succeed in school. All 

approved/adopted textbooks are provided by FCUSD through 

state instructional dollars. While the procedure for acquiring 

district adopted textbooks is effective, it can be problematic at 

times when they do not fit the independent study format and 

other desired materials are not on the approved list. 

The procedures for maintaining adequate instructional 

materials and equipment have been problematic since the roll 

out of Apex Online Learning, but we hope the migration to the 

new Windows operating platform will resolve many of these 

technical maintenance problems.  
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Well-Qualified Staff 

Indicator:  Resources are available to enable the hiring and nurturing of a well-qualified staff, 

including ongoing professional development. 

Prompt:  Determine if the resources available enable the hiring and nurturing of a well-qualified 

staff, including ongoing professional development. 

 

Findings Supporting Evidence 

Most of the staff have been long term employees with the 

exception for two new teachers hired within the last two years. 

Hiring protocols set by the HR department are followed to 

hire well-qualified staff, though the fiscal crisis has somewhat 

slowed the process. The Adolescent Parent Program has been 

allocated two FTEs, and the general Independent Study 

program has four FTEs. Each year when our population out 

grows our FTE allocation, we recruit part-time teachers to fill 

the gaps. Having an additional contractual FTE allocation 

would ease this issue and provide additional manpower and 

expertise for curriculum development. 

Professional development at the school site is provided by 

scheduled monthly curriculum meetings, but the staff would 

like to see time reallocated to increase these meetings. The 

district also provides ongoing trainings that employees can 

request to attend by registering at “Go Sign Me Up.” Principal 

approval and the arrangements for a substitute are requested 

prior to trainings held during the school day. 

District curriculum leads are utilized for training to continue 

to work with departments throughout the district to provide 

ongoing training for employees.   

Student Support Services continues to calendar training for 

case managers, principals, psychologists, counselors, 

instructional assistants, and teachers on the laws and best 

practices regarding serving the needs of our Special Education 

students and their families. 
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Long-Range Planning 

Indicator:  The district and school’s processes for regular examination of a long-range plan to 

ensure the continual availability and coordination of appropriate resources that support student 

achievement of the academic standards and the expected schoolwide learning results are effective 

and are regularly evaluated. 

Prompt:  Evaluate the district and school’s processes for regular examination of a long-range plan 

to ensure the continual availability and coordination of appropriate resources that support student 

achievement of the academic standards and the expected schoolwide learning results. 

 

Findings Supporting Evidence 

Each year the ESLRs will be reviewed and updated to align 

with the academic goals in the SPSA and Board Goals. 

Stakeholders will be involved in the process including the 

approval by our Site Council. The district plans three years out 

to ensure continual availability of resources to support our 

students and schools. Additionally, our WASC Action Plan 

provides us with long range goals. 

Site Council Agenda and 

Minutes 

Board Goals 

SPSA  

ESLRs 

WASC Action Plan 

 

 

A6. Resources:  Additional Findings 

Indicator:  Consider other information that impacts the degree to which the school is meeting this 

criterion. 

Prompt:  From examining additional relevant evidence, what has been learned regarding the extent 

to which this criterion is being addressed? 

 

Findings Supporting Evidence 

Our organization and structure has built a strong school that 

effectively meets our students’ educational needs, thus 

generating strong enrollment. 

Weekly Enrollment Emails 
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WASC Category A. Organization: Vision and Purpose, Governance, 

Leadership and Staff, and Resources:    

Strengths and Growth Needs  
Review all the findings and supporting evidence regarding the extent to which each criterion is being addressed. 

Then determine and prioritize the strengths and areas of growth for the overall category.  

 

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 

Resources:  Areas of Strength 

Flexible and individualized response to student needs 

Options available for students (location, times, traditional or blended IS) 

Committed staff    

Collaborative leadership 

Ability to collaborate with the other alternative education programs 

Campus wide focus on student success 

Positive and collaborative relationship with the Folsom Cordova Adult School that helps us best 

meet the needs of some of our students 

 

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 

Resources:  Areas of Growth 

Need to increase parent involvement  

Renewed emphasis on post high school transitions for students 

More professional development and collaboration time 

Develop a plan to increase communications to shareholders  

More contracted staff 

Support for technological resources to ensure consistent functionality 

Comprehensive data collection system that is user friendly, provides relevant and timely data, is 

easily accessible to all staff, and helps to capture an accurate graduation and/or “save rate” for 

small non-traditional schools 
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Category B: Standards-based Student Learning: Curriculum 
B1.  Curriculum Criterion 

To what extent do all students participate in a rigorous, relevant, and coherent standards-based 

curriculum that supports the achievement of the academic standards and the expected schoolwide 

learning results? [Through standards-based learning (i.e., what is taught and how it is taught), the 

expected schoolwide learning results are accomplished.]. 
 

Current Educational Research and Thinking 

Indicator:  The school provides examples that document the use of current educational research 

related to the curricular areas in order to maintain a viable, meaningful instructional program for 

students. 

Prompt:  Provide examples that document the use of current educational research related to the 

curricular areas in order to maintain a viable, meaningful instructional program for students. 

 

Findings Supporting Evidence 

The California State Standards and the ESLRs are the 

foundation of all curriculum at Walnutwood High School. At 

the same time, curriculum is designed to stress the importance 

of students’ ability to meet the standards and achieve the 

ESLRs. Walnutwood High School offers students a research-

based curriculum that emphasizes critical thinking and that is 

aligned with state and district standards. 

In order to stay up-to-date on current research and techniques, 

teachers have attended workshops and conferences, such as: 

 Expository Reading and Writing Workshop 

 CLAD Instruction 

 Making Math Meaningful through Sacramento Area 

Math Educators 

 Writing Course through Sacramento State University 

 Common Core 

 Visual and Performing Arts (VAPA)  

Additionally, WHS teachers utilize state adopted textbooks 

and supplemental materials that all adhere to the state 

standards. This includes materials for advanced, at-risk, and 

ELD students e.g. we use appropriate modified English 

grammar for ELD students while maintaining the use of state 

standards and our ESLRs. 

Teachers also utilize online educational resources like Khan 

Academy for assistance with up-to-date educational research 

on teaching specific subject areas. In the area of mathematics, 

some teachers also use Alameda County Office of Educations 

flash presentations as a resource to helping build number 

sense for ourselves and our students. 

Textbooks utilizing California 

State Standards 

Course and Curriculum 

Descriptions 

ESLRs 

 

District Course Outlines 

 

 

 

 

Office Records and Workshop 

Approvals 

Teacher Transcripts 

 

District Training Records 

 

 

Textbook Support Materials 

 

 

 

 

 

 

Staff Meeting Minutes re: Share 

Out of Research 
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With some of our print materials, we try to update subjects 

like our driver’s education materials to reflect changes in 

current DMV rules and regulations. APP uses newspapers to 

provide information on current events to support learning in 

the social sciences, and journals to provide updated parenting 

and pediatric information. 

In order to develop the hands-on art elective curriculum, one 

of our staff members went to several research-based art 

teacher websites and the state website for project ideas and 

outlines to decide what to include in the course outline. She 

also worked on a VAPA grant committee to improve our art 

offerings. 

 

 

 

Updated Course Materials 

Newspaper 

 

 

 

District Art Course Outline 

 

Committee Meeting Minutes 

 

 

Academic Standards for Each Area 

Indicator:  The school has defined academic standards for each subject area, course, and/or program. 

Prompt:  To what extent are there defined academic standards for each subject area, course, and/or 

program? 

 

Findings Supporting Evidence 

At WHS, our curriculum has specifically designed courses 

based on the defined academic standards that are adopted on 

the district level. All courses are approved by the district 

Curriculum Advisory Committee and meet all district and 

state standards. Our independent study course requirements 

are the same as the traditional high schools in our district. We 

utilize the same textbooks, outlines, and support materials that 

create the district-wide academic standards.  

The academic standards for each core and elective subject area 

are defined by the State of California’s content standards, and 

we are working toward the shift to the new Common Core 

Standards.  

Additionally, we are working toward having our courses be 

recognized as UC “a-g” compliant to reflect the high academic 

standards we set for our students. 

We are continuously updating and adapting our curriculum to 

better meet the needs of our students within the defined 

academic standards. 

 

 

 

 

District-Wide Book Adoption 

 

 

 

 

 

California Content Standards 

VAPA 

Common Core Standards 

 

UC “a-g” Requirements 

College Board Requirements 

 

 

 

 

Congruence 

Indicator:  There is congruence between the actual concepts and skills taught, the academic 

standards and the expected schoolwide learning results. 
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Prompt:  To what extent is there congruence between the actual concepts and skills taught, the 

academic standards and the expected schoolwide learning results? 

 

Findings Supporting Evidence 

Students and teachers work as a team at WHS. There is a 

logical and coherent structure that facilitates effective learning 

within each course. The content is organized and presented in 

a manner consistent with the state standards. There are 

measurable student outcomes and goals in each content area. 

ESLRs are embedded in our independent study culture. The 

nature of our program creates self-directed learners, effective 

communicators, quality producers, and responsible citizens.  

The organization of the curriculum provides the structure that 

guides the students as to what they should learn in each 

subject, and it allows teachers to convey the content 

efficiently and effectively. Throughout the curriculum, 

teachers assign essays, discussions, research papers, projects, 

and various assignments that demonstrate the congruency 

between skills and concepts taught to the standards and 

ESLRs. 

 

 

District-Wide Book Adoption 

CA State Standards 

Common Core Standards 

Apex Standards  
One-on-One Instructional Model 

 

 

 

 

Student Work Folders 

School Display Walls 

Assignment and Work Record 

Form 

 

Student Work — Engagement in Learning 

Indicator:  The school’s examination of representative samples of student work and snapshots of 

student engagement in learning demonstrates the implementation of a standards-based curriculum 

and the schoolwide student goals (ESLRs). 

Prompt:  How does the examination of representative samples of student work and snapshots of 

student engagement in learning demonstrate the implementation of a standards-based curriculum 

and the schoolwide student goals (ESLRs)? 

 

Findings Supporting Evidence 

At Walnutwood, all units, lessons, activities, and assessments 

are designed to ensure the teaching of essential academic 

standards and the school-wide ESLRs. Therefore, student 

achievement of standards and ESLRs is reflected in nearly all 

student work.  

WHS keeps representative samples of all student work in each 

student’s individual work folder. These samples consist of 

homework handouts, completed projects, essays, assessments, 

and other artistic representations of learning. Additionally, we 

display exemplary student work samples on our school walls 

and at the district office.  

District Course and Curriculum 

Outlines 

Master Agreement 

 

 

 

Student Work Folders 

Standards-Based Assessments 

 

 

Art Work Samples 
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Accessibility of All Students to Curriculum 

Indicator:  A rigorous, relevant and coherent curriculum to all students is accessible to all students. 

The school examines the demographics and situation of students throughout the class offerings. The 

school’s instructional practices and other activities facilitate access and success for special needs 

students. 

Prompt:  What have you learned about the accessibility of a rigorous, relevant and coherent 

curriculum to all students? What did you learn from examining the demographics and situation of 

students throughout the class offerings? How do the instructional practices and other activities 

facilitate access and success for special needs students? 

 

Findings Supporting Evidence 

All students have equal access to a rigorous, relevant and 

coherent curriculum throughout the school’s course offerings 

since Walnutwood follows the same course outlines as the 

traditional high school. The instructional practices and 

available activities provide access and opportunities for 

success for students with various needs because we provide 

completely individualized instruction for all our students.  

Here at WHS, students are offered flexible scheduling options 

that allow them to maximize access to curricular options. The 

parents, the staff, and the student collaboratively select the 

best appointment time available for the student. This 

appointment can be flexible if a student wishes to engage in 

some of our other offerings. This flexible scheduling allows 

for the student to participate in concurrent enrollment at the 

traditional high schools or the community college, enrollment 

in ROP, CAHSEE Prep Class, Introduction to Art elective, 

wet labs, or athletics.  

In addition, through our online provider, Apex Learning, we 

have been able to extend our course offerings. This program 

allows us to offer AP and Honors courses as well as core and 

remedial courses with extensive literacy support. While we 

are working on students obtaining the additional GPA credit 

for AP courses, students can still take the AP tests and 

potentially gain college credit. With access to rigorous, 

relevant, and coherent curriculum, the counselor and teachers 

encourage students to take challenging coursework in order to 

be prepared for college, to be competitive for college 

admissions, or to eliminate the need to take remedial college 

courses. Since we attract a wide range of reading levels, many 

of our students are below reading level, but both Apex and 

WHS offer several levels of materials in the core courses. 

 

 
Work Packets 

District Course Outlines 

Local Reading Assessment 

Math Assessment 

 

Registration Materials 

Teacher Master Schedules 

 

 

 

Concurrent Enrollment 

 

 

 

 

 

Apex Learning Standards 

 

UC Partnership Application 

 

 

 

 

 

 

 

 

 

 

 

Assignment and Work Record 
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Traditionally, students at WHS take three courses at a time, 

two core classes and one elective. However, different types of 

scheduling occur for every student due to the individualized 

nature of our independent study program, which may include 

concurrent enrollment, faster paced scheduling for credit 

recovery or acceleration, etc. The variety of different 

scheduling options allows our students greater access to 

rigorous, relevant, and coherent curriculum.  

Accommodations and modifications are in place in our 

instructional practices and curriculum to help facilitate access 

and success for all special needs students: Special Education, 

EL, and at-risk. Every Special Education student is provided 

with access to a Special Education teacher directly as the 

primary teacher, or as a consultant to modify work to meet 

IEP driven accommodations. IEP support and modifications 

help these students succeed in the rigorous curriculum. Our 

weekly tutorial is conducted by our Special Education teacher 

and is widely recommended for all students to attend. Close 

relationships between the Special Education teacher and the 

general education teachers and the counselor help ensure 

students are able to take the least restrictive program as 

possible. We also have a teacher that offers special programs 

for ELD students with work packets for their varying levels. 

Translation is available.  

Another way for special needs students to access curriculum 

and recover lost credits is to attend WHS Summer School and 

continue to work on goal-based activities. Extended School 

Year (ESY) is also offered for SPED students to better 

facilitate their needs to acquire challenging, relevant, and 

coherent curriculum. APP special needs students are pulled 

out one or two hours per week to meet one-on-one with the 

Special Education teacher. 

Form 

 

 

 

 

 

Universal Access Materials 

Audio Support 

Adapted Classics 

Adapted Core Materials and 

Textbooks 

SST Referrals 

IEPs 

Weekly Tutorial 

 

 

 

 

 

ELD Materials and Adapted 

Textbooks 

 

 

Summer School Enrollment 

 

EYS Enrollment 

Consultations with Special 

Education Teacher 

 

Integration Among Disciplines  

Indicator:  There is integration among disciplines at the school.  

Prompt:  To what extent is there integration among disciplines? 

 

Findings Supporting Evidence 

Since all Walnutwood teachers monitor their assigned 

students in all subjects, all teachers have access and the ability 

to easily integrate all disciplines of the academic program.  

While working with individual students, teachers can offer a 

variety of choices for novels that integrate multiple content 

 

Weekly Assignment Sheet 

Student Work Folders 
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areas, include art across the curriculum, and give many 

options in presenting information.  

The PE curriculum is integrated with English Language Arts 

since students must work online (e.g., journaling, reading 

comp, and project completion) for part of PE Credits as well 

as maintaining a log of physical activity. Reading and writing 

are throughout all disciplines. For example, English students 

write historical research papers, and art students must write a 

career report in MLA format and write critiques. 

The continuous communication between teachers also allows 

for integration among disciplines since teachers possess 

various credentials. 

 

 

 

Course Materials 

Apex Work Packets 

 

 

Course Outlines 

 

 

Staff Meeting Minutes 

Teacher Discussions 

 

 

 

Curricular Development, Evaluation, and Revisions 

Indicator:  The school assesses its curriculum review, evaluation, and review processes for each 

program area, including graduation requirements, credits, grading policies, and homework policy 

regarding the impact of these processes on providing a challenging, coherent, and relevant 

curriculum for all students. 

Prompt:  Comment on the curriculum review, evaluation, and review processes for your program 

area, including graduation requirements, credits, grading policies, and homework policy. Comment 

on the impact of these processes on providing a challenging, coherent, and relevant curriculum for 

all students. 

 

Findings Supporting Evidence 

The curriculum and course offerings at Walnutwood are 

adopted by our school district through the CAC approval 

process. The curriculum and course offerings must comply 

with the California State Standards.. WHS staff has regular 

curriculum meetings and at this time the teachers review the 

curriculum as it pertains to student progress in each area. 

Teachers who report students having a particular difficulty in 

certain areas will also share what steps they have taken to 

ensure student success. Many times other teachers will ask 

questions or share their experiences with a similar curricular 

challenge and give examples of strategies they used to assist 

their students. From these discussions of individual student 

needs, we are able to recognize patterns of student success or 

failure perhaps related to aspects of the curriculum. We can 

then review and modify the curriculum if necessary to better 

increase student success. This is an extremely helpful and 

productive time, as teachers rarely have time to collaborate 

during their busy school day, and this time allows for us to 

continue working on providing a challenging, coherent, and 

 

 

 

Curriculum Meetings 

 

 

Observation 

Teacher Meeting Notes 

 

 

 

Curriculum Updates 

District Proscribed Updates 

 

 

 

 
New Geometry Adoption 

Common Core Adoption 
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relevant curriculum. We are currently discussing the need to 

increase the number of these meetings as our demographics 

change and with the introduction of the Common Core 

Standards.  

At minimum, our principal and at least one staff member 

attends the district Curriculum Advisory Committee so WHS 

can be involved in district-wide policy conversations and 

decisions regarding curriculum and course offerings.  

Independent study is a totally different concept for many 

students to master and yet our course requirements are the 

same as for any of the traditional high schools in our district. 

Students attending any of our independent study programs are 

held to the same board approved graduation requirements as 

those attending traditional high schools. After each School 

Board action that changes the graduation requirements, we 

update our master Personal Academic Plan so that all of our 

students continue to adhere to the same graduation 

requirements as the traditional high schools.  

Credit review occurs quarterly by means of progress reports 

and report cards. For Special Education students, annual 

review of progress including graduation requirements, credits, 

grading policies, homework policy are evaluated via IEP 

process. 

Staff at WHS adheres to the familiar 60-100% grading rubric. 

If a student does not meet the minimum sixty percent score on 

a homework assignment or assessment, the student is given 

the opportunity for remediation, then allowed to redo the 

assignment, and reassess for a passing score. This helps 

ensure student mastery of curricular concepts and overall 

student success. 

While we have a consistent homework policy that is enforced 

by all teachers, we are able to create leeway for the individual 

needs of our students. This policy takes into consideration a 

student’s academic, medical, and other personal needs while 

still providing students with a challenging, coherent, and 

relevant curriculum. 

 

 

 

 
Curriculum Advisory Committee 

Minutes 

 

 

 

 

District Graduation 

Requirements 

School Board Policy 
Personal Academic Plan 
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Policies-Rigorous, Relevant, Coherent Curriculum 

Indicator:  The school assesses the curriculum and its rigor, relevancy and coherency after 

examination of policies regarding course completion, credits, grading policies, homework, etc. 

Prompt:  What have you learned about the accessibility of a challenging, relevant and coherent 

curriculum to all students? What have you learned from examining the demographics and 

distribution of students throughout the class offerings, e.g., master class schedule and class 

enrollments? 

 

Findings Supporting Evidence 

WHS teachers provide students with a rigorous, relevant, and 

coherent standards-based curriculum that is made accessible 

by methods teachers collect from a wide range of professional 

development experiences and the teachers’ willingness to get 

the training necessary to help all students. Teachers address 

national, community, and student issues and needs by 

individualizing instruction, while remaining anchored to the 

district’s state standards-based curriculum and our school-

wide ESLRs. 

WHS has demonstrated a commitment to be informed about 

the latest educational research and to integrate it into the 

teacher-student relationship to increase student accessibility. 

WHS teachers have participated in professional development 

opportunities and formally or informally share their newly-

acquired knowledge.  

The teachers at WHS collaboratively design and facilitate 

standards- and ESLR-based education to elicit student 

responses that require high-level critical thinking and 

problem-solving. Such lessons provide students with the 

opportunity to connect their learning to personal experience 

and knowledge. Together, the staff articulates course design, 

both horizontally and vertically, to create instructional 

frameworks of knowledge acquisition, skill attainment, and 

critical thinking ability in each content area. Teachers work 

together to continually monitor the effect of their efforts on 

students’ academic progress by analyzing data from school 

assessments, state assessments, and student work folders. The 

results of the analysis are then used to modify or upgrade the 

curriculum for all groups of students. Most courses use 

aligned rubrics that express clear performance-level 

expectations for assignments, projects, and assessments. 

Teachers observe and reflect on both instruction and 

assessment results to improve the depth and effectiveness of 
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the instruction process.  

WHS offers a variety of graduation paths (hence our emblem, 

the Pathfinder) to all students which include a solid, college-

preparatory course of study that follows the “a-g” entrance 

requirements of the University of California and the California 

State University systems. Although these requirements are not 

necessary for graduation, students are encouraged to follow 

them. 

Demonstrations of learning which access multiple 

intelligences are widely encouraged and can be seen in student 

work folders and on the wall. Other established practices 

include the teaching of subject-specific reading and writing 

strategies, the use of writing rubrics, and the utilization of 

online resources.  

WHS has the ability to offer students a variety of AP and 

honors courses across the core disciplines through our online 

provider. 

From examining the demographics and distribution of 

students throughout the class offerings, we have learned that 

we have the unique opportunity to offer our students their own 

personalized schedule tailored for them through the 

collaboration of the counselor, teacher, and student. This is 

due to the nature of our program and the lack of a traditional 

master schedule. Since enrollment at WHS is voluntary, 

students get the chance to be directly and continuously 

involved in course enrollment and graduation planning. This 

provides them the opportunity to take a wide variety of 

courses that might have been out of reach before when they 

were one out of 38 in a traditional classroom setting. With our 

one-on-one learning model, teachers can encourage students 

to attempt higher division courses and can then provide the 

support necessary to help students be successful. 
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Articulation and Follow-up Studies 

Indicator:  The school articulates regularly with feeder schools and local colleges and universities. 

The school uses follow-up studies of graduates and others to learn about the effectiveness of the 

curricular program.  

Prompt:  Share examples of articulation with feeder schools and local colleges and universities, 

including comments on the regularity of their occurrence. What has been revealed through the 

follow-up studies of graduates and others regarding the effectiveness of the curricular program? 

 

Findings Supporting Evidence 

Our counselor articulates with feeder schools on a case by 

case basis. Each time a student is referred to WHS from 

within our district, our counselor contacts the student’s 

referring counselor to ensure proper placement. This easily 

can be daily articulation with our feeder schools. 

Our articulation with colleges begins with our principal and 

counselor separately attending annual matriculation meetings 

with our local community college district. Our principal meets 

bi-annually in the fall and spring for Folsom Lake College’s 

Coffee Exchange. At this meeting, they discuss matriculation 

data, entry test scores, and Advanced Education opportunities. 

Our counselor attends an annual matriculation meeting with 

Folsom Lake College where they discuss the following: 

services available to all students, services available to special 

needs students, counseling services, financial aid services, 

how things are changing at the college (courses dropped, most 

popular courses), and incoming student preparedness. 

Additionally, the APP program hosts the admissions outreach 

specialists and other guest speakers that help students through 

the application process. These individuals are then available to 

students to help them fill out the application. Our teachers 

also help students with online college applications when 

requested and refer students to the counselor to discuss post-

high school plans. As scholarship information comes 

available, an email is sent out and passed on to students fitting 

the criteria. We also created a College Wall to provide 

students with information pertaining to college enrollment. 
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B2.   Curriculum Criterion  

Do all students have equal access to the school’s entire program and assistance with a personal 

learning plan to prepare them for the pursuit of their academic, personal and school-to-career 

goals? 
 

Variety of Programs — Full Range of Choices 

Indicator:  All students have opportunities to make appropriate choices and pursue a full range of 

realistic career and educational options. The school provides for career exploration, preparation for 

postsecondary education and pre-technical training for all students. 

Prompt:  What have you learned regarding the extent to which all students have opportunities to 

make appropriate choices and pursue a full range of realistic career and educational options? How 

does the school provide for career exploration, preparation for postsecondary education and pre-

technical training for all students? 

 

Findings Supporting Evidence 

Students at Walnutwood High School have many 

opportunities to make appropriate choices and pursue a full 

range of realistic career and educational options. When a 

student has their first meeting with their teacher, they discuss 

our course offerings and graduation pathways. Students have 

access to all core courses and electives, and all honors and AP 

classes are considered open access. Since we do not rely on a 

master schedule to dictate when courses are offered, students 

have as many choices as they need.  

At Walnutwood, we encourage career exploration at the 

beginning of our registration process. In our junior registration 

packet, we have students complete a career exploration report. 

In our senior packet, we ask that students complete a resume 

that we can build on and complete a future goals project, so 

we can see where each student wants to be and help them get 

there. We offer a careers course that engages students in the 

exploration of a variety of different career paths. We are 

considering making this course a requirement for seniors. Our 

hands-on art class also encourages career exploration. During 

one session, a guest speaker comes whose job is in an area 

involving art training. Also, the final project in the art class is 

a career research report.  

We prepare students for postsecondary education by 

encouraging eligible students to enroll in Los Rios 

Community College Advanced Education. This allows 

students to concurrently enroll in college courses while 

receiving credit for both high school and college. With the 

introduction of our district’s new web server, we uploaded a 

step-by-step process to enroll in Advanced Education. We 
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hope that making the information more readily accessible will 

encourage more students to apply. We also have concurrent 

enrollment with the traditional high schools that allow our 

students to enroll in courses we may not offer. This 

partnership helps students take courses that will help them in 

their postsecondary education. By offering advanced courses 

online through Apex Learning and wet labs in science, we are 

better preparing students for postsecondary education. 

Additionally, APP graduating seniors complete the FAFSA 

before the deadline in March. The counselor reports GPAs to 

the state for those students who qualify for a CalGrant. We are 

currently implementing a college information night and 

matriculation meetings for the entire student body.  

All students have access to pre-technical training through our 

district’s ROP program, and they can take any ROP course at 

any other high school in the county. In the fall, we can offer 

our students a range of pre-technical training that includes 

television production, digital imaging, culinary arts, careers in 

education, computer graphics, bike repair, and manufacturing 

metal. Our counselor liaises with each teacher at the four high 

schools that offer ROP so our students can concurrently enroll 

in these programs. As for our Special Education students, pre-

technical training and postsecondary goals are discussed 

during annual IEPs and planned out in their transition plans. 

They also have the opportunity to participate in the California 

Department of Education’s WorkAbility I Program their 

senior year. This program provides comprehensive pre-

employment skills training, employment placement, and 

follow-up for high school students in Special Education who 

are making the transition from school to work, independent 

living, and post secondary education or training. 

 

 

 

 

 

 

 

 

 

 

 Principal’s Letter 

College Information Night 

Handout 

 

ROP Program, ROP Course 

List, Email 

 

 

Phone Calls 

 

 

 

IEP, Transition Plan 

 

WorkAbility I 

 

 

Student-Parent-Staff Collaboration 

Indicator:  Parents, students and staff collaborate in the development and monitoring of a student's 

personal learning plan, based upon a student's learning style and career and educational goals. 

Prompt:  To what extent do parents, students and staff collaborate in the development and 

monitoring of a student's personal learning plan, based upon a student's learning style and career 

and educational goals? 

 

Findings Supporting Evidence 

At WHS, collaboration in the development of a student's 

personal learning plan, based upon a student's learning style 

and career and educational goals, begins at registration. 
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Parents are required to come with their students to 

registration. Registration is conducted by the counselor and 

registrar. At this meeting, the counselor meets with each 

family individually and goes over why the student came to 

WHS, what type of graduation path they need, and which 

teacher should be selected based on the student’s needs, 

learning style, and educational goals. We also highly 

encourage all parents to attend their child’s first meeting with 

their teacher. At this meeting, the teacher, student, and parent 

map out a plan and timeline to reach the student’s educational 

goals. They also go over the student’s registration packet. All 

grades begin with a SMART Goal Setting Worksheet. This 

worksheet helps teachers in the development of their students’ 

education goals as well as teaches students how to set goals. 

For freshmen, sophomores, and seniors, the registration packet 

includes a learning style test. This helps teachers discuss with 

students and parents how best to study, where to study, and 

how to develop coping strategies when they get stuck, all 

based on their learning style. For juniors, a career inventory 

assessment is given in their packet to see which type of career 

path would best suit their learning style. This inventory is 

followed up with a career research report. This report can help 

students develop an educational plan to reach their career 

goal. As seniors, the registration packet also contains step-by-

step instructions on how to build a resume. Teachers then 

work with students to edit their resumes to create a usable 

one. 

Parents, students, and staff continue to collaborate in the 

monitoring of a student's personal learning plan. Parents can 

request that a student is given certain materials or course e.g. 

Driver’s Education. Each week teachers send home the 

Assignment and Work Record Form. Parents and students can 

uses these to monitor student progress. At a parent’s request, 

teachers record the weekly test grades for a more in-depth 

monitoring of a student’s progress. Parents, teachers, and the 

counselor also utilize email and phone calls to monitor a 

student’s personal learning plan. This gives parents the ability 

to be in constant contact with WHS personnel to help support 

their child’s learning goals. Also, when necessary, letters from 

teacher to parents are also forwarded to the counselor and/or 

principal and vice versa, so that all parties can collaborate 

together to help a student succeed. 

Our Adolescent Parent Program puts out a monthly newspaper 

called APP Press that indicates when students have completed 

Registration Meetings 
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courses, when students graduate, and other important dates, 

scholarship news, etc. This helps to positively monitor the 

APP students’ learning goals and successes, and helps to 

communicate student progress to parents.  

As for our Special Education population, the district has a 

committee called the Community Advisory Committee (CAC) 

for parents of students with disabilities meets to plan, 

organize, and develop goals with district and school-site staff. 

Also, Special Education students have annual goals that are 

set and monitored through their IEPs. 

 

 

 

 

 
Community Advisory Committee 

Minutes and Agendas 

 

IEPs 

 

Monitoring/Changing Student Plans 

Indicator:  The school implements processes for monitoring and making appropriate changes in 

students' personal learning plans (e.g., classes and programs) and regularly evaluates them. 

Prompt:  What processes are utilized for monitoring and making appropriate changes in students' 

personal learning plans (e.g., classes and programs)? How effective are these? 

 

Findings Supporting Evidence 

The most effective process we utilize at WHS to monitor and 

make appropriate changes in students' personal learning plans 

is our one-on-one instructional model. This approach gives 

teachers an uninterrupted time in which to monitor a student’s 

progress and ability through discussion, instant assignment 

feedback, and assessment. We can adjust individual student 

assignments each week according to his or her individual 

needs. If the curriculum is too difficult, noted by poor 

assessments scores or inability to read material, we can 

immediately modify textbook reading level, assignments, 

and/or course level. If the curriculum is too simple, we can 

move a student up in course level or add more challenging 

assignments. Since we do not have an ironclad master 

schedule, we can make changes to a student’s personal 

learning plan the moment we see a need. We do not have to 

wait to transfer them to a different course like in the 

traditional setting. 

Since many 10 credit courses completed at WHS take 

approximately 10-12 weeks instead of 36 weeks, changes are 

frequently made in a student’s personal learning plan.  

Students, teachers, and parents collaboratively select a new 

course once a course is complete. This helps increase student 

buy-in and ultimately increases overall success.   

Additionally, student grades are reported quarterly or even 

more frequently as per student needs, background, and parent 
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request.  More frequent grade reporting can be done via 

emails, phone calls, and written contact. 

A process we use for our at-risk general education students is 

an ISAP form (individual student adaptation plan). This form 

is used to change and monitor an at-risk student’s personal 

learning plan through a collaboration of all the student’s 

stakeholders. 

Students’ academic and behavioral goals are addressed and 

monitored on a quarterly basis for Special Education students. 

These are documented and records are kept by the Special 

Education department on SEIS. 
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Post High School Transitions 

Indicator:  The school implements strategies and programs to facilitate transitions to post high 

school options and regularly evaluates their effectiveness. 

Prompt:  How effective are strategies and programs to facilitate transitions to post high school 

options? 

 

Findings Supporting Evidence 

With our ever changing demographics, the need to facilitate 

transition to post high school has become more prevalent. Our 

past strategies included the following: 

 APP teacher helps students fill out FAFSA 

 Counselor reports GPAs to CalGrants for individual 

students who qualify 

 After four years, some students are still credit 

deficient, so we work in conjunction with Adult 

Education to complete credits for a diploma through 

Adult Ed 

This fall we have identified this as one of our areas of need 

and have begun creating and implementing the following: 

 Have all seniors (maybe even juniors) take careers 

course to help focus post high school plan 

 Met with Folsom Lake College to implement college 

transition program 

 Provide more resources like college counselors, 

FAFSA tutorial, etc. 

 Creating a college wall with information on applying 

for college as well as scholarship opportunities 

 Creating more course that are “a-g” approved and 

provide more options 

 Creating a “transition packet” for seniors that may 

 

Demographic Data 

Incoming Student Transcripts 

 

LRCCD Meeting Agenda 

 

 

 

Adult Ed Credit Record Forms 

Adult Ed Applications 

 

 

 

 

Careers Course Outline 

 

College Information Night 

Handout 

 

College Wall 

 

UC “a-g” Approved Course List 

 

 

 



WASC/CDE Self-Study Report 

include cover letter, web site for schools, 

scholarships/financial aid, calendar of timelines, etc. 

One strategy that has been effective for our Adolescent Parent 

Program has been the return of WHS graduates who are 

currently attending college. These visits reinforce for teen 

parents that attending college after high school is possible. 

The returning graduates share how they are doing, the 

struggles, and the positive value of college. So far, three out of 

eight APP students who graduated in 2012 have returned. 

For Special Education students, transition plans are addressed 

on an ongoing basis and formally at annual IEPs from age 13 

on. Seniors are offered the WorkAbility program.  
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B3.   Curriculum Criterion 

To what extent are students able to meet all the requirements of graduation upon completion of the 

high school program? 

 

Real World Applications — Curriculum 

Indicator:  All students have access to real world applications of their educational interests in 

relationship to a rigorous, standards-based curriculum. 

Prompt:  To what extent do all students have access to real world applications of their educational 

interests in relationship to a rigorous, standards-based curriculum? 

 

Findings Supporting Evidence 

At WHS, students have access to real world applications of 

their educational interests through a rigorous, standards-based 

curriculum. For our APP students, they have the opportunity 

to learn applicable real world skills for child development. 

They are offered rigorous instruction in baby gym, infant 

massage, and child development as part of their coursework, 

They also receive didactic and practical instruction in 

breastfeeding from a WIC lactation specialist. Most of these 

classes are designed for the ages/stages of students’ babies’ 

development.  

All students must complete 55+ elective credits based upon 

their personal interests and strengths in real world 

applications. For example, students have access to all ROP 

programs offered by the district, including manufacturing 

tech, metals (machinist), computer graphics, culinary arts, 

digital imaging, television production, computer animation, 

bike repair, and careers in childhood education. Each of these 

courses provides students with access to hands-on real world 

applications of lessons taught.  

In order for students to explore their educational interests, we 

offer Life Management courses, a careers course (CTE), and a 

Personal and Business Finances course. These courses give 

students the opportunity to apply real world skills in a low-

risk environment. They can then decided what types of hands-

on applications they want to engage in.  

We are also big proponents of students engaging in work 

experience. Since most of our students come only once a 

week, we suggest they apply for and obtain a job. This will 

help keep them focused while earning high school credit. Our 

senior Special Education students also can participate in the 

state WorkAbility I program. 

All of these courses have applicable rigorous state or local 
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standards that guide them. Frameworks 

 

Meeting Graduation Requirements 

Indicator:  The school implements academic support programs to ensure students are meeting all 

requirements, including the CAHSEE. 

Prompt:  How effective are academic support programs to ensure students are meeting all 

requirements, including the CAHSEE? 

 

Findings Supporting Evidence 

WHS has academic support programs to assist students in 

meeting graduation requirements and pass the CAHSEE. To 

help students pass the CAHSEE, we offer a five-week 

CAHSEE prep course in English and math three times a year. 

Each five-week course precedes the testing dates by five 

weeks in order to have the information as fresh in students’ 

minds as possible. If a senior still needs to pass CAHSEE, and 

they did not sign up for the course when offered, the counselor 

makes individual calls to encourage attendance. Additionally, 

an elective credit is offered for CAHSEE prep work booklets. 

The effectiveness of this program is demonstrated by our 

increasing CAHSEE passage rate. Two students with active 

IEPs, who had failed on other previous attempts, passed last 

year after taking the CAHSEE prep class. Additionally, we 

started offering the test at two different times, once in the 

morning and once in the evening, to ensure maximum 

participation rate and availability to students. 

In addition to district prescribed math classes, WHS also 

offers an Algebra Readiness class as well as an online Math 

Foundations class, available to students who are not ready for 

Algebra based on their previous experience. Math 

Foundations and Algebra Readiness allow students to gain a 

firm foundation of basic math concepts to ensure success in 

future math courses. Furthermore, WHS has begun 

conceptualizing a math (and English) lab since this is one of 

our areas of critical need. 

Additionally, our Special Education teacher offers a tutorial 

once a week for all students. This open access tutorial gives 

all students the benefits associated with this teacher’s unique 

skills of breaking down and conveying curriculum. 

Summer school at WHS is available for all FCUSD students 

who are in need of credit recovery. Currently, support 

programs are optional, not mandatory. 
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WASC Category B. Standards-based Student Learning: Curriculum:   

Strengths and Growth Needs 
Review all the findings and supporting evidence regarding the extent to which each criterion is 

being addressed. Then determine and prioritize the strengths and areas of growth for the 

overall category.  

Category B:  Standards-based-Student Learning: Curriculum:  Areas of Strength 

Utilize quality district approved curriculum 

Provide various options for students (including traditional IS, on-line, blended, and small group 

instruction) 

Use of an on-line provider, Apex, that has UC “a-g” approval in most subject areas 

Flexibility to adapt to meet individual needs 

Teachers’ willingness and ability to speed up or slow down pace to meet individual needs 

Addition of enrichment and support opportunities through hands-on learning  

RTI program that builds on student strengths and successes while providing appropriate support 

to meet their individual needs 

 

 

Category B:  Standards-based-Student Learning: Curriculum:  Areas of Growth 

Need an additional full-time contracted teacher with credential in specific core academic area 

(such as Mathematics) to help develop and deliver curriculum  

Need to address students coming to us with low reading, writing, and mathematical abilities 

More comprehensive support (e.g. CAHSEE) and academic interventions 

Time to develop and train on new curriculum  

Diagnostic/benchmark assessment (e.g. STAR Renaissance Learning) 

Comprehensive data collection system that is user friendly, provides relevant and timely data, is 

easily accessible to all staff  
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Category C:  Standards-based Student Learning:  Instruction 
C1.   Instruction Criterion 

To what extent are all students involved in challenging learning experiences to achieve the academic 

standards and the expected schoolwide learning results? 

 

Results of Student Observations and Examining Work 

Indicator:  The school’s observations of student working and the examining of student work provide 

information on the degree to which all students are involved in learning to assist them in achieving 

the academic standards and the expected schoolwide learning results. The school, particularly, has 

evaluated the degree of involvement in the learning of students with diverse backgrounds and 

abilities and modified approaches based on findings. 

Prompt:  To what extent did the observations of student working and the examining of student work 

provide information on the degree to which all students are involved in learning to assist them in 

achieving the academic standards and the expected schoolwide learning results? Particularly, 

comment on the degree of involvement in the learning of students with diverse backgrounds and 

abilities. 

 

Findings Supporting Evidence 

The close monitoring of students and analysis of their work is 

done across the board at Walnutwood and provides us with 

extensive evidence that all students are involved in their 

learning which assists them in achieving the academic 

standards and Expected Schoolwide Learning Results. Most 

of our curriculum has imbedded rubrics that are based on 

observation and examination of student work to clarify 

expectations. 

Each individual teacher is deeply committed to following and 

keeping track of student achievement. All work is corrected 

with the student present and can be reviewed by the student 

prior to testing. This immediacy of feedback creates an active 

dialogue between the student and the teacher so that the 

student is involved throughout their learning process to 

achieve the academic standards. As work is examined and 

corrected, any problems can be addressed one-on-one with the 

student. Additionally during observation and examination, 

curriculum can be immediately modified based on the 

individual student’s abilities, so that all students, including 

those with learning differences, can meet academic standards. 

In addition to our successful one-on-one instructional model, 

we also provide students with the opportunity to engage in 

small group instruction that further engages them in their 

learning and reaching their academic goals. Small group 

instruction is provided in Special Education, Adolescent 

Parent Program, Introduction to Art, Foods and Nutrition, 
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labs, and tutorials. 

Furthermore, observation and examination of student work 

provides teachers the opportunity to revamp curriculum and 

instruction to meet the individual needs of our population. 

The degree of involvement in the learning of students with 

diverse backgrounds and abilities is in the forefront at WHS 

since much of our population has very specific sets of needs. 

For example, our Adolescent Parent Program conducts daily 

SST meetings on students, where their case management 

includes academic, in addition to social and emotional, needs. 
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Curriculum Updating, 
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Student Understanding of Performance Levels 

Indicator:  The students know beforehand the standards/expected performance levels for each area 

of study. 

Prompt:  To what extent do students know beforehand the standards/expected performance levels 

for each area of study? 

 

Findings Supporting Evidence 

The staff at Walnutwood High School constantly strives to 

ensure that students are aware of the expected performance 

level and standards they are working towards in their various 

courses. This enables students to be accountable for what 

material they are covering. Folsom Cordova USD has been 

careful in selecting textbooks that follow the California State 

Standards. Student textbooks are an additional resource in 

outlining for students which standards are the focus of a 

particular lesson.  

When students first register at WHS, they are provided a 

registration packet to complete before their first meeting with 

their assigned teacher. While this packet serves as a tool to 

introduce the student and their abilities, it also gives students 

the basis of our expected performance level. The packet 

reflects the depth and breadth of our course work and allows 

teachers, at their first meeting, to talk with students about our 

expected performance levels and how their initial work 

compares. 

After the teacher and student select his or her courses of 

concentration, students are provided with an overview of the 

courses’ lessons and the time period for completion at the 

beginning of each new subject. We also preview future 

assignments and assessments. We believe showing them what 

they will be working on and how it will be assessed can ease 

student anxiety as well as help them reach academic goals. 
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Weekly assignment sheets serve to provide an overview for 

each area of study, and individual course outlines that are 

given for many courses provide the day-to-day expectations. 

We also provide study guides for certain courses (including 

math, social science, English) and online PowerPoints in 

social science to give students an overview of academic 

standards. Examples of student work that exemplify expected 

performance levels are available to students via wall displays 

and handouts. We provide students with visual and 

downloadable examples of MLA format and works cited 

examples. 

Weekly Assignment Sheet 

Course Outlines  
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Differentiation of Instruction 

Indicator:  The school’s instructional staff members differentiate instruction and evaluate its impact 

on student learning. 

Prompt:  To what extent is differentiation of instruction occurring and what is the impact on student 

learning? 

 

Findings Supporting Evidence 

Since Walnutwood is an alternative to traditional education, 

its nature is one of extensive differentiation. Each teacher is 

able to develop their own strategy for delivery of instruction 

to meet the needs of their individual students. Based on 

students’ gifts or challenges, teachers can modify the 

curriculum to meet needs. Teachers utilize books and stories 

on audio CD to enhance reading skills, supplementary texts to 

allow for remediation, and Apex Online Learning for 

acceleration. Teachers can offer students the use of online 

textbooks, textbooks at varying reading levels, and interactive 

textbooks. This is all possible due to our one-on-one 

instructional model. Each student gets the education tailored 

to their needs so they can achieve. Students can find greater 

success through our differentiation practices. These practices 

allow us to identify a student’s weakness and focus on it until 

they find success. 

Response to Intervention (RTI) is a multi-tier approach to the 

early identification and support of students with learning and 

behavior needs. AT WHS, the RTI process begins with high-

quality instruction where struggling learners are provided with 

interventions at increasing levels of intensity based in 

individual student’s needs. Because of the one-on-one 

instructional strategy employed by WHS, learning plans are 

tailored to the individual student and 
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interventions/accommodations may vary from subject to 

subject depending on the strengths of the individual. Progress 

is closely monitored and educational decisions about the 

intensity and duration of interventions are based on individual 

student response to instruction. RTI is designed for use when 

making decisions in both general education and Special 

Education, creating a well-integrated system of instruction and 

intervention guided by student’s success. As student centered 

as we are, we often think of RTI as Response To the 

Individual! 

We have created project menus or a choice of assignments to 

differentiate instruction to meet varying levels. For example, 

we offer seventeen projects for English novel assessment. 

Students can also engage in small group instruction in Special 

Education, Adolescent Parent Program, Introduction to Art, 

Foods and Nutrition, labs, and tutorials. 

The Adolescent Parent Program offers hands-on, small group 

instruction in Child Development, Introduction to Art, and 

Life Management that includes field trips and guest speakers. 

This level of differentiation of instruction geared for this 

unique population impacts not only the students’ learning, but 

their day-to-day lives as well. 

Our Special Education teacher has modified most of the 

regular curriculum so that we have access to an additional 

layer of differentiated instruction to meet the needs of Special 

Education students while still reaching academic standards. 

Additionally, the Special Education teacher provides 

consultations on differentiation for Special Education 

students. 

The impact of our instructional differentiation may not be 

easily seen in hard data, but in our graduation rate and our 

“save rate.” For example, many of the students who come to 

WHS want to return to the traditional school after they have 

completed their credit recovery. Through our instructional 

differentiation we are able to send students back to the 

traditional school all “caught up” on credits, so students may 

continue their education on course and may potentially 

graduate with their class. The impact of this “saved” student’s 

learning is deep for each student who can find success here 

and return to their original path. Differentiation at WHS 

increases student confidence and creates an environment 

where students are not afraid to take risks. Our differentiation 

is also a main draw for students to remain here. They may 
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start their education here intending to return to the traditional 

school, but find that our practices best suit their learning needs 

and ultimately decide to graduate from Walnutwood. 

 

Student Perceptions 

Indicator:  The students understand the expected level of performance based on the standards and 

the schoolwide learning results. Through interviews and dialogue with students that represent the 

school populations, the school learns about the students’ perceptions of their learning experiences. 

Prompt:  Through interviews and dialogue with students that represent the school population, 

comment on a) their level of understanding of the expected level of performance based on the 

standards and the schoolwide learning results and b) their perceptions of their learning experiences. 

 

Findings Supporting Evidence 

Ninety-four percent of students at Walnutwood understand the 

expected level of performance based on the standards and the 

schoolwide learning results. Through surveys, interviews, and 

dialogues, students say they are aware of the school’s 

Expected Schoolwide Learning Results. The standards and the 

ESLRs are introduced to students in their registration 

appointment by the counselor when she explains what it takes 

to be an independent study student at WHS. A follow-up 

occurs in the registration packet that asks students to examine 

the ESLRs and then apply them to themselves. Additionally, 

95% of students report that they understood the expected 

performance level due to the high expectations set forth by 

their teachers.  

This understanding grows through a student’s accountability 

to one person. Teachers have the dedicated one-on-one time to 

interview and dialogue with students to get individual 

feedback. Teachers have the time to converse with students 

about expectations and experiences. Students enjoy the fact 

that the staff works diligently to place them with the right 

teacher who can meet their educational needs and can help 

them monitor their personal academic plan. 98% of students 

report that teachers give personal encouragement and care 

about students. 

In APP, student accountability is monitored by two people 

who are united in their expectations. Students in this program 

are constantly reminded of expected performance levels and 

of the ESLRs. They enjoy seeing their names placed on the 

Quality Producers wall in honor of their hard work. Students 

in this program also understand that attendance is an 

important predictor of performance.. APP has an excellent 
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attendance rate which is supported by the Child Development 

Center that expects the babies and toddlers to attend their 

program daily. 

Students at WHS positively perceive their learning 

experiences. From our survey, we learned that 98.8% of 

students are satisfied or highly satisfied with their educational 

experience at Walnutwood. Many students who come to WHS 

for credit recovery change their plans and decide to stay here. 

They indicate that we create a caring, supportive environment 

where students feel valued, wanted, and known. Many 

comments indicate that students feel that they are getting true 

learning for the first time. 
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C2.   Instruction Criterion 

To what extent do all teachers use a variety of strategies and resources, including technology and 

experiences beyond the textbook and the classroom, that actively engage students, emphasize higher 

order thinking skills, and help them succeed at high levels? 

  

Current Knowledge 

Indicator:  Teachers are current in the instructional content taught and research-based instructional 

methodology. 

Prompt:  Provide a range of examples that demonstrate teachers are current in the instructional 

content taught and research-based instructional methodology. 

 

Findings Supporting Evidence 

Teachers at WHS learn and engage in current instructional 

content and research-based instructional methodologies.  

Examples that demonstrate teachers are current in the 

instructional content taught: 

 Attend Common Core meetings and trainings 

 Receive CLAD training 

 Attend Curriculum Advisory Committee (CAC) 

meetings 

 On district curriculum committees and share out with 

staff 

 School nurse gives presentations on topical subjects 

for APP 

 Attend conferences for pregnant and parenting teen 

educators 

 VAPA committee participation 

 Take online courses (VPSS) 

 Attend summer instructional courses 

 Teachers take online student courses to be prepared to 

assist students 

Examples that demonstrate teachers are current in research-

based instructional methodologies: 

 Apex Webinars 

 Read instructional magazines 

 Attend training workshops 
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Teachers as Coaches 

Indicator:  Teachers work as coaches to facilitate learning for all students. 

Prompt:  To what extent do teachers work as coaches to facilitate learning for all students? 

 

Findings Supporting Evidence 

Through the school’s design of the one-on-one instructional 

model and small group instruction, there is extensive practice 

of teachers working individually with students. This fosters 

the coaching relationship with students and facilitates learning 

for all students. 

Since we work with students one at a time, students receive 

immediate feedback on their academic assignments. All 

papers are graded and discussed with students which allow for 

daily teachable moments. We can go into the textbook with a 

student to help locate answers, build reading skills, and 

connect with the text in meaningful ways. This creates a 

coaching atmosphere that makes students feel comfortable and 

secure. Beyond their weekly or daily appointments, students 

can call, email, or text their teacher-coaches for further 

assistance. 

Another interesting aspect of WHS teachers working as 

coaches is the colleague-to-colleague interaction. Students not 

only have access to their primary teacher, but the other 

teachers here at WHS. Teachers share information with each 

other and with all students to encourage success. Also, 

teachers make themselves available to other teachers and 

students, so that the staff’s vast areas of expertise can be 

accessed by all learners. We all serve as assistant coaches to 

students. 
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Examination of Student Work  

Indicator:  Representative samples of student work demonstrate: a) structured learning so that 

students organize, access and apply knowledge they already have acquired; b) that students have the 

tools to gather and create knowledge and have opportunities to use these tools to research, inquire, 

gather, discover and invent knowledge on their own and communicate this. 

Prompt:  To what extent do the representative samples of student work demonstrate: a) structured 

learning so that students organize, access and apply knowledge they already have acquired? b) that 

students have the tools to gather and create knowledge and have opportunities to use these tools to 

research, inquire, gather, discover and invent knowledge on their own and communicate this? 

 

Findings Supporting Evidence 

Representative samples of student work demonstrate Student Work Folders 
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structured learning and show that students are organized and 

can access and apply knowledge they have already acquired. 

Teachers create this structured learning in a variety of ways. 

For example, students and teachers preview coursework 

requirements so that students know exactly what is expected 

for the credits they need to earn. Teachers also take this 

moment to preview course content and outline expected 

performance level. Teachers save essay outlines, rough drafts, 

and revisions to show structured learning and growth in their 

students.  

Further examples of mechanisms and strategies teachers use to 

elicit student work that demonstrates that students have the 

tools to gather and create knowledge and have opportunities to 

use these tools to research, inquire, gather, discover, and 

invent knowledge on their own. : 

 Rubrics for assignments given to students, so 

expectations are known. 

 Handout on seven tools to answer questions/do 

homework (also online) 

 Projects requiring internet research e.g. novel projects 

 Editing essays with students 

 MLA format sheet  

 Online resources handout 

 Students do all their work independently, with review 

and guidance from their teachers 

Wall Displays 

 

 

Student Work Packets 

Course Outlines 

 

Observation 

 

Student Files 

 

 

Observation 

Student Work Folders  

 

 

 

Assignment Rubrics 

Teacher Letter Home 

WHS Website 

 

 

Writing Handouts 

 

Indicator:  Representative samples of student work demonstrate that students are able to think, 

reason, and problem solve in group and individual activities, projects, discussions and debates and 

inquiries related to investigation. 

Prompt:  To what extent do the representative samples of student work demonstrate that students 

are able to think, reason, and problem solve in group and individual activities, projects, discussions 

and debates and inquiries related to investigation? 

 

Findings Supporting Evidence 

Student work at WHS demonstrates that students are able to 

think, reason, and problem solve. In our traditional 

independent study program, it is in the individual student 

work that we see their thinking, reasoning, and problem 

solving. Most of our curricular areas require projects and 

activities that further the understanding of the core content 

standards. For example, in Foods and Nutrition students must 

create a life expectancy chart and have a discussion about 

current trends. 

 

 

Student Work Folders 

Wall Displays 

Content Area Curriculum 
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Much of our population comes in without some of these 

problem solving fundamentals, so we provide students with 

the tools necessary to problem solve. We give them a handout 

with seven tools to answer questions and steps to perform 

when they are stuck on their homework. We provide them 

with lists of internet resources, online learning opportunities, 

etc. These tools’ advantages can be seen in the representative 

samples of student work. 

While we do not have much group problem solving in our 

traditional independent study, it can still be seen in our 

enrichment courses and APP. In our enrichment courses, 

group activities and discussions are widely used. For example, 

in our Introduction to Art course, students engage in critiques 

of student work. In APP, group discussion is a vital part of 

their curriculum. In their Child Development classes, APP 

students are given the opportunity to share information with 

their peers who may be in a different phase in their child 

rearing. Many discussions are student-led inquiries where one 

student presents an issue and other students provide problem 

solving techniques or resource sharing. 

 

Local Reading Assessment 

 

Teacher Letter, WHS Website 

Handouts 

 

 

 

 

Course Outline 

 

 

Observation 

 

 

 

 

  

Indicator:  Representative samples of student work demonstrate that students use technology to 

assist them in achieving the academic standards and the expected schoolwide learning results. 

Prompt:  To what extent do the representative samples of student work demonstrate that students 

use technology to assist them in achieving the academic standards and the expected schoolwide 

learning results? 

 

Findings Supporting Evidence 

Recently, Walnutwood has seen an increase in the amount of 

technology used by students to achieve academic standards. 

Students are asked to use a computer to complete online 

classes, research for essays and projects, download images for 

interactive presentations, utilize word processing and 

presentation software, and access educational material on the 

world wide web. Additionally, students in our APP program 

and enrichment classes also have the opportunity to utilize a 

SmartBoard. 

In their very first assignment, we ask students to demonstrate 

their ability to utilize technology. All students must access a 

series of three internet sources to research an ESLR 

assignment and word process one essay. In 11
th 

grade, students 

must complete a career research report; and in 12
th

 grade, 

students utilize an online template to create a resume and a 

 

 

Project Wall Displays 

Essays Across the Curriculum 

Student Work Folders 
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Student Work Folders 
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PowerPoint to create a timeline.
 

In the fall of 2011, WHS teachers received a full release and 

training on Apex Learning. Through student work samples, 

you can see how the new online curriculum has helped them 

achieve the academic standards and ESLRs. In Apex science 

courses, students use technology to complete online dry labs, 

and the course also requires students to follow links to real life 

applications of the scientific concepts being studied.  

Our other curriculum vendors have also included these types 

of technological resources for students to better help them 

become quality producers. Student samples show their use of 

the Prentice-Hall earth science textbook links to current online 

events, the online quizzes for social studies, and the algebra 

online tutorial. 

Our remedial students use technology to achieve academic 

standards that might otherwise be just out of reach. We have 

our novels and literature book selections on CD for them to 

use to increase understanding, so they may reach grade-level 

expected performance benchmarks. On our website, we also 

offer PowerPoints for social studies courses to help students 

study, preview, or review. 

 

 

Apex Learning  

 

 

 

 

 

 

 

 

Supplemental Materials 

Publisher Online Content 

 

 

 

 

 

 

Curriculum Materials 

 

WHS Website Statistics 

 

 

Indicator:  Representative samples of student work demonstrate student use of materials and 

resources beyond the textbook, such as utilization and availability of library/multimedia resources 

and services; availability of and opportunities to access data based, original source documents and 

computer information networks; and experiences, activities and resources which link students to the 

real world. 

Prompt:  To what extent do the representative samples of student work demonstrate student use of 

materials and resources beyond the textbook, such as utilization and availability of 

library/multimedia resources and services; availability of and opportunities to access data based, 

original source documents and computer information networks; and experiences, activities and 

resources which link students to the real world? 

 

Findings Supporting Evidence 

When Folsom Cordova USD looks to adopt textbooks, it tries 

to select publishers that provide materials and resources 

beyond the textbook that students can utilize to demonstrate 

understanding and mastery. At WHS, we see the use of these 

materials and resources through our representative sample of 

student work. For example, the Prentice-Hall earth science 

material has links to real world online activities and data, the 

Glencoe social studies material offers online quizzes for social 

studies, and the Holt algebra offers online tutorials for each 

 

 

 

 

 

Publisher Materials 
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section. All students have access to the multimedia from each 

publisher that offers it. We have been uploading many of 

these links to our new website. Students have access to 

computers on-site in our mini-lab and APP has their own 

mini-lab in one of their classrooms. 

In English, we also offer students novels and literature book 

selections on CD and movie adaptations. Students taking 

English also utilize Word, OpenOffice.org, PowerPoint, 

Publisher, the world wide web, and other materials and 

resources beyond the textbook to complete projects and essays 

based on an independently selected novel that is obtained 

from the local library or online resource. Many of these same 

programs and activities are incorporated into our other core 

classes. For example, essays in all content areas are to be word 

processed in MLA format and include a works cited page, if 

necessary.  

In APP, students access materials and resources through a 

library of research materials housed in their classroom. They 

also watch current events unfold in class on the SmartBoard 

and link them to the areas they are studying. 

WHS Website 

Online Resource Handout 

 

 

Mini-Labs 

 

 

Student Work Folders 

Wall Displays 

 

 

 

 

 

 

MLA Handouts, Examples on 

WHS Website 

 

 

Classroom Library 

SmartBoard 

 

 

Real World Experiences 

Indicator:  Opportunities for shadowing, apprenticeship, community projects and other real world 

experiences and applications are available to all students. 

Prompt:  To what extent are opportunities for shadowing, apprenticeship, community projects and 

other real world experiences and applications available to all students? 

 

Findings Supporting Evidence 

There are opportunities for WHS students to shadow or 

apprentice with professionals in the community based upon 

their personal interests and strengths in real world 

applications. All students have access to pre-technical training 

through our district’s ROP program. Students have access to 

manufacturing tech, metals (machinist), computer graphics, 

culinary arts, digital imaging, television production, computer 

animation, bike repair, and careers in education. Each of these 

courses provides students with access to hands-on real world 

applications of lessons taught.  

Students can also engage in real world experiences by 

applying for and obtaining a job, being a teacher’s assistant, 

engaging in Folsom Cordova community partnerships, or even 

applying to work with district PR department as an intern. 

 

ROP Program, ROP Course 

List, ROP Course Outlines, 

Email 
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Seniors can participate in the Green Corps Jobs Program with 

Soil Born Farms. Selected seniors will participate in a year 

long program that includes work readiness training and 

building job skills, 50 hours of community service, a service 

learning project, and 180 hours of paid work experience. The 

Green Corps works with students with a great interest in 

cooking, learning about sustainable agriculture, organic farm 

production, fruit gleaning, and opportunities to serve in their 

local community. Four APP students and two IS students have 

successfully participated in this program since spring 2011. 

Special education students also have the opportunity to 

shadow or apprentice with professionals in the community. 

Pre-technical training and postsecondary goals are discussed 

during annual IEPs and planned out in their transition plans. 

They also have the opportunity to participate in the California 

Department of Education’s WorkAbility I program during 

senior year. This program provides comprehensive pre-

employment skills training, employment placement, and 

follow-up for high school students in Special Education who 

are making the transition from school to work, independent 

living, and post secondary education or training. 
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WASC Category C. Standards-based Student Learning:  Instruction:  

Strengths and Growth Needs 
Review all the findings and supporting evidence regarding the extent to which each criterion is 

being addressed. Then determine and prioritize the strengths and areas of growth for the 

overall category.  

Category C. Standards-based Student Learning: Instruction:  Areas of Strength 

Differentiation of instruction (including traditional IS, on-line, blended, and small group 

instruction) 

Introduction of enrichment and support opportunities (hands-on Introduction to Art course, 

CAHSEE prep, Foods and Nutrition) 

One-on-one Instructional Model 

Teacher collaboration around upgrading and sharing curriculum 

Flexibility: Ability and willingness to meet the needs of students based on their individual needs 

Positive rapport and good communications with students that support the educational process 

RTI program that builds on student strengths and successes while providing appropriate support 

to meet their individual needs 

 

Category C. Standards-based Student Learning: Instruction:  Areas of Growth 

Update current curriculum with the Common Core standards 

Continue to expand curricular, core, and enrichment offerings 

Update technology to meet the growing needs 

Additional contracted credentialed staff to provide curriculum expertise in core areas, such as 

Mathematics (e.g. upgrade curriculum, provide professional development for staff, and support 

for additional student tutorials) 

Need to develop options for Physical Education and Health other than the district mandated Apex 

on-line courses 
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Category D:  Standards-based Student Learning:  Assessment and 

Accountability 
D1 & D2.  Assessment and Accountability Criterion 

To what extent does the school use a professionally acceptable assessment process to collect, 

disaggregate, analyze and report student performance data to the parents and other shareholders of 

the community? D2a. To what extent do teachers employ a variety of assessment strategies to 

evaluate student learning? D2b. To what extent do students and teachers use these findings to 

modify the teaching/learning process for the enhancement of the educational progress of every 

student? 

  

Professionally Acceptable Assessment Process 

Indicator:  The school uses effective assessment processes to collect, disaggregate, analyze and 

report student performance data to the parents and other shareholders of the community.  

Prompt:  Comment on the effectiveness of the assessment process to collect, disaggregate, analyze 

and report student performance data to the parents and other shareholders of the community. 

 

Findings Supporting Evidence 

The WHS staff uses a variety of professionally acceptable 

assessment processes to measure learning and progress. For 

day-to-day assessments on individual lessons and units, the 

staff uses multiple-choice tests, projects, presentations, labs, 

oral or written assessments, and problem solving assignments. 

To measure progress spanning more than one unit or over a 

semester, staff often uses essays, reports, and research. 

Rubrics are used to communicate clearly with students the 

expectations of specific assignments and provide focused, 

directed feedback. This locally collected assessment data is 

analyzed by staff and used to drive curriculum updates. We 

report this local data to parents via weekly assignment sheets, 

phone calls, the APP Press, home visits, emails, progress 

reports, and report cards.  

For Special Education, formalized testing is completed by the 

school psychologist and Special Education teacher. This 

assessment data is recorded on SEIS (Special Education 

Information System) and discussed with stakeholders at a 

student’s IEP meeting. Goals for students with special needs 

are disaggregated from this data, and it serves as the baseline 

to report future student performance levels. 

Annual school wide student performance levels are collected 

through various state measures: CAHSEE, CST, SARC, 

CEDLT, etc. These student performance measures are 

reported to shareholders through postings on district and 

school websites and mailings of assessment results. 

 

 

Curriculum Assessments 
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Curriculum Meeting Agendas 

Student Work Folders, 

Assignment Sheets, APP Press, 
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Additionally, if a student does not pass the CAHSEE, the 

counselor personally contacts each family to encourage 

participation in our CAHSEE prep courses.  

 

Basis for Determination of Performance Levels 

Indicator:  The school has determined the basis upon which students’ grades and their growth and 

performance levels are determined and uses that information to strengthen high achievement of all 

students. 

Prompt:  Upon what basis are students’ grades, their growth and performance levels determined 

and how is that information used? 

 

Findings Supporting Evidence 

At WHS, students’ grades are based upon weekly content area 

assessments, long-term papers and projects, and homework 

effort. Their growth and performance levels are based on and 

measured by local assessments given during the registration 

process, homework, content area assessments, teacher 

observation, course completion, CST scores, CELDT scores, 

and CAHSEE passage rate. We also look at prior work and 

transcripts and then confer with the parent and student to 

inform proper initial placement of students. 

Special education students are assessed weekly. Growth and 

performance levels are based upon and measured by the goals 

and benchmarks set forth in their IEPs that are reviewed three 

times a year, as well as on assessments in general subject 

content area(s). Progress is noted and used to analyze 

students’ current abilities and to determine progress towards 

goals. 

This information is used to support the counselor’s efforts to 

help students reach their academic goals. During the 

registration process, their preliminary performance level is 

determined and used by the counselor to create a student’s 

personal academic plan and to select the appropriate teacher to 

meet the student’s learning style and academic needs. As a 

student progresses at WHS, this information helps teachers 

select appropriate textbooks and instructional delivery 

methods. It also helps students and teachers select future 

courses and an academic pathway. 

Course Assessments 

Student Work Folders 

Registration Packets, 

Communication Logs, Personal 

Academic Plans, State Testing 

Scores, SARCs, Cumulative 

Folders 
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Appropriate Assessment Strategies 

Indicator:  Teachers use appropriate assessment strategies to measure student progress toward 

acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group 

projects, tests, etc. 

Prompt:  To what extent do teachers use appropriate assessment strategies to measure student 

progress toward acquiring a specific body of knowledge or skills? Examples of these strategies 

include essays, portfolios, individual or group projects, tests, etc. 

 

Findings Supporting Evidence 

Walnutwood High School offers its students a wide variety of 

rigorous, standards-based, and creative assessments 

throughout the curriculum. Weekly standards-based tests are 

the basis for content area assessment in conjunction with 

MLA formatted essays, rubric driven projects, oral assessment 

through discussion of moral/ethical issues related to content 

area, APP observation in child development, and other annual 

tests like CEDLT. APP students also participate in many 

individual and group projects, e.g. quilt project, Day of the 

Dead, baby books, etc. 

 

 

Student Work Folders 

Wall Displays 

MLA Handout, Directional 

Rubrics, Discussion 

Observation 

 

 

Demonstration of Student Achievement 

Indicator:  A range of examples of student work and other assessments demonstrate student 

achievement of the academic standards and the expected schoolwide learning results, including those 

with special needs. 

Prompt:  Provide a range of examples of how student work and other assessments demonstrate 

student achievement of the academic standards and the expected schoolwide learning results, 

including those with special needs. 

 

Findings Supporting Evidence 

At WHS, long-term students generally have the same teacher 

from year to year, so that teacher can see his/her growth over 

multiple semesters and years. Both long- and short-term 

students demonstrate achievement of the academic standards 

and the ESLRs through weekly homework assignments and 

tests, long-term projects and essays, discussions, lab write ups, 

and art displays. Many of these examples can be reviewed in 

the student’s work folder, wall displays, district office art 

display, and/or through observation. 

Students with special needs demonstrate achievement through 

achieving/meeting their goals set forth in their IEPs. 

Local Assessments through 

Registration 
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Curriculum Embedded Assessments 

Indicator:  The school regularly examines standards-based curriculum embedded assessments in 

English Language and math, including performance examination of students whose primary language 

is not English, and uses that information to modify the teaching/learning process. 

Prompt:  Provide examples of standards-based curriculum embedded assessments in English 

Language and math, including performance examination of students whose primary language is not 

English. 

 

Findings Supporting Evidence 

An example of our standards-based curriculum embedded 

assessments in English would be the utilization of our 

interactive readers for struggling learners or non-native 

speakers. These consumable workbooks allow students access 

to reading material that may be above their ability in the 

original format, by providing support such as chunking and 

embedded assessments. This material and others like it, focus 

on comprehension during the reading process to support 

student understand of the content. After students have read 

independently, teachers use embedded assessments during 

their one-on-one meetings. Teachers review the text and ask 

students to summarize what they have read. Then we engage 

struggling learners or non-native speakers in analytical 

discussion to check for depth of understanding. All of these 

stop-and-check methods are used to engage learners before a 

formal assessment is given. 

In math, an example of embedded assessments would be the 

section quizzes given throughout a chapter. Math chapters are 

broken up in 2-3 section chunks over several weeks. At the 

end of each chunked section, there is a quiz that helps students 

practice their skills and gives teachers a broad overview of 

where remediation may be needed. 

Additionally, our online learning program, Apex Learning, 

has embedded quizzes and activities throughout each course 

to help ensure that students understand the material in one 

section before being allowed to move onto the next. 

In all subject areas, including math and English, students of all 

levels are provided extra time to complete assignments in 

areas of need, scaffolding in small group settings, and 

modified assignments and assessments. We have a dedicated 

teacher for multilingual delivery for Eastern European 

students, and all certificated teachers are CLAD certified to 

work with other non-native speakers. 

 

Course Materials 

 

 

Supplementary Materials 

 

ESL Course Outlines in English 

 

 

Observation 

 

 

 

 

 

 

 

 

Course Packets 

 

 

 

 

 

 

Apex Learning Outline 

 

 

 

Observation 

 

Teacher Certifications 



WASC/CDE Self-Study Report 

 

Student Feedback 

Indicator:  Student feedback is an important part of monitoring student progress over time based on 

the academic standards and the expected schoolwide learning results. 

Prompt:  To what extent is student feedback an important part of monitoring student progress over 

time based on the academic standards and the expected schoolwide learning results? 

 

Findings Supporting Evidence 

Student feedback is an important part of monitoring student 

progress at WHS. We are able to get instant and constant 

feedback from students since we work with them one-on-one. 

This feedback is generated through emails, phone calls, 

conversations, weekly collected work, and 

test/quiz/assessment results. Through these dialogues, a fluid 

discussion about concerns and misconceptions over the 

curriculum gives teachers a clear picture of student progress 

over time. These discussions about progress help teachers to 

adjust or adapt a course or delivery method, which encourages 

students to reach the academic standards and the Expected 

Schoolwide Learning Results. Student feedback really drives a 

student’s academic pathway.  

We also gather student feedback from surveys, which helps 

the staff guide the overall instructional framework at WHS. 

 

Observation 

Communication Logs 

Small Group Discussions 

Teacher-Student 

Communication 

 

 

 

 

 

 

 

Student Surveys 

 

 

 

Modification of the Teaching/Learning Process 

Indicator:  Assessment data is collected, analyzed, and used as the basis to make decisions and 

changes in the curricular and instructional approaches. 

Prompt:  Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the 

basis to make decisions and changes in the curricular and instructional approaches. 

 

Findings Supporting Evidence 

Walnutwood High School was founded on the necessity to 

modify the teaching and learning process for students who 

needed an alternative to the traditional environment. The 

teaching and learning process is driven by student assessment 

data. Placement decisions are based on our local reading and 

math assessments, state assessment scores, and transcripts 

during the registration process and allow this data to help 

determine course readiness and course level text selection. 

After we have begun to receive course work and give tests, the 

competency level reflected on those assessments drives day-

to-day curricular and instructional approaches. If a course is 

too difficult and student assessments reflect an area of 
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weakness, we can slow down the instructional delivery or 

move a student to an appropriately leveled course/text to meet 

goals while maintaining academic standards. We may 

discover missing content knowledge and fill in the gaps with 

supplemental materials. This also goes in the reverse. If a 

course is too easy, we can provide more challenging materials. 

These constant modifications and accommodations are 

designed to promote success. They also inform if, when, and 

how we offer specific programs, e.g. CAHSEE prep (one day 

for both or one per day), orientation class, open computer lab, 

etc. 

Some curricular areas and instructional approaches are 

prescribed to us by the district. For example, we are mandated 

to do Health and PE online with no flexibility based on 

student aptitude and/or access to technology at home. 
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Monitoring of Student Growth 

Indicator:  The school has an effective system to monitor all students’ progress toward meeting the 

academic standards and expected schoolwide learning results. 

Prompt:  Provide representative examples of how progress of all students toward meeting the 

academic standards and expected schoolwide learning results is monitored. 

 

Findings Supporting Evidence 

The one-on-one instructional model at WHS has been a highly 

effective system to monitor all students’ progress toward 

meeting the academic standards and the ESLRs. The 

dedicated 45-minute appointments allow a constant dialogue 

with students and enable all stakeholders to consistently 

monitor student understanding, progress, and evolving 

graduation pathways. Two other tools we utilize to monitor 

student progress at large are a student’s personal academic 

plan and counselor-teacher consultations. A student’s personal 

academic plan gives teachers the baseline necessary to design 

the proper pathway for each student, whether it is for a 

semester or a four-year plan. Additionally, counselor-teacher 

consultations are also effective in helping students meet 

academic standards. The counselor is available to both 

teachers and students with a moment’s notice to ensure they 

are on track. Also, she has a working knowledge of the 

reasons a student is enrolling at WHS from another FCUSD 

school because she speaks with an administrator or counselor 

about each student that transfers. This effective 

communication is extended to the entire staff (nurse, 

administrator, registrar, Special Education, etc.) to supervise 
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student progress. 

Homework review during one-on-one appointments, and 

assessment scores, are the most effective monitoring tools 

from week to week. This is where a teacher would monitor for 

weaknesses or gaps in academic standards and then try to fill 

them. Additionally, we have access to long term students’ 

previous years’ folders in order to create the most complete 

picture of progress we can.  

Parent contact is also one of the other effective tools for 

monitoring students’ progress toward meeting the ESLRs. We 

communicate with them weekly through our assignment 

sheets and engage in phone and email dialogues to keep 

parents informed of progress and concerns as necessary. 
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D3 and D4.   Assessment and Accountability Criterion 

D3. To what extent does the school with the support of the district and community have an 

assessment and monitoring system to determine student progress toward achievement of the 

academic standards and the expected schoolwide learning results? 

D4. To what extent does the assessment of student achievement in relation to the academic standards 

and the expected schoolwide learning results drive the school's program, its regular evaluation and 

improvement and usage of resources? 
  

Assessment and Monitoring Process 

Indicator:  The following shareholders are involved in the assessment and monitoring process of 

student progress: district, board, staff, students and parents. 

Prompt:  To what extent are the following shareholders involved in the assessment and monitoring 

process of student progress: district, board, staff, students and parents? 

 

Findings Supporting Evidence 

At the foundation of WHS assessment and monitoring system 

is a positive relationship between teachers and students. In our 

student survey on this issue, 97.6% of students indicated a 

very positive relationship with the staff. Teachers ongoing 

contact with students and parents (via email, phone, text, in-

person, assignment sheet, grade reporting) regarding students’ 

accomplishments and difficulties help keep both shareholders 

involved in student progress without taking the responsibility 

out of the students’ hands. Parents are also invited to be apart 

of our site council to learn and provide input for the progress 

of the entire school. 

Independent study staff is involved in assessing and 

monitoring students on a weekly basis, and APP teachers have 

daily involvement. Trends that arise out of these processes are 

brought to and discussed at curriculum meetings. Teachers 

record weekly grades on each student’s individual credit 

record form and discuss progress with students from the data 

on that form. 

The district and board are involved in the assessment and 

monitoring process of student progress through API scores, 

SARCs, and other various state testing scores.  
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Reporting Student Progress 

Indicator:  There are effective processes to keep district, board and parents informed about student 

progress toward achieving the academic standards and the expected schoolwide learning results. 

Prompt:  How effective are the processes to keep district, board and parents informed about student 

progress toward achieving the academic standards and the expected schoolwide learning results? 

 

Findings Supporting Evidence 

At the district level, the Board of FCUSD is updated on the 

results of student progress once a year. The Board receives 

reports on CST, CAHSEE, API, and grade reports. They are 

not directly involved in the analysis and collection of 

assessment data. This data is collected by the district which in 

turn makes it available to parents and the general public 

through the FCUSD website. The WHS website also 

disseminates SARCs to parents and community stakeholders. 

This year, staff has been working diligently to show the 

district the progress of our students that is not reflected in the 

standard measures listed above. Currently, we are working on 

showing our “save rate” which would be a statistical 

breakdown reflecting the different indicators of success 

students have at WHS. 

Parents are informed about student progress toward achieving 

the academic standards in a variety of ways. When families 

seeking independent study first come to WHS, they get one-

on-one time with the counselor during registration to discuss 

goals and lay out how progress will be monitored. When 

families come in to enroll in our APP program, they have a 

one-on-one meeting with the counselor. After enrollment, 

parents receive frequent individual communication from staff 

about student progress through phone calls, emails, home and 

hospital visits, spontaneous conferences, APP Press, grade 

reporting, etc. Parents are also invited to be a part of our site 

council to learn and provide input for the progress of the 

entire school. 

The Special Education case managers closely monitor the 

progress of students receiving Special Education services, and 

progress is shared with parents at IEP meetings. 
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Modifications Based on Assessment Results 

Indicator:  The school uses assessment results to make changes in the school program, professional 

development activities, and resource allocations, demonstrating a results-driven continuous process. 

Prompt:  Provide examples of how assessment results have caused changes in the school program, 

professional development activities, and resource allocations, demonstrating a results-driven 

continuous process. 

 

Findings Supporting Evidence 

WHS uses assessment results to make changes in the school 

programs. We review students’ homework, test scores, and 

current course offerings against their goals and change/add 

programs as needed. For example, we noted that many 

students had a goal to pass the CAHSEE since they were 

unsuccessful in tenth grade. In response to that, we created a 

CAHSEE Prep Class in conjunction with adult education. 

This five week seminar provides students with content area 

knowledge and test taking skills to support students’ passage 

of the CAHSEE. Through a survey, students were eager to 

have new, hands-on classes brought to WHS, so we created an 

Introduction to Art, Foods and Nutrition, and Biology Lab.  

Based on assessment results, WHS actively seeks appropriate 

professional development activities to meet the needs of 

students. For example, WHS has seen an increase in students 

who underperform in math, so some teachers signed up to 

participate in the Sacramento Area Math Educators (SAME) 

Conference that focused on integrating Common Core and 

addressing student deficiencies. However due to decreases in 

funding, appropriate professional development is becoming 

harder to find and fund. 

Resources are allocated based on assessment results and 

student need. As our population changes to include more 

UC/CSU bound students, we focused on making more of our 

classes “a-g” compliant. One area of weakness in this category 

was science since we did not have lab opportunities, so when 

the opportunity came up to hire a new teacher, we sought to 

hire a science teacher who could teach labs. With this new 

hire, the district was then able to allocate us start-up funds to 

supply needed lab materials. Also, we have added an ELD 

teacher for students who have recently come to the U.S. Other 

resource allocations have included the purchase of 

supplemental materials for both underperforming and high 

achieving students. 
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WASC Category D. Standards-based Student Learning: Assessment and 

Accountability:  Strengths and Growth Needs 
Review all the findings and supporting evidence regarding the extent to which each criterion is 

being addressed. Then determine and prioritize the strengths and areas of growth for the 

overall category.  

Category D. Standards-based Student Learning:  Assessment and Accountability:  

Areas of Strength 

Mastery based weekly assessment of content standards 

Multiple assessments of student learning (oral, written, project, lab, test, quiz, state assessments) 

Necessitating the completion of course work prior to testing 

Check for understanding prior to assessment 

Extensive standards-based embedded assessments 

Comprehensive monitoring of student growth via student folders 

 

Category D. Standards-based Student Learning:  Assessment and Accountability:  

Areas of Growth 

Develop a plan to increase communication with shareholders 

Develop assessments that align with/support Common Core 

Comprehensive data collection system that is user friendly, provides relevant and timely data, is 

easily accessible to all staff and includes an accurate graduation rate for small non-traditional 

schools 
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Category E:  School Culture and Support for Student Personal and Academic 

Growth 
E1.  School Culture and Student Support Criterion 

To what extent does the school leadership employ a wide range of strategies to encourage parental 

and community involvement, especially with the teaching/learning process? 
 

Regular Parent Involvement 

Indicator:  The school implements strategies and processes for the regular involvement of 

parents and the community, including being active partners in the teaching/learning process. The 

school involves non-English speaking parents.  

Prompt:  Evaluate the strategies and processes for the regular involvement of parents and the 

community, including being active partners in the teaching/learning process. Comment on the 

effectiveness of involving non-English speaking parents. 

 

Findings Supporting Evidence 

WHS fosters a culture of inclusion where parents and 

community members are encouraged to become active 

partners in student learning. Parents are present for two in-

depth meetings. The first is a registration meeting with the 

counselor and/or the principal where parents are required to be 

present. At this initial meeting, the goal is to discover the 

current situation of the student, student learning styles, current 

reading level, and goals for their future, thus parental input is 

invaluable. If the student is in high school, our counselor 

completes a Personal Academic Plan (credit evaluation) on 

every enrolling student to determine the student’s current 

status and to discuss options to obtain their high school 

diploma. Since we are an open entry-open exit school, these 

registration meetings happen throughout the entire year. Then 

the parent and student meet with their assigned teacher to go 

over expectations, sign an Independent Study Master 

Agreement, explain rules and procedures, and receive 

assigned curriculum and textbooks.  

Non-English speaking parents are able to communicate 

effectively through the access of several interpreters and 

bilingual teachers here on campus. Parents are involved in the 

student learning process as their child completes their work at 

home. The parents are also responsible to make sure their 

student completes their work and attends their scheduled 

appointment time. Parents also receive quarterly reports on 

student credit progress. All parents and students are asked to 

provide several reliable methods to contact them in order to 

facilitate teacher/student/parent communication. Parents can 

also sit on our Site Council. Regular communication with 
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parents is vital for the success of the program. 

Ensuring ongoing parent involvement has been a challenge at 

WHS. Since teachers communicate via the weekly assignment 

logs, emails, and phone calls, there are few reasons for parents 

to come to campus. While we have a Back to School Night, 

usually only APP families attend because many parents elect 

to meet their child’s teacher at the student’s first appointment. 

In 2012-2013, we have turned our Back to School Night into 

WHS Informational Meetings that will be for non-WHS 

families that want to learn more about our program. 

Additionally, we send information home via flyers to inform 

and promote special events and enrichment activities. We 

utilize Connect Ed to send messages to families via telephone 

and email. We have updated our website to be more 

informative to our families. 
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Use of Community Resources 

Indicator:  The school uses community resources to support students, such as professional services, 

business partnerships, and speakers. 

Prompt:  How effective is the school use of community resources to support students, such as 

professional services, business partnerships, and speakers? 

 

Findings Supporting Evidence 

Although Walnutwood High School is a small school, we 

have a tradition of including many community members and 

community resources in different aspects of our school’s 

programs.  

Although Walnutwood High School is a small school, we 

have a tradition of including many community members and 

community resources in different aspects of our school’s 

programs.  

Our APP program receives community support from a variety 

of organizations. APP has an ongoing relationship with the 

Rotary Club of Rancho Cordova for Christmas food baskets.  

The Rotary Club organizes the food donations & makes the 

baskets (which contain groceries for about 2 weeks for any 

sized family including baby food) - and WHS staff delivers 

them to our students on the Saturday after school gets out for 

Winter break. In the past three years, APP has had two mini 

grants funded through Donor's Choose to fund child 

development and parenting lessons through art. These funds 
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enabled the creation of a class quilt in partnership with the 

Ladies' Aid Society of Eureka, CA. APP also takes an annual 

field trip to a local pumpkin patch and the Folsom Zoo, and 

also had the Sacramento Zoo Mobile visit campus. APP has 

had a 5 year relationship with WIC and First 5 to teach 

breastfeeding basics and offer a breastfeeding support group 

for our pregnant and lactating moms. We have a WIC 

lactation consultant who comes to our class once a week to 

teach and run the support group. Other guest speakers include 

WEAVE, Planned Parenthood, and DHHS/Child Support.  

For the last 18 months APP has had a partnership with 

Americorps Vista and UC Davis pediatric residents to offer a 

yoga program to APP students.  Pediatric residents and local 

yoga studios donated equipment and supplies to APP to 

facilitate the program and we have weekly yoga classes taught 

by multiple volunteers from the local yoga community. 

The counselor also utilizes contacts at the community college 

for their Advanced Education program that allows our 

students to enroll concurrently and aiding students in enrolling 

for college. The counselor also liaises with the ROP program 

to provide students with access to community-based 

vocational training programs, and facilitates students’ 

enrollment in ROP courses offered in our districts.  

We have expanded our relationship with FLC to include a 

college informational evening followed up with three 

matriculation workshops. We are also working with our local 

One Stop Career Center to explore the possibility of them 

providing post high school transition seminars on topics such 

as resume writing and job searching. APP had a presentation 

from the One Stop career center on Looking for a Job in 

February 2013. 

Guest speakers are used extensively in our Introduction to Art 

class. For example, a local water color artist, Katie Fleming, 

comes in to speak with students about proper technique during 

the water color unit. We also have a quilter, Japanese 

ceramicist, photographer, television director, and a 

representative from The Art Institute that speak with our art 

class. 

The school also utilizes district resources for athletics. While 

WHS does not have athletics, our students are encouraged to 

join their home school’s athletic programs.  

Our general education students can participate in the Work 
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Experience Program while our Special Education students can 

participate in WorkAbility Program and Easter Seals to help 

aid in post-high school transition. 

State WorkAbility I Program 

Easter Seals 

 

Parent/Community and Student Achievement 

Indicator:  The school ensures that the parents and school community understand student 

achievement of the academic standards/expected schoolwide learning results through the 

curricular/co-curricular program.  

Prompt:  How does the school ensure that the parents and school community understand student 

achievement of the academic standards/expected schoolwide learning results through the 

curricular/co-curricular program? 

 

Findings Supporting Evidence 

Walnutwood High School provides parents and community 

members up-to-date data on schoolwide performance and 

expectations through a variety of methods. Each year a student 

enrolls at WHS, he or she attends a registration that requires 

parental attendance. At registration, the counselor provides an 

overview of WHS academic standards and expectations. 

Students are also given a registration Packet which not only 

helps teachers to get to know their students, but also outlines 

ELSRs and our Mission Statement.  

In addition, parents are encouraged to attend the first 

curricular meeting with their students. During this meeting, 

teachers discuss the curriculum and the materials being used 

(translators available), which are the same that the traditional 

high schools in our district use. We go over course contracts, 

ESLR poster, and resources students can use to access 

curriculum at home. Also, parents can readily see their child’s 

weekly Assignment and Work Record forms that reflect 

student progress each week. Parents may request that weekly 

grades be reflected on these forms. 

Each year our students also take the CSTs and that data is 

available for our parents and community on our website. 

Parents of students in the Special Education programs also 

receive detailed information as to how their child is 

progressing towards meeting their IEP goals, and annual 

meetings are held by the case manager, parent, counselor, and 

a classroom teacher to modify the IEP as needed.  

The district newsletter, District Digest, is emailed to all 

district employees and posted online for district families and 

community members. Parents have easy access to teachers via 
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e-mail or telephone, and parents are encouraged to participate 

in the School Site Council. Parent email addresses are 

available to staff members on PowerTeacher, our database. 

Teachers are encouraged to contact parents by phone or by 

email whenever there is an issue or concern. Translators are 

available. This year, the school district has implemented a 

new web-host, SchoolWires, which helps WHS disseminate 

information about the school and upcoming events.  
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E1. School Culture and Student Support:  Additional Findings 

Indicator:  Consider other information that impacts the degree to which the school is meeting this 

criterion. 

Prompt:  From examining additional relevant evidence, what has been learned regarding the extent 

to which this criterion is being addressed? 

 

Findings Supporting Evidence 

Walnutwood High School makes a concerted effort to involve 

parents in helping students to achieve their highest academic 

potential and to behave appropriately on campus. Progress 

reports are sent home at the end of each 9-week grading 

period. Counselors regularly act as liaisons between parents 

and teachers to facilitate communication.  
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E2.   School Culture and Student Support Criterion 

a) To what extent is the school a safe, clean, and orderly place that nurtures learning? b) To what 

extent is the culture of the school characterized by trust, professionalism, high expectations for all 

students, and a focus on continuous school improvement? 
 

Safe, Clean, and Orderly Environment 

Indicator:  The school has existing policies, regulations and uses its resources to ensure a safe, clean 

and orderly place that nurtures learning. 

Prompt:  Comment on your analysis of a) the existing policies and use of resources to ensure a safe, 

clean and orderly place that nurtures learning and b) all aspects of the school with respect to safety 

regulations. 

 

Findings Supporting Evidence 

Walnutwood High School takes great care to foster an 

environment that is safe, clean, and conducive to learning. Our 

district has clear safety guidelines and provides ongoing 

training for students and staff. Online district staff handbooks 

explain safety information in detail. Each classroom displays 

an evacuation route and procedures for the various drills. We 

run fire drills and other mock drills to ensure that in the event 

of an actual emergency, our staff and students are prepared to 

respond in a timely and effective manner.  

In the event of a medical emergency, each teacher has a phone 

line from the classroom to the office that allows us to obtain 

help immediately. If necessary, paramedics, ambulance, and 

fire services are just a few blocks away; they respond 

promptly when summoned. We also have monthly drills to 

practice responses to emergencies, e.g., fire drills, lockdown 

drills, etc. For more minor medical emergencies, a first aid kit 

is available. Students also have access to a phone in the front 

office if an emergency call is necessary. 

Since students arrive every hour, building security is essential 

so that we are aware of those who are on campus during any 

given hour. The building is secured since all side entrances are 

locked, and everyone who wants access must pass through our 

main office. All district personnel wear an identification 

badge to enhance security. 

We have two School Resource Officers (SROs), who work as 

liaisons between the Rancho Cordova Police Department and 

our school and the community. They informally monitor 

students and assist the administration with discipline action as 

well as preventive measures with students. 
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The school has a team of custodians who are visible and 

routinely cleaning the campus of litter and making sure that 

any graffiti is immediately removed. During the summer, 

custodial staff follows a strict campus cleaning schedule, and 

each classroom is repaired as needed.  

One of our primary goals is an educational environment that is 

conducive to learning. All families are informed of the 

expectation for all students; that they behave and conduct 

themselves in an appropriate fashion. Parents and students 

receive copies of the FCUSD Parent’s Rights and 

Responsibilities handbook, a Student Conduct Code and a 

WHS Student Handbook which are reviewed at the mandatory 

registration meeting. Expectations for staff are reviewed at our 

annual back to school meeting. These expectations are 

supported by collective bargaining agreements and board 

policies. 
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High Expectations/Concern for Students 

Indicator:  The school demonstrates caring, concern, and high expectations for students in an 

environment that honors individual differences and is conducive to learning. 

Prompt:  To what extent does the school demonstrate caring, concern, and high expectations for 

students in an environment that honors individual differences and is conducive to learning? 

 

Findings Supporting Evidence 

Walnutwood High School provides an enriching experience 

for all students. Our most notable method to create this 

experience is our one-on-one individualized instructional 

model. Each student has their own designated time that their 

teachers are devoted to them. This allows teachers to create a 

strong student-teacher bond. This bond allows teachers to get 

the very best from each student. Teachers grade assignments 

with students and give immediate feedback to ensure high 

expectations are met. Additionally, curriculum is adapted as 

needed to meet individual students’ needs making the content 

more accessible or more challenging depending on the 

individual. Our student survey analysis shows that 96% of 

students felt that we honor individual differences. 

Our Medical Independent Study (MIS) program serves 

students who cannot attend their home school due to medical 

issues. Our MIS teacher works with the student’s individual 

educational and health needs to complete assignments. 

Similarly, our Special Education student’s accommodations 

and modifications are set through their IEP to ensure that their 

 

 

One-on-One Instructional 

Model 

Teacher as Counselor 

 

 

 

 

 

 

Student Survey 

 

 

Medical Independent Study 

 

IEP 

 

 



WASC/CDE Self-Study Report 

individual needs are met while setting high expectations for 

success. 

The counselor is committed to providing each student with a 

Personal Academic Plan that provides the basis for teachers 

and students to plan together the student’s upcoming year. It is 

designed to meet their individual needs and desired goals 

whether it be graduating from WHS or returning to their 

traditional high school.  

Students are encouraged to take advantage of the small group 

art elective and upcoming biology lab, the ROP courses 

offered throughout the district, and the concurrent enrollment 

opportunities available through their traditional school or Los 

Rios Community College District. Teachers and staff at WHS 

hold students to high standards of behavior in class and 

around campus. The staff understands that maintaining a 

strong relationship with the students can help mitigate security 

issues or other problems.  

Teachers and staff members show support for students outside 

of the classroom whenever possible. Student survey results 

reflect that 98% of students feel WHS is a caring place. 

Teachers are readily available during school hours and via 

email after hours for extra support, and, as a result, maintain 

high expectations of all students regardless of academic level. 

Over 94% of students surveyed responded that they are held to 

high expectations. Teachers strive to use a variety of 

instructional strategies to better serve their students and help 

all students achieve to their highest level. 
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Atmosphere of Trust, Respect and Professionalism 

Indicator:  The school has an atmosphere of trust, respect and professionalism.  

Prompt:  To what degree is there evidence of an atmosphere of trust, respect and 

professionalism? 

 

Findings Supporting Evidence 

The level of trust, respect, and professionalism is exemplified 

on many levels throughout the school. All staff believe that 

each student can achieve. Teachers devote time to creating an 

environment where students feel safe to express themselves 

and take personal and academic risks. Teachers provide clear 

expectations of classroom behavior and curriculum guidelines. 

Teachers create assignments for students that are challenging, 

meaningful and are aligned with state standards and our 
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ESLRs.  

The staff uses a shared decision-making model. Our district 

prides itself in recruiting and maintaining high quality 

teachers. The administration is clear about professional 

expectations for all staff. All teachers participate in a 

comprehensive and rigorous evaluation process. Professional 

expectations and requirements are clearly highlighted through 

the use of the California Teaching Standards, the board-

approved district standards, and the Common Core. The 

principal emails staff regularly on topical events, professional 

growth opportunities, research articles, words of wisdom, and 

procedures. More immediate concerns or communications are 

sent regularly via email. Staff is encouraged to check email 

frequently throughout the day. Staff meetings are held 

monthly at 7:15 am, typically on the third Tuesday of the 

month. Curriculum meetings are held each fourth Thursday of 

the month at 2:00pm. The other three Thursdays are reserved 

for small group meetings, speakers, procedural information, or 

WASC updates. 

The staff also believes strongly in allowing students to assume 

responsibility for learning and accepts student input on many 

levels. Classrooms are places that the students come not just 

to learn, but also to interact with their teachers. The staff 

prides itself on serving multiple roles for the students, and 

recognizes the value of serving as a coach, mentor, educator, 

and facilitator. Students are allowed and encouraged to 

communicate their concerns about Walnutwood through the 

surveys, teachers, administrators, and counselors. In our most 

recent survey, 90% of students stated that they have at least 

one adult on campus that they can count on for support. The 

staff believes in the importance of collaborating to meet the 

needs of the students effectively, and strive to create a 

“family” atmosphere. 

With the district purchase of an online learning program, 

WHS considered restructuring in 2010-2011. This discussion 

took place in an environment of professionalism and 

collegiality, even when all members of staff did not agree. 

While restructuring was under consideration staff shared best 

practices and curriculum with colleagues, which led to adding 

and dropping - programs to meet the needs of students. 

Although a complete restructuring was not adopted, program 

improvements were made. 
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E2. School Culture and Student Support:  Additional Findings 

Indicator:  Consider other information that impacts the degree to which the school is meeting 

this criterion. 

Prompt:  From examining additional relevant evidence, what has been learned regarding the 

extent to which this criterion is being addressed? 

 

Findings Supporting Evidence 

The staff believes that it is important to offer students 

opportunities to receive additional individualized support and 

help. The staff at WHS also desires to provide opportunities 

for students to demonstrate their respect for the campus and 

their peers. 
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E3 and E4.   School Culture and Student Support Criterion 
E3. To what extent do all students receive appropriate support along with an individualized learning 

plan to help ensure academic success? 

 

E4. To what extent do students have access to a system of personal support services, activities and 

opportunities at the school and within the community? 
 

Adequate Personalized Support 

Indicator:  The school has available adequate services, including referral services, to support 

students in such areas as health, career and personal counseling, and academic assistance.  

Prompt:  To what extent does the school have available adequate services, including referral 

services, to support students in such areas as health, career and personal counseling, and 

academic assistance?  

 

Findings Supporting Evidence 

Walnutwood High School staff is committed to doing 

everything we can to support each student in achieving the 

academic standards and the ESLRs. All students receive 

academic counseling that helps them develop and attain their 

educational goals. The counselor meets with students and 

parents each year at their registration appointments to develop 

an individualized plan. In addition to this preliminary meeting, 

our counselor is available to support students by providing 

career information, reassessing academic plans, and providing 

additional assistance or referrals our students might need. She 

is directly involved in meeting the needs of each individual 

student. Each testing cycle, she generates and emails a list of 

students that have yet to pass the CAHSEE so that we can 

encourage them to take the CAHSEE prep class or complete 

the CAHSEE prep booklet. She follows up this email with 

phone calls to the home of seniors that are in need of 

additional help passing the CAHSEE. Ms. Harris is also the 

safeguard for our at-risk students. She meets with students 

who are in jeopardy of failing or not graduating. She contacts 

parents via phone, email, and letters mailed home. Ms. Harris 

is also always available for students for personal counseling. 

Her “open door” policy makes it easy for students to drop-in 

on an as-needed basis. Ms. Schicke also holds a weekly 

tutorial for students who need extra intervention. WHS 

participates in the district ROP program; these courses 

provide career training with ROP support and internships.   

The staff as a whole provides information to students on 

college applications and scholarships. Several teachers assist 

students in registering for the SATs and filling out 
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applications. This year we have begun offering a college 

information night followed by three college matriculation 

meetings. The APP program hosts representatives from the 

Los Rios Community College District to speak with students 

about their programs. They help students generate a contact at 

the site they wish to attend and aid students in filling out 

applications. APP also helps pregnant and parenting students 

obtain services from the WIC program and work s to make 

sure that all APP students and their children are receiving 

appropriate medical care (prenatal care, gynecological follow 

up, pediatric care). APP helps students enroll and remain 

enrolled in Healthy Families and MediCal. APP also visits 

students and their newborns at the hospital and home to 

ensure that students remain connected to the program while on 

maternity leave, and also does home visits if students or their 

children are ill. APP works with WIC to provide hospital and 

home visits to support breastfeeding. 

In order to provide assistance in the post-secondary world, 

Walnutwood has its own scholarships that it awards: 

Walnutwood Scholarship, Folsom Cordova Education 

Foundation Scholarship, Folsom Cordova Leadership 

Association Award, Robert Fillman Scholarship (donated by 

our founding principal), Eva Schicke Memorial Award 

(donated by one of our teachers in memory of her daughter), 

and Dreams Do Come True Award. Our principal also attends 

yearly “Coffee Exchanges” with our local community college 

(Folsom Lake College). During these meetings, he collects 

data about our graduates attending Folsom Lake College and 

works on matriculation strategies for our students.  

Joyce Schicke, Special Education teacher, is available to assist 

teachers and students with best practices and curriculum for 

underperforming students. She also aids in getting the 

appropriate mandated designated instructional services and 

related services for our students including APE, DHH, 

Speech, OT, and PT. These services are specified in the IEP 

and protected by law through parent rights and procedural 

safeguards. She is our direct link for services for Special 

Education students and at-risk students. She helps with 

referrals for testing, health services, psychological services, 

and career services for Special Education students. Our 

School Psychologist is also available for consultation when 

requested. The one-on-one personalized contact teachers have 

with students can facilitate meeting each of these needs as 

they arise. 

SAT Applications 

College Information Night Flyer 

Matriculation Meetings 
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One-on-One Instructional 
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Response to Intervention (RTI) is a multi-tier approach to the 

early identification and support of students with learning and 

behavior needs. AT WHS, the RTI process begins with high-

quality instruction where struggling learners are provided with 

interventions at increasing levels of intensity based in 

individual student’s needs. Because of the one-on-one 

instructional strategy employed by WHS, learning plans are 

tailored to the individual student and 

interventions/accommodations may vary from subject to 

subject depending on the strengths of the individual. Progress 

is closely monitored and educational decisions about the 

intensity and duration of interventions are based on individual 

student response to instruction. RTI is designed for use when 

making decisions in both general education and Special 

Education, creating a well-integrated system of instruction and 

intervention guided by student’s success. 

Sheila Holcomb, our school nurse, is here at our site one day a 

week. She is also available via cell phone and will come at a 

moment’s notice. The school nurse does vision and hearing 

screenings (10
th

 grade), reviews immunizations, and facilitates 

dental screenings and care. She observes and evaluates the 

children of APP students for developmental issues and refers 

them as indicated for further evaluation and support services.  

She meets with and coordinates with local pediatricians. She 

also does home visits when needed. Sheila has been in Rancho 

Cordova as a school nurse for many years and knows many of 

the families. She provides a continuity of care that now 

extends for 3 generations to our students. She is available not 

just for APP but for all students at counselor/teacher request. 

Our Registrar, Cindy Knoble, also aids staff and students in 

acquiring necessary shot records. In 2011, when the new 

TDAP shot became state mandated, she provided 

informational flyers to families about TDAP clinics. She also 

keeps informational flyers for Healthy Families and Medi-Cal 

for Families programs available for our community. 

CAHSEE Prep Course 

Placement Tests, Course 

Selection 

One-on-One Instructional 

Model 
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IEPs, Individual Student 

Adaption Plan 

 

 

School Nurse 

 

 

 

Shot Records 

 

TDAP Clinic Fyler 
Healthy Families and Medi-Cal for 
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Direct Connections 

Indicator:  The school has direct connections between academic standards and expected 

schoolwide learning results and the allocation of resources to student support services, such as 

counseling/advisory services, articulation services, and psychological and health services or 

referral services. 

Prompt:  How direct are the connections between academic standards and expected schoolwide 

learning results and the allocation of resources to student support services, such as 

counseling/advisory services, articulation services, and psychological and health services or 
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referral services? 

 

Findings Supporting Evidence 

Curriculum and lesson plans are based on California State 

Content Standards and state frameworks in all subjects where 

standards exist. Students are required to meet all of the state 

standards for graduation. Students are expected to pass state 

physical fitness standards.  

Students who do not pass content standards are required to 

retake specific classes until they pass. In order to support the 

students in this process, the counselor monitors students’ 

credit progress quarterly and meets with students who are not 

progressing. Additionally, teachers meet with the counselor on 

a regular basis, as needed, to help students reach academic 

standards and expected schoolwide learning results. 

There is tutoring available for all students on Thursdays 

provided by our Special Education teacher. Students can also 

utilize the computer lab from 8:00 – 4:00 daily to supplement 

their learning in independent study.  

Teachers regularly use a computer and its resources to provide 

students with a variety of resources for learning.  Students are 

also given a list of our online subscription databases to 

supplement the print collection that students are able to and 

encouraged to access from home.   

The primary mission of all support staff on campus is to help 

the students achieve, and all staff work hard to help students 

do their best. 

The direct connection between academic standards and the 

ESLRs for our Special Education students is outlined in their 

Triennial Evaluation and Annual IEPs. A psychologist is 

assigned to our school and is available to our students and 

staff.  Unfortunately, we are only allocated 2 hours per week 

of her time. Additionally, our nurse assesses vision and 

hearing on all Special Education students every 3 years. 

California State Standards and 

Frameworks 
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Strategies Used for Student Growth/Development 

Indicator:  Strategies are used by the school leadership and staff to develop personalized approaches 

to learning and alternative instructional options which allow access to and progress in the rigorous 

standards-based curriculum. Examples of strategies include: level of teacher involvement with all 

students, a curriculum that promotes inclusion, processes for regular review of student and 

schoolwide profiles, and processes and procedures for interventions that address retention and 

redirection. 

Prompt:  Evaluate the types of strategies used by the school leadership and staff to develop 

personalized approaches to learning and alternative instructional options which allow access to 

and progress in the rigorous standards-based curriculum. Examples of strategies include: level 

of teacher involvement with all students, a curriculum that promotes inclusion, processes for 

regular review of student and schoolwide profiles, and processes and procedures for 

interventions that address retention and redirection. 

 

Findings Supporting Evidence 

Being an alternative educational program, Walnutwood High 

School’s staff’s strength is in this area of developing 

personalized approaches to learning for students.  We 

facilitate access to and support progress in a rigorous 

standards-based curricular environment.  

At a student’s initial meeting with their teacher, the teacher 

and student discuss which graduation plan best suits the 

student’s needs. This level of teacher involvement allows the 

teacher to create a specialized plan for each individual student 

that is rigorous and obtainable for the student. Teachers 

encourage their students to engage in the most rigorous course 

load available at their individual levels. This could mean 

Algebra 1 with support or online Pre-Calculus with Apex 

Learning.  

Students also have access to higher level Honors and AP 

courses through Apex Learning and are encouraged to take 

those courses if it suits their individual needs. Students who 

have lower grades or are still considered ELD are considered 

alongside all other interested students; teachers weigh 

“interest” and “motivation to take this particular class” more 

highly than previous performance or academic grades, as 

teachers recognize some students may have a passion for more 

rigorous course work in only one area. The counselor works 

closely with teachers and students, showing them how taking 

a risk with more rigorous course work can pay off when it 

comes time for college, scholarships, and even job 

applications.  

WHS Independent Study Model 
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The strong teacher-student relationships are part of the joys of 

the one-on-one instructional model since students feel that 

they can take more risks and have someone to support them 

every week. Teachers also use electronic communication and 

voicemail to personalize learning. Students can email their 

teachers at any time and get a response quickly instead of 

having to wait for their appointment time. Additionally, 

students can call and speak directly to their teacher when the 

teacher is on site, or leave a voicemail to get a call back. 

The school leadership and staff have also begun to develop 

small group instruction for students based on their needs. In 

APP daily, students have access to individualized and small 

group instruction based on their needs. Students may also 

enroll in our small group hands-on art elective; and new this 

spring 2013, students can enroll in small group science labs. 

The students who have an IEP are provided services through 

specialized academic instruction by a credentialed Special 

Education teacher. All needs are addressed, goals pursued, 

and accommodations provided.  

Since students are one-on-one with a teacher, each teacher has 

a complete picture of their students’ strengths and 

weaknesses. This allows the processes for interventions to 

move quickly, so they can get remediation as soon as 

necessary. Normally, a student would have to wait for a 

progress report, but since teachers at WHS monitor weekly 

progress, they can implement a Response to Intervention 

approach as soon as it is needed. Many of the students that 

attend Walnutwood are here to have retention and redirection 

addressed. Teachers can provide supplementary materials, 

standards-based curriculum at student reading level, change 

the pacing of course work, offer CAHSEE Prep Class etc. all 

as part of the procedures to deal with students who need 

redirection. 

Teachers regularly communicate with each other and the 

counselor to discuss strategies to help all students who are 

struggling academically or behaviorally. Teachers inform 

counselors of students who may need additional support. This 

may begin the process for a Student Study Team or provide 

the student with other referrals depending on what is in the 

student’s best interest. Teachers may also communicate on a 

weekly basis with parents if a student begins to struggle. 

Accommodations and modification for students with IEPs and 

One-on-One Instructional 

Model 
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504 Plans are addressed with the general education teacher 

with consultations provided by the Special Education teacher 

when needed. IEP team members encourage Special 

Education students to be with a general education teacher 

whenever appropriate. 

Consultations 

 

Student Placements made by 

Special Education Teacher 

 

Support Services and Learning 

Indicator:  The school leadership and staff ensure that the support services and related activities 

have a direct relationship to student involvement in learning, e.g., within and outside the classroom, 

for all students, including the EL, GATE, special education and other programs. 

Prompt:  To what extent does the school leadership and staff ensure that the support services and 

related activities have a direct relationship to student involvement in learning, e.g., within and 

outside the classroom? Particularly, evaluate this with respect to the EL, GATE, special education 

and other programs. 

 

Findings Supporting Evidence 

The support services and related activities have a direct 

relationship to student involvement in learning. Teachers, 

counselors, office staff, and administration often promote and 

support students on campus. The majority of the staff at 

Walnutwood High School feels that this participation in 

student life and student interests builds trust and helps foster a 

sense of community.  

The school leadership is always working to find ways to 

encourage students, from creating a quality relationship with 

the traditional high schools that allows students to participate 

in concurrent classes as well as participate in sports, 

performing arts, ROP courses, and even social functions, to 

Site Council meetings that help to ensure that students’ needs 

and concerns are being addressed.  

ELD students are strongly encouraged to move into college 

prep classes as their skills and fluency improve, as well as to 

strive to enroll into higher division courses with support. 

Gifted and talented students find a wealth of AP and Honors 

courses to choose from through our online program; as 

interest grows in a subject, the administration tries to find a 

way meet students’ needs through proper teacher placement 

and teacher training. Despite facility and budgetary 

limitations, WHS has been able to create some small group 

offerings such as Introduction to Art, wet labs, and CAHSEE 

Prep. Teachers encourage students to choose research topics 

in certain courses which may help increase student 
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involvement in learning. 

Special Education students may work directly with the Special 

Education teacher or in tandem with a general education 

teacher to modify work to meet their IEP. Special Education 

students are placed in an environment that suits their needs 

best. IEP support and modification help these students 

succeed in the rigorous curriculum. Close relationships 

between the Special Education teacher and the general 

education teachers and the counselor help ensure students are 

able to take the least restrictive program possible. All Special 

Education requirements, both procedural and academic, are 

reviewed by the Student Support Services office to ensure that 

all students are receiving the services they need to be 

successful and that we are in compliance with all related 

regulations. 

 

 

Consultations 

IEP Goals 

Student Placement 

 

 

 

Gen Ed-SPED-Counselor 

Communication 

 

 

 

Equal Access to Curriculum and Support 

Indicator:  All students have access to a challenging, relevant and coherent curriculum to all 

students. Schools regularly examine the demographics and distribution of students throughout the 

class offerings (e.g., master class schedule and class enrollments) and the types of alternative 

schedules available for repeat or accelerated classes (e.g., summer, class periods beyond the 

traditional school day).  

Prompt:  What have you learned about the accessibility of a challenging, relevant and coherent 

curriculum to all students? What have you learned from examining the demographics and 

distribution of students throughout the class offerings (e.g., master class schedule and class 

enrollments)? What type of alternative schedules are available for repeat or accelerated classes 

(e.g., summer, class periods beyond the traditional school day)? 

 

Findings Supporting Evidence 

Here at WHS, students are offered flexible scheduling options 

that allow them to maximize access to enrollment options. 

With the assistance of parents, staff and the student select the 

best appointment available for the student. This appointment 

can be flexible if a student wishes to engage in some of our 

other offerings. For example, if a student wanted to take AP 

Biology concurrently at the traditional high school, we could 

adjust their appointment time to ensure they could attend. This 

flexible scheduling allows for students to participate in 

concurrent enrollment at the traditional high schools or the 

community college, enrollment in ROP, CAHSEE Prep Class, 

Introduction to Art, wet labs, athletics, or Work Experience. 

The counselor and teachers encourage students to take 

challenging coursework in order to be prepared for college or 

the workforce, to be competitive for college admissions, or to 

Individual Teacher Master 

Schedules 

Independent Study Model 

 

 

 

 

 

 

Concurrent Enrollment  

 

 

Counselor and Teacher 

Meetings 

 



WASC/CDE Self-Study Report 

eliminate the need to take remedial college courses. 

Traditionally, students at WHS take three courses at a time, 

two core classes and one elective. However, different types of 

scheduling can occur for every student due to the 

individualized nature of our independent study program, 

which may include concurrent enrollment, faster pace 

scheduling for remediation or acceleration, etc. Students who 

need more remediation beyond the school year may attend 

WHS Summer School or the traditional summer school 

whereas students who want to accelerate can enroll in any 

number of fee-based summer enrichment programs. 

In order to access curriculum and recover lost credits, Special 

Education students may also attend summer school and 

continue to work on goal-based activities. Extended School 

Year (ESY) is also offered for eligible SPED students to 

better facilitate their ability to acquire challenging, relevant, 

and coherent curriculum. 

The counselor and teachers encourage student interest in 

Honors and AP courses. Students are encouraged to preview 

Honors and AP coursework online through Apex Learning to 

see what the requirements and time demands are for the 

course. Since teachers meet with students one-on-one, they are 

able to recruit students into a variety of online course work 

based on their broad knowledge of each student’s academic 

ability. 

Students who are looking for an additional challenge are 

encouraged to enroll in Los Rios Community College 

District’s Advanced Education program. This allows WHS 

students to earn both high school and college credit while 

enjoying reduced rate tuition.  

Even though Walnutwood High School is an alternative 

education setting, many of the courses offered are UC “a-g” 

approved courses. The leadership at the school has worked 

diligently over the past few years to have our courses UC “a-

g” approved, so that students have access to challenging, 

relevant, and coherent curriculum that will allow students to 

be competitive for college admissions. This includes lab 

classes available through concurrent enrollment with 

traditional school or WHS wet lab to be operational in 2012-

2013 school year. 
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Co-Curricular Activities 

Indicator:  School leadership and staff link curricular and co-curricular activities to the academic 

standards and expected schoolwide learning results. 

Prompt:  To what extent does the school leadership and staff link curricular and co-curricular 

activities to the academic standards and expected schoolwide learning results? 

 

Findings Supporting Evidence 

Walnutwood High School’s leadership and staff link 

curricular activities to our expected schoolwide learning 

results by virtue of our independent study model. In order to 

be a successful independent study student, students need to be 

self-directed learners that can utilize print and electronic 

sources to complete assignments without the aid of daily 

instruction. They need to effectively communicate in all of 

their written and oral work as well as communicate with their 

teacher during the week as academic issues arise. They must 

be responsible citizens that contribute to their school because 

they must initiate discussions about their progress and must 

complete work without daily monitoring.  

Students are presented with many opportunities to practice 

self-motivation and responsibility. School course work 

provides the opportunity to complete research, compete 

academically, improve writing skills, and student expression. 

Work Experience provides students the opportunity to work 

with the community outside of school, refine interview and 

resume skills, earn a wage, and network with community 

members while earning high school credit. ROP courses offer 

career pathways to students. 

The WHS leadership and staff link our curriculum to our high 

district standards. We utilize the same challenging, relevant, 

and rigorous textbooks as our traditional high schools. Our 

course work is designed to meet state standards and is geared 

toward uniformity in the schoolwide learning environment, so 

that all students have a direct link to the academic standards.  

Our co-curricular activities correlate to the needs of our 

unique and diverse population. We offer a hands-on art 

elective, CAHSEE Prep classes, wet labs, and concurrent 

enrollment for ROP, Visual and Performing Arts, etc. We also 

encourage our students to compete in athletics with their home 

high school. 
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Student Involvement in Curricular/Co-Curricular Activities 

Indicator:  The school has an effective process for regularly evaluating the level of student 

involvement in curricular/co-curricular activities and student use of support services. 

Prompt:  Comment on the effectiveness of the school process for regularly evaluating the level of 

student involvement in curricular/co-curricular activities and student use of support services. 
 

Findings Supporting Evidence 

WHS students have access to co-curricular activities. 

Assessment of student involvement is monitored through 

attendance and then reevaluated based on demand and 

feedback. We also provide college workshops to students 

through Folsom Lake College Outreach Office. Students 

participating in workshops document their attendance with a 

sign in sheet. 

Students complete a survey to further our evaluation process 

and guide future programming needs. Additionally, students 

have opportunities such as the Site Council to offer their 

input. 

 

 

Sign-In Sheets 

 

 

 

 

 

Student Survey 

 

Student Perceptions 

Indicator:  The school is aware of the student view of student support services through such 

approaches as interviewing and dialoguing with student representatives of the school population. 

Prompt:  Comment on the student view of student support services after interviewing and dialoguing 

with student representatives of the school population. 
 

Findings Supporting Evidence 

Students know who the counselor is and how to contact her. 

Some students utilize the counselor more frequently than 

others. Students also have an open dialogue with their 

teachers since they are one-on-one. Students also have a voice 

on the School Board and Site Council. 

All students are encouraged to take part in the student survey 

as part of the WASC process. Students were invited to 

participate with the principal and WASC chair to express their 

opinions on campus life. 

Ninety percent of students were satisfied with campus support 

as evidenced by the survey results; however, information from 

individual dialogues and Site Council meetings indicate a 

need to better publicize existing resources. To mitigate this 

issue, the staff is actively seeking new ways to publicize 

resources and events—such as utilizing our new website, 

Connect Ed messages, and emails. 

Registration Meetings 

 

Open Door Policy 

 

Meeting Minutes 

 

Student Survey 

 

Invitation Letter 

 

 

Student Survey 

 

 

 

 

WHS Website 



WASC/CDE Self-Study Report 

WASC Category E. School Culture and Support for Student Personal and 

Academic Growth:  Strengths and Growth Needs 
Review all the findings and supporting evidence regarding the extent to which each criterion is 

being addressed. Then determine and prioritize the strengths and areas of growth for the 

overall category.  

Category E. School Culture and Support for Student Personal and Academic Growth:   

Areas of Strength 

Campus wide focus on student success 

Strong student-teacher relationship that supports the whole student 

Regular and immediate feedback to students on academic progress 

Child Development Center on campus supports APP students’ ability to access their education 

Ongoing communication between family, student, teacher, and counselor for at-risk students 

Utilization of community support for students (e.g. SROs, School Nurse, mental health, WIC, 

WEAVE, Learning Express, other school sites, translation services, food baskets, etc.) 

Staff consultations with Teachers and Students 

Increased academic options for students  

 

Category E. School Culture and Support for Student Personal and Academic Growth:   

Areas of Growth 

Increase parental and community involvement 

Increase academic options for student 

Develop/explore options for personal growth 

Increase awareness of our program to shareholders  
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Prioritized Areas of Growth Needs from Categories A through E 
Prioritize the growth areas from the five categories. 

 Parent, school community, and community at large involvement 

 Contracted staff 

 Curricular alignment and development 

 Effective data collection system 

 Diagnostic and benchmark assessment 
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Chapter V:  Schoolwide Action Plan 

 

 

 
 



 

SCHOOLWIDE ACTION PLAN 

2013-2018 
 

Area of focus:  Curriculum Development: Staff 
 

Rationale:    The district and state is migrating to Common Core; we need to update our curriculum to 

align with the common core to ensure student success 
 

Activity Specific  

Step(s) 

Resources 

Needed 

Person(s) 

Responsible 

Timeline 

(When) 

Assess Progress 

(Evidence) 

Reporting 

Progress 

A. Professional 

Development in 

Common Core and 

incorporating it into 

Independent Study 

curriculum 

Secure 

curricular 

expertise 

District Lead 

teachers 

 

Principal Spring of current 

year to develop a 

schedule for the 

following year 

PD scheduled for 

the year 

Spring 2014 

 Establish 

dedicated time 

for PD 

Build 

collaborative 

time into the 

schedule 

Principal Spring of current 

year to develop a 

schedule for the 

following year 

PD scheduled for 

the year, teacher 

schedules 

Fall 2013 

 Provide 

training 

Experts and staff  Meet on a 

regular and 

scheduled basis 

Teachers are writing 

CC curriculum that 

is appropriate for IS 

Fall 2013 

 

B. Curriculum 

writing  

Build 

collaborative 

time into the 

schedule 

Time Principal Spring of current 

year to develop a 

schedule for the 

following year 

Curriculum time 

scheduled for the 

year 

Fall 2013 

 

 

Ensure that the 

appropriate 

expertise is at 

the table 

Teachers with 

expertise in the 

core subject 

areas, or any 

Principal Spring of current 

year for math.   

 

As needed. 

Contracted teacher 

on staff with 

expertise/credential 

in core subject 

2013-2014 
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curricular area 

we are 

writing/updating 

curriculum in, 

are leading the 

process 

areas. 

 

 

Curriculum, 

including 

assessments, is 

written for the 

CC starting 

with the core 

areas. 

ELA 

Math 

Science 

Social Studies 

CTE 

VAPA 

Electives 

 

District approved 

curriculum 

 

Dedicated time 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Staff 

Ongoing New and/or updated 

CC curriculum, 

including 

assessments that is 

appropriate for IS is 

produced 

Annual 

reporting to 

DO 

C. Improve 

diagnostic/benchmark 

testing for all 

students 

 

Explore 

options 

available. 

 

Determine cost 

and funding 

options 

 

 

 

 

Funding 

Counselor 

TBD teacher 

Fall 2013 Diagnostic/benchma

rk testing is in 

place. 

Spring 2014 
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SCHOOLWIDE ACTION PLAN 

2013-2018 
  

Area of focus:  Curriculum Development: Students 
 

Rationale:  We need to have both enrichment and support programs in place to meet the needs of all our 

students   
 

Activity Specific  Step(s) Resources 

Needed 

Person(s) 

Responsible 

Timeline 

(When) 

Assess Progress 

(Evidence) 

Reporting 

Progress 

Student support: 

math 

Research and 

identify 

appropriate support 

program for our 

students who are 

deficient/struggling 

 in math 

Curriculum 

 

Time 

Staff 

TBD 

teacher/hire 

Research 2013 

 

Implement 2013-

2014 

Plan 

 

Schedule 

 

Sign-in Logs 

 

Data 

2014-2015 

Student support: 

literacy 

Research and 

identify 

appropriate support 

program for our 

students who are 

deficient/struggling 

 in reading and 

writing 

Curriculum 

 

Time 

Staff 

TBD teacher 

Research 2013 

 

Implement 2013-

2014 

Plan 

 

Schedule 

 

Sign-in Logs 

 

Data 

2014-2015 

Expand 

enrichment 

opportunities for 

all students  

 

Biology labs 

 

 

Earth Science labs 

 

Foods lab 

 

Lab and lab 

materials 

 

 

 

 

 

Kathy B. 

 

 

Kathy B. 

 

Sarah F. 

 

Pilot Spring 

2013 

Implementation, 

spring 2013 

 

Proposed 2013 

 

Schedule 

 

Survey 

 

 

 

 

Annually 
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Research and 

propose alternative 

methods of 

fulfilling PE/health 

requirements 

 

High School 

transitions support 

 

 

 

Student Surveys 

 

PE expertise 

 

 

 

 

 

Community 

Partnerships 

 

 

 

Time 

Staff input on 

new surveys 

Jenny H. 

 

 

 

 

 

Counselor 

Principal 

Staff 

 

 

TBD teacher 

Research 

Spring/Fall 2013 

 

Implementation 

is in progress 

 

 

Spring/Fall 2013 

 

 

 

 

Fall 2013 

PE expertise 

 

 

Proposal to 

district 

 

 

Presentation 

Schedule 

 

 

 

Survey 

 

Data 

Share 

information with 

staff, students 

 

 

 

 

Annually 

 

 

 

 

Annually 
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SCHOOLWIDE ACTION PLAN 

2013-2018 
  

Area of focus:  Parent, School Community, and Community-at-Large Involvement 
 

Rationale:  Informed and involved parents, school community, and community-at-large members best serve 

and support our students and school 
 

Activity Specific  

Step(s) 

Resources 

Needed 

Person(s) 

Responsible 

Timeline 

(When) 

Assess Progress 

(Evidence) 

Reporting 

Progress 

Increased 

communications 

to parents, school 

community, and 

larger community  

Quarterly 

newsletters to 

parents and 

posted on web 

for larger 

community. 

 

Develop a 

brochure that 

introduces WHS 

to the larger 

community. 

 

Utilize the 

district’s Public 

Relations office 

to publicize 

positive 

activities and 

options at WHS  

Time 

 

 

 

 

 

 

 

Time 

 

Printing 

 

 

 

District online 

form 

Principal 

 

 

 

 

 

Staff 

 

 

 

 

 

 

Staff 

 

Quarterly 

 

 

 

 

 

Spring 2013 

 

Updated as 

needed 

 

 

Minimum, 

quarterly 

When letters are 

sent and posted. 

 

 

 

 

Brochure is 

produced and 

distributed 

 

 

 

Activities, events, 

opportunities are 

publicized in the 

larger community 

Fall 2013 

 

 

 

 

 

 

Spring 2013 

 

 

 

 

2013-2014 

 

Increased parent 

involvement  

Determine and 

calendar of 

Staff 

 

 

 

Spring for the 

following year, 

Number of 

invitation to 

2013-2014 
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(shift from 

passive, call if you 

want to be 

involved, to 

active, you are 

invited to this 

specific 

event/activity) 

opportunities for 

involvement. 

 

Inform/invite to 

participate 

 

 

 

Staff  

 

 

 

Staff  

update as 

needed 

participate are 

sent. 

 

Number of 

parents and 

community 

members who 

participate in 

school activities. 
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SCHOOLWIDE ACTION PLAN 

2013-2018 
  

Area of focus:  Use of data for assessing students academic needs 
 

Rationale:  Solid data informs curriculum development and supports student academic achievement 
 

 

Adopt a 

comprehensive data 

system 

 

 

 

 

 

Provide PD on use of 

program 

Coordinate 

with district 

office to 

secure 

effective data 

management 

system 

 

Secure an 

trainer, room 

and time for 

the training 

Identify and 

contact person 

responsible at the 

district level 

 

 

 

 

Trainer 

Computer lab 

Time 

Principal 

 

 

 

 

 

 

 

Principal 

Spring 2013 

 

 

 

 

 

 

 

Fall 2013 

Effective system in 

place 

 

Utilization of data 

 

 

 

 

Training scheduled 

 

Program utilization 

TBD 

 

 

 

 

 

 

 

TBD 
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Results of Student Survey 

 

Appendix B  Parent Letter 

   Parent Survey 

Results of Parent Survey 

 

Appendix C  Staff Schedule 

   Blank Teacher Schedule 

   Example Teacher Schedule 

 

Appendix D  School Accountability Report Card 2011-2012 

 

Appendix E  CalPads Data 

 

Appendix F  FCUSD Graduation Requirements 

 

Appendix G  Master Agreement 

   Personal Academic Plan 

   Individual Student Adaption Plan 

   Assignment and Work Record Form 

   Communication Log 

   Course Codes List 

 

Appendix H  Budgetary Information 

 

Appendix I  Standards-Based Local Board Adopted Texts
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A. Results of student questionnaire/interviews 
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WALNUTWOOD HIGH SCHOOL 

Folsom Cordova Unified School District 

Student Satisfaction Survey 

 

Please take a few minutes to share with us how we are doing and what we can do to improve.  Your response is 

confidential and will help us make informed decisions about the future of Walnutwood.   

 

The survey is broken down into two parts, how you feel we are doing in a given area and secondly, we ask how 

important this particular item is to you.  By asking the “how important” question, we are better able to prioritize 

where we will focus our efforts. 

 

When you are done with the survey, you can place it in the Completed Survey envelope at the desk in the main 

office or mail it to us at WHS.  Thank you for participating, we value your input! 

 

Name (optional) __________________ Grade __________ 

 

Length of time attended WHS: (check one) 

____  less than 6 months   

____  6months-1 year  

____  1-2 years   

____  2-3 years  

____  over 3 years 

  

Program I am currently in: 

____  Middle School   

____  WHS traditional HS in Rancho Cordova   

____  WHS traditional HS in Folsom 

____  APP   

____  ILS   

____  MIS 

 

I learned about Walnutwood from: 

____  my counselor   

____  a friend   

____  WHS web site  

____  other:  ____________________________ 

 

 

Directions 

Please indicate your level of agreement with each statement by circling the indicators that best describes 

how you feel.    The indicators are as follows: 

 a. Strongly Agree      b. Agree       c.   Disagree      d.  Strongly disagree 

 

Please indicate how important this item is to you by circling the indicator indicators that best describes 

how important this item is to you. The indicators are as follows:  

a. Very important       b. Important       c.   Little importance       d.  No importance 

 

 

 

Section 1. Quality of the Instructional Program 

 

I see a relationship between what I am studying and my everyday life. 

      1.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       2.     a. Very important       b. Important       c.   Little importance       d.  No importance 
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Our school is preparing me to deal with issues and problems I will face in the future. 

      3.   a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

        4.  a. Very important       b. Important       c.   Little importance       d.  No importance 

I am given an appropriate amount of homework to guide me in my studies. 

      5.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       6.     a. Very important       b. Important       c.   Little importance       d.  No importance 

 

Teachers use a variety of strategies to guide me in my studies. 

      7.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       8.     a. Very important       b. Important       c.   Little importance       d.  No importance 

 

The grading and evaluation of my work is fair and consistent. 

      9.     a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       10.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

Our school provides students with educational programs that are appropriate to their learning needs 

      11.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       12.     a. Very important       b. Important       c.   Little importance       d.  No importance 

 

 

Section 2. Support for Student Learning 

 

Teachers hold a high expectation for student learning 

      13.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       14.     a. Very important       b. Important       c.   Little importance       d.  No importance 

 

The counselor is available if I need guidance in solving personal problems. 

     15.   a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

      16.   a. Very important       b. Important       c.   Little importance       d.  No importance 

 

The counselor offers the guidance students need in program planning (i.e. course selection). 

      17.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       18.     a. Very important       b. Important       c.   Little importance       d.  No importance 

 

My teachers give me personal encouragement and seem to care about me. 

      19.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       20.     a. Very important       b. Important       c.   Little importance       d.  No importance 
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The office staff cares about students as individuals. 

      21.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       22.     a. Very important       b. Important       c.   Little importance       d.  No importance 

 

 

Section 3.  School Climate/Environment for Learning 

 

Our school provides students and teachers with a safe and orderly environment for learning. 

      23.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

        24.    a. Very important       b. Important       c.   Little importance       d.  No importance 

Rules and regulations are fair and consistently enforced at this school. 

       25.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       26.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

Sexual harassment is not a problem at our school. 

       27.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       28.    a. Very important       b. Important       c.   Little importance       d.  No importance 
 

There is not a significant problem with substance abuse (e.g. drug and/or alcohol problems) among the 

students of this school. 

       29.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       30.    a. Very important       b. Important       c.   Little importance       d.  No importance 
 

I am aware of the school-wide Expected Student Learning Results (ESLR’s). 

       31.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       32.    a. Very important       b. Important       c.   Little importance       d.  No importance 
 

I understand how my school assignments correspond to the ESLR’s. 

       33.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       34.    a. Very important       b. Important       c.   Little importance       d.  No importance 
 

There is at least one adult on campus that I can count on for support. 

       35.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       36.    a. Very important       b. Important       c.   Little importance       d.  No importance 
 

Overall, racial/ethnic discrimination is not a problem at WHS. 

       37.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       38.    a. Very important       b. Important       c.   Little importance       d.  No importance 
 

 

 

Section 4. WHS Planning 
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The orientation for students and parents helped me understand and be prepared for independent study. 

       39.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       40.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

WHS should continue the CAHSEE prep class. 

       41.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       42.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

WHS should continue offering the Art seminar with Ms. Franscioni. 

       43.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       44.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

  I have a good idea of what I am going to do after graduating from high school. 

       45.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       46.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

I feel WHS is preparing me for life after high school. 

       47.    a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

       48.    a. Very important       b. Important       c.   Little importance       d.  No importance 

 

 

49.      The one or two things I would do to make WHS a better school would be: 

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________ 
 

50. Overall, I am satisfied with my educational experience at WHS. 

 

              a. Strongly Agree       b. Agree       c.   Disagree       d.  Strongly disagree 

 

51.  If you are a senior, what are you plans after you graduate?  

____ community college      ____  4 year college  

____  military      ____  trade or technical school   

____  get a job     ____  Other: ___________________ 

 

 

52. Anything else you would like to share with us about your experience at WHS? 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 
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Appendix: 
B. Results of parent/community questionnaire/interviews 
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Appendix: 
C. Master schedule 
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Appendix: 
D. School accountability report card 
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Appendix: 
E. CBEDS school information form 
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Appendix: 
F. Graduation requirements 
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Appendix: 
G. Any pertinent additional data (or place in Visiting Committee work room) 
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Walnutwood High School 

10850 Gadsten Way 

Rancho Cordova, CA 95670 

(916) 638-2598 

D
a
te 

A
ttd

 

H
rs 

P
C

 

R
ef Comments 

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

 

Communication Log and Record of Student Contract 

Name __________________________  DOB _____________  Grade _______  ID# _____________ 

Student Phone _______________  Future Goal __________________________  Summer  Yes     No 

Parent Name & Phone _________________________  Parent Email ___________________________ 

Day__________ 

Time ________ 
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Appendix: 
H. Budgetary information, including budget pages from the school’s action plan  

 (i.e., the Single Plan for Student Achievement) 



WASC/CDE Self-Study Report 

 



WASC/CDE Self-Study Report 

 



WASC/CDE Self-Study Report 

 



WASC/CDE Self-Study Report 

Appendix: 
I.  A list of standards-based local board adopted texts (with the year of publication) used in 9

th
 

and 10
th

 grade English Language Arts, any reading intervention programs, texts leading up 

to Algebra, Algebra I, social studies, and science 
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